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Letter from the 

Editor 
By: Kathryn E. Picanco 
 
The Association of Supervision and Curriculum 

Development’s Whole Child approach “is an effort to 

transition from a focus on narrowly defined academic 

achievement to one that promotes the long-term 

development and success of all children” (ASCD, n.d., 

para. 3).  This issue of Curriculum in Context focuses on the 

tenet “safe”, examining ways in which the educational 

community will ensure “each student learns in an 

environment that is physically and emotionally safe for 

students and adults” (ASCD, n.d., para. 5).  The complexity 

of this charge and diversity of solutions are represented in 

the breadth of articles in this issue.   

The issue begins with addressing safety concerns in the 

digital world, as well as emergency preparedness, to bring 

attention to the broader landscape of school safety and 

climate and professional development practices.   

Hannah Gbenro’s article, “Digital Playground Safety”, 

shares the importance of keeping students healthy and 

safe in the digital world. Classroom teachers and 

administrators are encouraged to work together to help 

students navigate the digital world safely and 

productively. 

Scott Johnson, Emergency Manager for Clark Regional 

Emergency Services, shares effective training and 

protocols in partnership with a local district in his article, 

“What Is Your Training Mindset?” 

School safety and climate are then examined through the 

lens of administrative practices and policies at the district, 

community partners, and the building level.   

Shelley Redinger and Adam Swinyard’s article, “A Journey 

to Restorative Practice”, outlines Spokane Public Schools’ 

work toward infusing restorative practices in its schools to 

create a safer and supportive school environment, as well 

as reduce exclusionary disciplinary processes. 

Doreen Keller and Vanessa Hernandez share compelling 

research behind exclusionary policies and implications in 

their article, “Partnering to Advance a Shift in School 

Climate in Spokane Public Schools.” Their work on the 

Every Student Counts Alliance with Spokane Public 

Schools and its progress toward making a difference for 

students is highlighted. 

“Building Stronger School Communities: A Glimpse at 

Restorative Practices in Practice,” by principal Shannon 

Lawson, takes a look at what restorative practices can look 

like in a K-8 building and the difference they make for the 

individual and school community. 

The final section of the issue addresses the social and 

emotional component of safety and school climate.   

In his article, “What is Going On? Understanding Our 

Students in Crisis”, assistant professor of psychology, 

Mark Baird, sets the context with a description of a 

student in crisis to better understand how to discern 

student needs and intervention. 

John Norlin shares with us the important work and 

resources of CharacterStrong to build a foundation of a 

positive school climate in his article, “Creating a Culture 

that Cares: A True Tier 1”.  

The final article in the issue describes the many ways in 

which OSPI is working on Social Emotional Learning 

initiatives.  Ron Hertel describes these efforts and 

resources in his article, “Social Emotional Learning 

Development at OSPI.”   

Collectively, this issue of Curriculum in Context represents 

the dedication of the education and greater community to 

continually work towards improving school systems and 

culture to ensure our students and staff are in a safe, 

supportive, and nurturing environment each day.   

The Spring/Summer 2019 issue theme is Challenging All 

Students, addressing ASCD’s Whole Child tenet 
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“challenged”. Some related topics under this theme that 

may contribute to the conversation include: 

• Access to appropriately challenging work with 

high expectations for all students 

• Curriculum that develops problem solving and 

critical thinking skills 

• Technology to enhance instruction and student 

support 

• The use of data to inform practices and resources 

• Curriculum and instruction that connects school 

to future careers, further education, and the 

community 

• Global awareness and competencies  

• Extracurricular, co-curricular and community 

based programs to enhance student experiences 

and connection to further education, career 

plans and citizenship 

Potential articles submitted for the Learn section should 

be a current book review between 500 and 750 words and 

should include the APA reference for the book. 

Manuscripts for the Teach and Lead sections should be 

between 850 and 2500 words, focus on either the 

classroom (i.e., teacher) perspective or the leadership 

perspective, and include citations written in APA format. 

Please submit questions or articles for consideration by 

March 15, 2019 to:  Dr. Kathryn Picanco 

(kpicanco@whitworth.edu).  

References 

Association of Supervision and Curriculum Development 

(n.d.). The whole child initiative. 

 

Dr. Kathryn Picanco is an associate 

professor of education at Whitworth 

University.  She teaches in the 

undergraduate teacher preparation 

program and is the director of the 

Master of Education in Montessori 

program.  Her research interests 

include differentiation, inquiry-based instruction, and 

Montessori education. 
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Message from the 

President 
By: Marie Verhaar 
 
This edition of Curriculum in Context sheds light on a 

growing concern for our students and educators, safety in 

the school house.  How safe a child feels at school has a 

significant impact on their academic success. When I 

ponder the critical ingredients to support students to feel 

safe at school, I think about three things: relationships 

with adults and peers, the overall school climate, and the 

school environment. 

The quality of interpersonal relationships between and 

among students, teachers, and staff are paramount for 

how students feel at school.  Knowing students’ stories as 

well as their strengths and their passions enables us to 

better understand and interact with each student 

differently.  

A school climate where there is fair and equitable 

treatment of students and staff provides a model of the 

expected behavior.  It creates an atmosphere of well-

being and demonstrates there is an openness to learning 

and growing for both adults and students.  Observing how 

our students respond and relate to others in the 

classroom is also important for identifying a school 

climate.  

Finally, the school environment plays a critical role as the 

foundation that shapes climate and affects relationships.  

From the location of classrooms for collaboration to the 

individual layouts of classrooms for differentiated 

instruction, the environment sets the tone and directly 

influences student and staff expectations and behaviors.   

Schools with consistent, high academic and behavior 

expectations for all students have been linked to strong 

academic performance.   

Each of these important ingredients helps to create 

conditions that matter for student achievement.  As you 

read this edition of Curriculum in Context, we hope you 

take away some new ideas and models of thinking as you 

work tirelessly to ensure each student feels safe.   Also, be 

sure to check out the safe indicators for ASCD’s Whole 

Child Initiative. 

 

Marie Verhaar is the current president 

for Washington State ASCD. She serves 

as the assistant superintendent of 

teaching and learning in the Tacoma 

School District. Marie has been in public 

education for 38 years, serving as a 

classroom teacher, building 

administrator, and district-level administrator. 
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Digital Playground 

Safety 
By Dr. Hannah Gbenro 
 
When I served as the Dean of Students at an elementary 

school, we taught students how to use playground 

equipment and how to play games on the playground at 

the beginning of each school year. This process involved 

(a) providing students with guidelines for safe and healthy 

choices, then (b) role-playing with students so they 

understood how to follow the guidelines. 

Throughout the year, classroom teachers 

intentionally integrated ongoing 

opportunities for students to make 

meaning of expectations for safe 

and healthy choices. Intentional 

connections were made between 

in-class learning experiences and 

students choosing to be safe and 

healthy on the playground. 

Climate survey results and 

student behavior data 

continually informed our 

collective focus and support for 

safe and healthy choices on the 

playground. 

Today, students play on the physical 

playground and on a digital playground. A Whole 

Child Education involves providing students with learning 

experiences and support to be Healthy and Safe – 

physically, emotionally, and digitally (ASCD, 2018). 

The Why 

As a part of a P-12 education, we teach our students that 

mistakes are not fatal flaws, but rather opportunities to 

learn and grow. We teach students to make healthy and 

safe choices on playgrounds, in cafeterias, in classrooms, 

and in hallways. We establish systems where students 

practice making, and learning from, choices in these 

different spaces. Knowing that students have access to 

online environments (i.e., digital playgrounds) in-school 

and out-of-school, opportunities for students to make 

meaning of healthy and safe choices online is essential. 

This is sometimes referred to as digital citizenship. 

The idea behind teaching students to make healthy and 

safe choices on digital playgrounds extends beyond my 

personal experiences as an educator and school 

administrator. State and National guidelines embrace the 

importance of students learning the rules of the road 

online. These include: 

Student Use of Technology 
Increased connectivity also increases the 

importance of teaching learners how to 

become responsible digital citizens. We 

need to guide the development of 

competencies to use technology in 

ways that are meaningful, 

productive, respectful, and safe…. 

Digital Citizenship can be defined 

as the safe, ethical, responsible, 

and informed use of technology. 

This concept encompasses a 

range of skills and literacies that 

can include internet safety, 

privacy and security, cyberbullying, 

online reputation management, 

communication skills, information 

literacy, and creative credit and copyright 

(DOE, 2016, p. 11). 

Perspective of Families 
Two-thirds of parents (66%) endorse the idea that regular 

usage of digital tools, content and resources by their child 

in his/her classroom helps develop essential workplace or 

college ready skills.  This high valuation on technology 

usage, which is shared by parents in rural, urban and 

suburban communities, is met too often by the harsh 

reality that teacher usage of technology is not always 

effective or equitable.  Parents report that their largest 

concern about technology usage at their child’s school is 

“Digital Citizenship can 

be defined as the safe, 

ethical, responsible, 

and informed use of 

technology.” 
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not student data privacy (24%) or even teachers’ lack of 

skills using digital tools (18%), but that technology use 

varies too much from teacher to teacher, class to class, 

subject to subject (51%).  The percentage of parents 

concerned about inequitable technology usage at school 

has risen significantly in the past five years; in 2013, only 

32% of parents expressed this concern (Project 

Tomorrow, 2018, para. 4). 

Part of Basic Education  
A basic education is an evolving program of instruction 

that is intended to provide students with the opportunity 

to become responsible and respectful global citizens, to 

contribute to their economic well-being and that of their 

families and communities, to explore and understand 

different perspectives, and to enjoy productive and 

satisfying lives…. To these ends, the goals of each school 

district, with the involvement of parents and community 

members, shall be to provide opportunities for every 

student to develop the knowledge and skills essential to: 

… (3) Think analytically, logically, and creatively, and to 

integrate technology literacy and fluency as well as 

different experiences and knowledge to form reasoned 

judgments and solve problems….” (RCW 28A.150.210). 

We’re in This Together 

While many schools have Library Media Specialists and 

other skilled educators who are specifically trained in 

healthy and safe practices within online environments 

(i.e., digital playgrounds), it is not the sole responsibility of 

these individuals to teach all our students to make 

appropriate choices. Instead, we are all responsible for 

understanding where natural connections for digital 

safety can be made within content-specific lessons. We 

are all responsible for integrating opportunities that 

encourage dialogue around responsible online decisions 

and related guidance. 

Some of you are excited by this idea of digital safety, while 

others might feel overwhelmed at the thought of “one 

more thing.” Here’s the deal: you don’t have to vividly 

understand the ins and outs of the annual Horizon Report, 

or even know what that cutting-edge technology 

publication is, to take steps toward supporting students 

with healthy and safe interactions online. Instead of 

thinking about how this is “one more thing,” I encourage 

you to pull the conversation into collaboration and 

planning time when you partner with colleagues. 

A Starting Place 

Classroom Teachers 
The Washington State Learning Standards (WSLSs) for 

Educational Technology (2018) were recently released. A 

starting place for teaching students to make safe and 

healthy choices online is to look for connections between 

the WSLS for Educational Technology and WSLSs for your 

specific content area. The team of educators led by the 

Office of the Superintendent of Public Instruction (OSPI) 

already started this work for you! Under each WSLS for 

Educational Technology are “Connected Standards.” As 

you preview upcoming standards and units for instruction 

in your classroom, you might see even more connections 

to the WSLSs for Educational Technology than were 

originally made by the OSPI Team! 

If you partner with a grade-level/content team, consider 

infusing WSLSs for Educational Technology as a point of 

reflection within your collaborative lesson planning 

lessons. For example, the Thinking Through a Lesson 

Protocol (TTLP) is a common tool for planning a 

mathematics lesson. With the TTLP, it might be worth 

adding a question such as: What opportunities might arise 

to help students understand safe and healthy choices 

online? Options might present themselves for making 

minor modifications to learning tasks or the flow of 

conversation within the lesson.  

Administrative Leaders 
At the building or district level, support for teachers 

begins with (1) intentional infusion of technology within 

professional development offerings, including alignment 

of high quality adult learning experiences with the ISTE 

Educator Standards and (2) ensuring all students and 

teachers have access to a universal set of technology 

(Gbenro, 2014). Equipping teachers with the physical 

technology alongside the tools and resources for 

effectively leveraging the technology is essential.  
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Identify a Tech Mentor 
We’re all at different readiness levels with using and 

understanding technology. While all our students were 

born in the 21st century, we were not. In addition to 

honing your skills through professional development 

classes, I recommend finding a mentor who you feel 

comfortable asking questions about technology. Start by 

setting an intention to learn from someone, and sticking 

with it. Examples of mentors and learning opportunities 

include: 

▪ colleague you intentionally sit next to during staff 

meetings 

▪ family member who you have dinner with 

▪ student in one of your classes or clubs who you 

ask for a three minute tech tip each week 

The following are a few questions that can provide an 

entry point with your mentor: 

▪ What’s your favorite app? 

▪ It looks like we have a few minutes. Do you have 

a tech tip for me? Something I might not know 

about technology?  

▪ How have you used technology in a lesson 

recently?  

▪ How have you used technology to learn 

something recently? 

Preparing Students for College, Career, & Life 
A Whole Child Education involves providing students with 

learning experiences and support to be Healthy and Safe 

– physically, emotionally, and digitally (ASCD, 2018). 

We’re nearly 20% of the way through the 21st century. I 

invite you to reflect with someone on a couple of the 

questions below, as we continually evolve our practices 

and systems to graduate students who are prepared for 

College, Career, & Life. 

▪ What patterns, goods, and services in your life 

have changed from 2008 to 2018? 

» Possible topics for reflection: Movie night 

at home (Blockbuster v. Netflix), playing 

music at home (tapes v. CDs v. streaming 

online), accessing medical records (fax v. 

MyChart) 

▪ How has your physical classroom changed? 

School library? School? 

▪ How has instruction changed? Assessment for 

learning? Use of data? 

▪ How have your classroom, or school, 

communications with families changed? 

Together, we can help students navigate the digital 

playground to make informed decisions to support their 

learning and life. 

References 
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In 2011, Dr. Gbenro was recognized internationally as an 

ASCD Emerging Leader and regionally through a WSASCD 

Program Award for her leadership with Instructional 

Technology. Dr. Gbenro’s experience spans P – 12 

education at each level (elementary, middle, high, 

district), including 4 years as a P-12 Instructional 

Facilitator for Instructional Technology and 2 years as a 

District Administrator for Instructional Technology.  

Washington State ASCD 2019 Awards Program  

WSASCD offers two annual awards.  The Outstanding Young Educator Award recognizes an educational leader and 

The Whole Child Award acknowledges a school.  Nomination forms can be found on our website at 

www.wsascd.org under the “Resources” menu. The nominations will be accepted beginning February 8, 2019 and 

closing April 12, 2019. 

Washington State ASCD, in its ongoing search for quality leadership, will seek out, highlight, and celebrate the 

accomplishments of a young educator who achieves excellence in instructional leadership in teaching and learning.  

The Washington State ASCD Outstanding Young Educator Award (OYEA!) is our way of recognizing an emerging 

educational leader and sharing his or her exemplary practices with the education community.   

Washington State ASCD sponsors this award program in support of ASCD Worldwide and The Whole Child Initiative.  

This program seeks to identify a school in Washington that has created a school culture with programs that 

exemplify one or more of the five tenets of The Whole Child Initiative: Healthy, Safe, Engaged, Supported, and 

Challenged. 

The 2019 Whole Child Award recipient will receive $500 sponsored by SHAPE WA. 
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What is Your 

Training Mindset? 
By: Scott Johnson 
 
“Under pressure, you don't rise to the occasion-you fall to 

the level of your training.  That’s why we train so hard.  

Because the more you sweat in training, the less you 

bleed in battle.” - US Navy Seal Maxim 

 

The quote above, and many more like it, come from a 

segment of our society that spends hours upon 

hours preparing for seconds of uncertainty, 

confusion and chaos.  Because of this we 

often think that this type of creed is 

only for those who routinely face 

life and death situations.  I 

disagree.  My experience in 

construction, manufacturing, 

education, and parenting (and 

the military) has validated this 

maxim.  That’s why I partnered 

with the Manager of School 

Safety and Security for Evergreen 

Public Schools (EPS) during the 

2017/2018 school year and spent 90 

minutes with the administrators of each 

of their 36 schools.  Our combined 

experience made us realize that each school’s 

ability to handle the pressure of an emergency was 

directly tied to the level of training we provided.  While we 

were successful in our efforts to increase each school’s 

ability to independently deal with emergencies; our 

success in teaching educators the concepts of operational 

decision making and rapid threat assessment was 

tempered by an imbedded cultural over/under valuation 

of the required school safety drills.  Overcoming this 

perspective is the first step in actually preparing schools 

to deal with emergencies and disasters.  We can greatly 

increase a school’s resiliency by stopping the drills and 

starting the practices. 

  

Drill vs. Practice 
 Two memories from my educational experience help to 

illustrate the key difference between these two types of 

testing.  I remember sitting in a second grade classroom 

singing my multiplication tables, with the gusto that only 

an eight year old can manage, in order to embed in my 

mind that knowledge in a way that I would recall for years 

to come.  This type of learning event is a drill: the gaining 

of knowledge through repetition of a single action, leading 

to a single result and a predicted outcome.  Doing a math 

drill taught me that 2x2 is, and always will be 4; 2x3 is, and 

always will be 6…etc.  

Flash forward 20 years and I’m sitting in a 

college classroom as a military police 

officer looking at a traffic accident 

diagram and being asked to use a 

combination of algebra, 

geometry and physics to answer 

the question: how fast was the 

blue car going.  This was practice 

for the day I would be standing at 

an actual accident scene and 

answering that question for real.  

This was practice because I was 

gaining knowledge through 

unscripted scenarios where many skills 

coalesce; ensuring readiness for 

ANYTHING presented. 

Try this:  Visualize the “YOU ARE HERE” map you’ve seen 

in every classroom you’ve ever been in.  It depicts the 

most direct route from where you are, as you view the 

map, to where someone has determined you need to be 

when the bad thing happens.  Out the door, turn, turn, out 

the exit. A repetitive skill that leads to a predicted 

outcome.  In other words, a drill.    

Now visualize that same map but put the hazard between 

you and that nearest exit. Visualize what the map would 

look like if you are not in a classroom but in the hallway, 

“…multiple skills like 

observation, decision-

making, and risk 

assessment, are needed 

in order to achieve the 

goal of keeping your 

students safe.” 
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the rest room, or if the hazard is in multiple locations.  

What will you do?  In this case the simple drill of out the 

door, turn, turn, and safe may not apply.  In this scenario 

multiple skills like observation, decision-making, and risk 

assessment, are needed in order to achieve the goal of 

keeping your students safe. This is a practice not only 

because you are introducing multiple skill, but because 

what is happening is as important as your response to it.   

Drills will lead to the mastery of skills, and they are an 

important component of practice.  But practice leads to 

the mastery of multiple skills coming together to achieve 

a goal.  With this in mind, ask yourself, “What am I trying 

to achieve when I train for emergencies?” 

The Other Part of Practice 
Without being taught how to apply the skill I learned as an 

eight year old, I would not have ended up in that accident 

investigation class I found myself in at the age of 28.  This 

is relevant because viewing emergency preparedness 

training as a teaching opportunity rather than a teaching 

disrupter is critical to changing from a drill mindset to a 

practice mindset.  When we start to transition from drills 

to practice, we don’t just add complexity, we teach the 

observational and critical thinking skills needed to deal 

with that complexity.  

Understanding complexity starts by understanding the 

basic components of every emergency and the basic 

actions taken.  Information compiled by the Federal 

Emergency Management Agency, Occupational Health 

and Safety Administration, and the National Fire 

Protection Association indicates every emergency has 

specific phases.  These include an awareness phase 

(something has happened), a notification phase (sharing 

awareness), a response phase, (what do I do based on 

what is going on). and a recovery phase (what to do after 

I respond).  Basic emergency response actions can be 

condensed into three areas: stay inside for safety, get 

outside for safety, and keep the danger away from you.  

With this understanding we can start to craft teaching 

moments around complexity.   

 

How to Practice 
Absent a dedicated practice development program (a 

concept we are introducing to EPS in 2018/2019), there 

are a few simple ways to transform from a drill mindset to 

a practice mindset. 

• Start by looking at each event as an opportunity 

to teach and learn rather than a disruption of the 

learning process.  

• Ask questions about each event.  Ask a student 

what they would do if they were in the restroom 

when the fire alarm sounds.  What would they do 

if the exit door is blocked?  

• Have a discussion about how we become aware, 

how do we share that awareness, how do we 

share that awareness with different parts of the 

community, etc.   

• Add an element of controlled surprise to each 

event.  Hold the event when the primary 

leadership is gone.  Hold the event during lunch.  

Block an exit and monitor the reaction.   

• Incorporate your local first responders in your 

event. 

Practice on a Daily Basis 
Every day someone in your organization has a “situation” 

that has the potential to go wrong.  And every day through 

a combination of knowledge, skills, and ability the bad 

thing is avoided.  I know this because in almost every 

school we trained in we heard a story that ended with the 

words, “…and we’re lucky XXXX was there.”   Luck is 

neither a plan nor sustainable, while knowledge is both.  

There is a simple way to take the knowledge gained in 

every one of these moments and incorporate it into our 

preparedness planning so it becomes part of both our 

curriculum and our disaster preparedness. 
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After Action Review 
The after action review is a simple, short, structured 

discussion, involving four questions, centered on any 

event or incident.  The answers to these questions will 

validate what we are doing well and needs to be 

sustained.  The answers to these questions may also show 

us what we are not doing as well as we want, and how we 

can begin to close that gap.  By sticking to the script and 

focusing on the facts, this useful evolution can be 

completed in a few minutes. 

1. What happened?  A short two-sentence 

description of what happened with no drama, no 

storytelling and no finger pointing. 

2.  What would I have liked to happen? A short two-

sentence description of how the situation should 

have unfolded based on policy or procedure. 

3.  Where did question one and question two meet 

and why? If what happened matches what we 

want to happen then we are doing something 

correctly and we need to sustain that.  

4. Where did question one and question two diverge 

and why? If what happened does not match what 

we want to happen then we have a gap and we 

need to determine why we have it, and how we 

can close it.  

Effective use of this tool, for practice and actual events, 

can help to close the learning loop in determining the 

effectiveness of what we teach, what we did, and what we 

learned. 

What we Teach and Why 
“There are two ways to do things- the right way, and 

again.  Choose wisely- again may not be an option.” - US 

Navy Seal Maxim 

 

The modern school fire drill can be directly linked to a fatal 

fire in Chicago in 1958.  This event was the driving force in 

the creation of the modern school fire drill and fire safety 

measures and as a result we have not lost a single student 

to a school fire in the last sixty years.  So let's take that 

kind of focus, and expand it to include the whole spectrum 

of threats facing our schools today. Let’s do that by taking 

back school safety practice. 

Every member of a modern, complex organization knows 

the pain of having things on their calendar that are 

paradoxically required and distracting.  We must do them, 

but they take us away from the primary role of educating 

or supporting those who are educating.  In too many cases 

this is where school preparedness has resided.  However, 

if we take a new approach, an approach that emphasizes 

the teaching and learning aspects of these practices, then 

not only are you taking back some of that distraction time, 

but you will be laying the foundation for the right way to 

deal with pressure. This will make the real world 

connection that disaster preparedness is a life skill, and 

not just something required for the schoolhouse.  

Teaching a skill or tactic that may save a life… it’s hard to 

imagine a more rewarding accomplishment. 

 

Scott Johnson is the Emergency 

Manager for Clark Regional Emergency 

Services Agency (CRESA) in Clark County 

Washington, where he works with 

partners to help our community’s 

prepare for disasters and emergencies.  

His 30 plus years of public service 

includes boots on the ground time in 2 wars, 2 global 

humanitarian crisis, 3 federally declared disasters, and 4 

state declared disasters.  In addition to a Master’s degree 

in Management & Leadership, Scott is a FEMA certified 

Master Exercise Practitioner, Emergency Response Team 

Trainer, and has been an air assault qualified combat 

infantry platoon sergeant, Emergency Medical Technician, 

Military Police officer, and shipboard firefighter.    

 

If you have questions for Evergreen Public Schools related 

to this article, please contact Shane Gardner, Manager of 

School Safety and Security.  He can be reached at 

Shane.Gardner@evergreenps.org or (360) 604-4066. 
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A Journey to 

Restorative Practices 
By: Shelley Redinger and Adam Swinyard 
 
Providing a school experience that promotes the success 

of all students reflects the guiding purpose of educators 

across the country. In the wake of evolving student 

characteristics and increasingly complex challenges, 

school districts are focused on addressing student needs 

and providing an environment of learning that is both 

inclusive and productive. Educators are faced with 

offering a rigorous academic experience, while 

also ensuring safety and an atmosphere 

that is accepting of differences. 

Despite the best efforts of 

classroom teachers, behaviors can 

divert attention and energy away 

from student learning. A 

traditional response is to remove 

disruptive students that do not 

respond to classroom 

interventions and issue an 

exclusion from school to preserve 

the learning environment and 

discourage unwanted behaviors. 

Although necessary in some 

circumstances, reliance on exclusionary 

discipline practices is associated with 

widening achievement gaps, disproportionality, and 

groups of students who feel disenfranchised from school. 

In pursuit of a successful experience for all students, 

Spokane Public Schools established a focus on the use of 

restorative practices. Several years prior, the district’s 

exclusionary rates were among the highest in the State of 

Washington. District leadership and community partners 

noted the use of exclusionary practices and embarked on 

a journey to leverage restorative practices to foster a safe 

and productive learning environment for students. In the 

last four years, student exclusions have dropped 25%, 

which includes a 51% reduction at the high school level. 

Elementary schools demonstrated a 38% drop in the 

exclusion of kindergarten students. Traditionally 

underrepresented populations all experienced a 

reduction in the percentage of the demographic group 

issued an exclusion from school. When exclusions 

occurred, the average days of the exclusion moved below 

the state mean for most students. An emphasis on 

restorative practices has also included a focus on other 

factors that can disconnect students from their school. 

This includes the number of student incidents leading to 

an arrest and referral to the criminal justice system. Prior 

to 2016-2017 school year, data estimates indicated that 

over 800 arrests occurred on district property. In the most 

recent school year, a total of 96 student arrests were 

issued by district campus resource officers.  

Although there is additional work to 

accomplish, reductions in student 

exclusions and arrests reflects 

significant progress in supporting 

students. Important aspects of the 

district’s journey to implementing 

restorative practices include 

community partnerships, 

communicating and collecting 

input, professional development, 

and intervention structures.  

Community Partnerships 

Creating opportunities to partner with 

community members opens doors to access 

broad expertise and solicit diverse perspectives. To 

support the use of restorative practices, Spokane Public 

Schools convened a work-group comprised of local 

agencies, advocates, staff, and parents to monitor 

progress and make recommendations on how best to 

implement restorative practices. This work-group meets 

monthly to reviews data and hold small group discussions 

on topics such as racial equity, special needs students, and 

professional development. The use of an ongoing 

structure to talk with partners throughout the community 

has provided a platform to address areas for 

“Important aspects of the 

district’s journey to 

implementing restorative 

practices include community 

partnerships, communicating 

and collecting input, 

professional development, and 

intervention structures.” 
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improvement, leverage community resources, and 

collaboratively identify solutions that address the needs of 

all students.      

Communicating and Collecting Input 

Seeking to foster a shared understanding regarding the 

purpose, role, and use of restorative practices requires 

ongoing communication. Looking for opportunities to 

frame how restorative practices can keep students 

connected to school and maintain a safe environment is 

critical to promoting its appropriate use and support. 

Referencing connections to areas such as positive 

behavioral interventions and supports and social 

emotional learning offers the opportunity to see 

restorative practices as a complement to existing 

structures rather than another new thing for staff to do. 

Collecting input from staff, students, and parents is an 

essential part of a communication strategy that supports 

the use of restorative practices. This includes monitoring 

how stakeholders feel about the school environment. In 

Spokane Public Schools, annual surveys are used to ask 

stakeholders about school climate and culture, as well as 

review changes over time. This reflects an intentional step 

to pursue an accurate picture on how an emphasis on 

restorative practices is actually playing out.  

Professional Development 

Providing high quality professional development is a 

corner stone of implementing the successful use of new 

strategies. Spokane Public Schools has outlined seven 

professional development pathways to provide staff a 

variety of opportunities to better understand and use 

restorative practices. Developing multiple pathways 

recognizes that staff hold diverse preferences for how 

they prefer to access training and consume information. 

Pathways includes school-wide, targeted group, and 

community trainings, online resources, email 

communications, and visual aids. Providing a variety of 

professional development options accommodates 

individual staff needs and promotes an ongoing focus on 

the use of restorative practices.  

 

 

Interventions 

Supporting the use of restorative practices and 

maintaining a safe and productive learning environment is 

reliant on a system to provide intervention services. 

Spokane Public Schools is focused on implementing a 

Multiple Tiered System of Supports (MTSS) that outlines 

available interventions and guides an intentional process 

for connecting students to the right supports. The MTSS 

model includes frameworks for math, literacy, and 

behavior used by school staff to identify the most 

appropriate intervention for individual students. This 

process includes using predetermined data points to 

monitor student progress and the overall effectiveness of 

specific interventions.  

Conclusion 

Restorative practices offer the potential to address 

student behavior with an emphasis on the individual 

growth of students. Successful use requires a dedicated 

approach to supporting students, while ensuring a 

positive impact for the school environment. Establishing a 

focus on restorative practices is accomplished over time 

as both school culture and structures shift to promote 

positive outcomes. When used appropriately, significant 

progress can be made as alternatives to excluding 

students from school become a reality. With the 

involvement of community partners and an ongoing 

commitment to communicating and collecting input, the 

needed professional development and interventions can 

be provided in a manner that makes the journey to 

restorative practices possible. This journey sets the stage 

to contribute to a school experience that works for all 

students. 
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Dr. Shelley Redinger is in her seventh 

year as Spokane Public Schools 

superintendent and 29th year as an 

educator. Dr. Redinger has set high 

expectations for student achievement 

and launched the district’s T-2-4 initiative 

to prepare students for success in a 

technical, trade, two or four-year education, and beyond. 

Using key performance indicator data to establish 

frameworks and supports, Dr. Redinger has pushed the 

district’s 4,000 employees to encourage and empower 

students to reach beyond what they think is possible. She 

has added options and innovative programs, built 

significant community partnership, prioritized better 

understanding the connection between disproportionality 

in discipline and student achievement, and been a strong 

advocate for student voice. 

 

Dr. Adam Swinyard is currently the 

Associate Superintendent of Teaching 

and Learning for Spokane Public Schools. 

He has served in public education as a 

middle school principal as well as an 

elementary and high school teacher. 

 

 

Become a Washington ASCD Member! 

Washington State ASCD is the only educational 

organization in Washington State that reaches 

practitioners at all levels of education and your 

involvement is one of the keys to our success.  As a 

member of WSASCD, you can take advantage of our 

member benefits. 

 

How will you benefit from joining WSASCD? 

» Professional development offerings at member 

rates 

» Receive an award-winning eJournal, Curriculum 

in Context, twice a year 

» Receive quarterly Newsletters and Newsflashes 

via email to inform you about the latest WSASCD 

events and updates on educational issues in 

Washington.  

» Attend regional workshops covering topics 

relevant to the needs of local educators 

» Opportunities to earn clock hours when you 

attend WSASCD conference/workshops 

» Opportunities for leadership, networking, and to 

attend events that will promote professional 

growth and development of members 

» Membership in a community committed to 

promoting promising practices to ensure ALL 

students are safe, healthy, engaged, supported 

and challenged 

 

Join online or call (360) 357-9535 
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Partnering to Advance a 

Shift in School Climate in 

Spokane Public Schools 
By: Doreen Keller and Vanessa 

Hernandez 
 

Context 

Spokane Public School District made a commitment to 

enacting a climate shift away from highly punitive 

approaches toward more positive and growth-minded 

measures in its 2016 superintendent 

resolution.  District leaders recognized, 

along with community activists, that 

such a shift would help prevent 

disruptions to learning, create 

safer schools, reduce 

exclusionary discipline, and 

contribute to a more positive 

school climate.  

Since 2016, the Every Student 

Counts Alliance (ESCA) has been 

organizing to ensure equity for 

students of color and students with 

disabilities in Spokane Public Schools 

(SPS), with a focus on breaking the 

school to prison pipeline.  The school to 

prison pipeline refers to policies and practices that 

push students out of schools and in to the juvenile and 

adult criminal justice system, which disproportionately 

create barriers for students of color and students with 

disabilities.  Every Student Counts Alliance members 

include parents of students in Spokane Public Schools as 

well as organizations that serve and advocate for youth.  

May 2016 signaled a commitment between SPS and the 

ESCA to reduce the use of highly punitive discipline within 

the district with an emphasis on attacking the problem of 

disproportionality among students of color and students 

with disabilities in particular.  This article examines why 

discipline reform matters within the context of school 

climate and safety.  Details about SPS’s progress thus far 

is followed by a discussion about the work that still 

remains.  

Why School Discipline Reform Matters 
Decreasing Suspension and Expulsion Leads to 

Greater Student Engagement and Success  
Decreasing the use of suspension and expulsion, 

otherwise known as exclusionary discipline, is key to 

improving school climate and positively affecting 

individual students’ lives.  Students in schools with zero 

tolerance or other punitive discipline policies report 

feeling less connected, less trusting of, and less engaged 

in their schools (Perry & Morris, 2014).  Exclusionary 

discipline is also strongly correlated with 

reduced academic achievement and 

lower high school graduation rates 

(Balfanz, Byrnes, & Fox, 2012).  

Further, suspension and expulsion 

as the default method of dealing 

with student misbehavior or as 

the widespread discipline 

practice is associated with 

pervasive feelings of a negative 

school climate and a strong 

disconnection to school 

(American Psychological 

Association Zero Tolerance Task 

Force, 2008).  

Alternatively, schoolwide positive climate 

systems can play a significant role in reducing 

student misbehavior and can promote better engagement 

with school.  Teachers and students report feeling safer in 

schools that have consistent and positive cultures and that 

provide directed behavioral interventions for students 

who need more support (Skiba et. al., 2004).  Examples of 

preventative, positive, and restorative behavior systems 

include evidence-based tiered supports, trauma informed 

care, social and emotional learning, and restorative 

practices.   

“A first-time arrest 

doubles the odds that a 

student will drop out of 

high school, and a first-

time court appearance 

quadruples the odds.” 
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Restorative practices support students and teachers 

through building strong relationships, providing 

meaningful accountability when misbehavior occurs, and 

improving school climate through reducing behavior 

incidents (Bradshaw, Koth, Thornton, & Leaf, 2009; Skiba 

et al., 2004).  In the fall of 2016 Spokane Public Schools set 

out to make it be known districtwide that restorative 

practices should be the standard response to student 

misbehavior, with exclusionary discipline being used as 

the last resort of progressive discipline or in extraordinary 

circumstances.  

Suspension and Expulsion are Closely Linked to 

Racial Discrimination and Inequality 
African American students, Native American students, and 

multi-racial students are suspended and expelled at 

disproportionately higher rates than their peers in 

Spokane Public Schools and across the country.  During 

the 2016-2017 school year, African American students 

accounted for 5% of student suspensions but only 3% of 

the student body; Native American students accounted 

for 2% of exclusions and 1% of the student population; 

multiracial students accounted for 20% of suspensions 

and 13% of the student population in SPS.  Community 

advocates and district leaders recognize that despite 

some progress as compared to previous years’ data, there 

remain significant disproportionalities with respect to 

student suspension and expulsion, particularly impacting 

students of color.   

The literature illustrates this phenomenon is not unique to 

the Spokane Public Schools.  Studies show that teachers 

who are asked to identify misbehavior in their students 

are more likely to single out black students than white 

students, even as early as preschool (Turner, 2016).  Often 

bias rears its head when teachers perceive black boys as 

older and more threatening than their peers and when 

teachers perceive black or brown students behaving in 

disobedient and disrespectful ways (Goff et al., 2014; 

Monroe, 2005).  Additionally, it has been found that 

teachers may be more likely to attribute misbehavior to 

students of color, due to implicit bias (Gilliam, Maupin, 

Reyes, Accavitti, & Shic, 2016).  Students of color in 

Spokane Public Schools have expressed feeling unfairly 

treated, singled out, unsafe, and unable to identify a 

connection with a school adult.  Culturally responsive 

educators who are trained to see, evaluate, and interrupt 

racially motivated bias, have the potential to contribute to 

a more positive school climate for students of color and 

indeed students of all colors. 

School Based Arrests Undermine School Safety, 

Positive Climate, and Student Success  
The impact of school police falls disproportionately on 

students of color and students with disabilities. Students 

of color are disproportionately referred to law 

enforcement or involved in school based arrests across 

the country and in Washington state. This practice of 

policing our school children can exacerbate and even 

contribute to highly punitive and negative cultures 

throughout school buildings. For example, there is 

evidence that highly restrictive or punitive school 

environments can lead to lower levels of student 

connection to school (Theriot, 2016). This can make 

schools less safe, as student connection to school is one of 

the leading factors in preventing school violence. 

The presence of campus resource officers (CROs) in 

Spokane Public Schools can lead to increased rates of 

student arrest and referral to the criminal justice system, 

including for misbehaviors that could be appropriately 

handled through the school discipline process. Research 

indicates that schools with regular law enforcement on 

campus are more likely to refer children for prosecution in 

the juvenile courts, even for minor offenses and 

accounting for other demographic and environmental 

factors (Brady, Balmer, & Phenix, 2007; Na & Gottfredson, 

2013; Nance, 2015; Theriot, 2009).  This is particularly true 

for school police programs that do not create clear 

boundaries between school discipline incidents that 

should be handled by teachers and administrators and 

criminal activity that warrants the involvement of police. 

Students who are arrested are significantly more likely to 

drop out of school and become more deeply involved in 

the juvenile and adult criminal justice systems.  A first-

time arrest doubles the odds that a student will drop out 

of high school, and a first-time court appearance 

quadruples the odds (Sweeten, 2006).  One study found 

that only 26% of students who were arrested graduated 
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from high school, as opposed to 64% of their peers; 

arrested students were also half as likely to enroll in a 

four-year college (Kirk & Sampson, 2013). Juvenile arrest 

also increases students’ chances of future imprisonment: 

young people with an arrest record are subject to greater 

surveillance and harsher discipline from police and other 

adults that significantly increases their chances of future 

arrest and incarceration.  

Spokane Public Schools Efforts So Far 
Spokane Public Schools Superintendent Shelley Redinger 

has committed to address discipline overuse and 

disparities, and the District has begun to implement 

programs to support teachers, students, and parents.  This 

includes: 

Restorative Practices Training 
A concerted effort to educate District staff about a 

restorative approach to school conflicts has been made.  

The District created educational materials – including 

instructional videos, posters, and palm-sized cards—and 

offered over 100 trainings during the 2016-2017 and 

2017-2018 school year.   

Mutli-Tiered Systems of Support (MTSS) 
Multi-tiered systems of support is a data-driven systemic 

improvement framework that guides problem solving and 

decision making across schools in order to support 

students. In January of 2018 the District’s teaching and 

learning department formed two MTSS (Multiple Tiered 

System of Supports) teams, one at the elementary and 

one at the secondary level.  These workgroups were 

tasked with outlining and developing interventions for 

each tier of the MTSS model.   The development of MTSS 

is of particular significance for students with emotional-

behavioral disabilities.  The MTSS workgroups are tasked 

with developing a social-emotional learning curriculum, 

which the district currently lacks; the use of positive 

behavioral interventions and supports (PBIS) will be 

folded into the MTSS model as well.  It is hoped that the 

social-emotional learning curriculum, together with the 

use of PBIS and the MTSS model, will help students with 

emotional-behavioral disabilities succeed at school and 

thus reduce the use of exclusionary discipline on these 

students. 

Training and Policies for Campus Resources Officers 
The District also has taken significant steps to increase and 

improve training for CROs.  In the summer of 2016, CROs 

and administrators took part in a one-week training for 

school police, including training on adolescent brain 

development and de-escalation.  During the 2016-2017 

and 2017-2018 school years, CROs also participated in 

trainings in working with children with disabilities and 

implicit bias.   

Moreover, in 2016, the District adopted a procedure 

governing arrests and use of force by school police.  The 

procedure specifically states that school discipline and 

restorative practices should be the standard practice, and 

limits arrests to felonies or specific misdemeanors (such 

as assault and drug possession) with approval of a 

supervisor. The procedure also includes guidelines on use 

of force and creates a mechanism for students and 

families to submit complaints regarding CRO interactions.  

The District has also initiated conversations with the 

juvenile court about minimizing arrest of students who 

have warrants for matters unrelated to school (such as 

warrants issued when a youth runs away from foster 

care). 

Cultural Responsiveness Training 
Thus far and in the past the District has encouraged book 

studies examining themes like White privilege.  Many 

district staff have also attended Achievement Via 

Individual Determination (AVID) culturally responsive 

teaching training.  These institutes or modules include 

looking at stereotypes and implicit bias.  Additionally, the 

Washington Education Association (WEA), in collaboration 

with the University of Washington has developed 

culturally responsive strategies (CRS) training modules. 

The curriculum is delivered in three-hour modules and 

introduces school staff and administration to strategies 

around creating a culturally responsive classroom 

community and enacting culturally responsive classroom 

management.  A stated goal of the District is that all 54 

schools will experience the WEA modules. 

 Urban Collaborative Report 
In addition, the District took it upon itself to request an 

audit of its special education department from the Urban 
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Collaborative.  A report on this audit was released by the 

Urban Collaborative in October 2017, noting the 

disproportionate suspension and expulsion of students 

with disabilities and recommending that the district 

increase social-emotional learning curriculum, clarify the 

supports provided through the behavior intervention (BI) 

program, increase collaboration between special 

education and general education teachers, and ensure 

that students with disabilities are not being excluded for 

behavior.  The District reports that it has begun working 

to address the recommendations made in the Urban 

Collaborative Report. 

Work Still Remains 
Spokane Public Schools has made significant progress 

towards reducing suspension and expulsion rates overall 

since 2014.  Despite that progress, rates of suspension and 

expulsion rose during the 2016-2017 school year.  Further, 

students of color (particularly black students, Native 

American Students, and multi-racial students) continue to 

be suspended at disproportionate rates.  In fact, 

disproportionality grew during the 2017-2018 school year. 

Additionally, students enrolled in special education 

programs, particularly those placed in behavior 

intervention classes, continue to be suspended at 

disproportionate rates.  That disparity has not changed in 

the past two years.  Even though work remains, 

restorative practices are gaining traction in some schools. 

Six out of 52 schools reporting using restorative practices 

more frequently or as frequently as suspension, and 

student arrest rates have dropped significantly since 2014.   

Recommendations for Further Work 
Superintendent Shelley Redinger has committed to 

continuing the partnership with the ESCA and other 

community members for at least one more year.  

Community advocates recommend an increased emphasis 

on the following:   

▪ Providing opportunities for students and 

teachers to share their perspectives on the 

effectiveness of ongoing efforts. 

▪ Using qualitative data (surveys and focus groups) 

to evaluate progress. 

▪ Ensuring that action plans are based on a 

rigorous analysis of the available data.  

▪ Revising school procedure to prevent arrest of 

elementary age students and students of all ages 

due to outstanding warrants for cases unrelated 

to school. 

▪ Developing a diversion program in schools with 

higher rates of arrest, to provide services and 

supportive interventions for students who would 

otherwise face arrest under District policy. 

▪ Increasing investment in ongoing cultural 

responsiveness training for teachers, school 

police, and other staff, particularly in schools 

with higher rates of disproportionate discipline. 

▪ Implementing the recommendations of the 

Urban Collaborative Report, particularly with 

respect to behavior intervention classes. 

Spokane Public Schools made a commitment in the spring 

of 2016 to shift the way student misbehavior was being 

handled.  It committed to a campaign wherein its schools 

would begin learning about and using restorative practice 

as an alternative to the default and highly punitive 

method of regularly removing misbehaving students from 

the classroom. While progress has been made, significant 

work remains in order to ensure all students within 

Spokane Public Schools feel safe and valued.  
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Building Stronger 

School Communities: A 

Glimpse at Restorative 

Practices in Practice 
By: Shannon Lawson 
 
As the building administrator for Spokane Public 

Montessori, a typical morning starts with a walking tour of 

the classrooms. In several classrooms, students are 

choosing their work, engaging in the cycle of 

inquiry learning and creating social 

bonds with peers. In other rooms, a 

morning meeting is taking place. 

Students are reviewing the 

agreements of the community, 

examining an agenda of what 

was discussed and decided upon 

previously, and are sharing 

personal insight or requests from 

the prior week. These classroom 

circles are led by the students 

rather than the teacher.  

The 4th-6th grade students in one 

multi-age classroom are discussing how 

to support clean up at the end of the day. 

Students determined the room was left in a 

condition the day before that no one was proud of. The 

students asked the custodian to not clean their room so 

the class could decide how best to create a sense of 

personal responsibility for the care of their environment. 

Students shared a few ideas while one took notes and 

called on peers to contribute. They weighed the pros and 

cons of each idea and then decided it came down to love. 

Before any plan was going to work, they had to commit to 

the love they had for the classroom materials, the teacher, 

and each other.  

The response to students not cleaning could go many 

ways in a classroom; from punishment, to identifying 

which students were not cleaning, to whole class rewards 

or consequences. In a model of education that puts 

students at the center of the classroom community and is 

supported by a restorative approach to problem solving as 

a district, Spokane Public Montessori students and staff 

focus on what happened in a situation by taking time to 

discover the “why.”  

Classroom meetings are just one level of restorative 

practices in Spokane Public Montessori. These meetings 

help students practice empathy, self-regulation, and 

relationship skills. Students learn how to solve a problem 

by hearing the impact it has on their peers. When there is 

harm done a restorative circle is conduced; the goal is to 

promote healing for all involved, allow the 

offender to make amends, and provide 

empowerment and responsibility for all 

involved to find resolution (Bazemore 

& Umbreit, 2001). In Montessori, 

students are with the same 

teacher and classroom 

community for a three-year cycle. 

In this model, students develop a 

mindset of their classroom being 

their safe and secure base. They 

learn that they have a 

responsibility to the community 

and their talents and gifts have a 

place to support their classroom. In 

the most effective Montessori 

classroom communities the children act as 

if the teacher is not present. This was the goal of 

Dr. Maria Montessori.  

Once students have a safe and secure environment in 

their classroom community, they can spread this learning 

to other social situations between peers and in a variety 

of settings. On the playground, students who have done 

harm either intentionally or unintentionally are supported 

with the playground supervisors in a rupture and repair 

cycle. Students share what happened, what they need to 

do differently, and commit to a different choice. Behavior 

is communicating a need. The adults in our building try to 

“Students learn how 

to solve a problem 

by hearing the 

impact it has on their 

peers.” 
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uncover the “why” behind this need in order to help 

students shift their response.  

In working with a restorative model, adults invest time in 

first creating relationship with students in a variety of 

settings over a length of time. Secondly, the adults work 

on leading conversations that ask students questions such 

as: 

▪ What happened?  

▪ What do you need?  

▪ Let’s create a plan together 

Over time, students begin to monitor and lead their own 

restorative conversations around the event, which is a 

beautiful encounter to witness. When a child can reflect 

on their actions and words and relate to another child’s or 

adult’s experience, it naturally leads to ways to solve the 

problem or create a plan. We are a K-8 school. Regardless 

of their age, students have the same basic needs to be 

seen, heard, and valued.  

We believe that punishment and shame will not support 

development of pro-social behavior and emotional 

development long-term.  Restorative practice address the 

“power and status imbalance” by promoting the “soft 

power" of relationship building and understanding rather 

than “hard’ power of the institution to sanction as a 

motivator (Morrison & Vaandeering, 2010). We are 

supported in a restorative practices district that 

encourages the use of the classroom circles, restorative 

meetings, and social emotional supports for students who 

have experienced or are experiencing trauma.  Yes, 

without a doubt it takes time on the part of adults. In our 

building, we chose to have more counselor support versus 

administrative support. Student and teacher support 

begins with a therapeutic response. In asking, “What do 

you need?” we find that sometimes the answer is a basic 

human need such as food, sleep, or a relationship.  

As a building leader, I attempt to create relationships with 

students in a variety of settings on a daily basis. I 

purposefully schedule my day to visit classroom 

community meetings, engage with students on the 

playground at every lunch, and create student leadership 

roles that provide the constant need of students to have a 

sense of power and belonging. I recognize the time 

involved in adults setting up these experiences and taking 

the time to have a restorative discussion with students. 

The time will be used one direction or another. We can 

use our time to punish and create consequences that may 

have a minimal impact on future offenses or we can make 

a choice to use each experience as a learning opportunity.   

If we claim to be successful at teaching students any 

concrete skill our hope is that we are teaching them to 

effectively communicate their needs, seek to understand 

the needs of others and develop a plan that meets the 

need of any community. In the same way, we value the 

teaching of reading, writing and math. We also value the 

teaching and learning of positive human interactions.  

Restorative practice allows us to focus on “relational 

rehabilitation” (Karp & Breslin, 2001).  There is no better 

opportunity than in our environment for students to 

master human interactions.  

When we ask our graduates entering a wide range of high 

school settings if they felt well prepared by us they often 

start with their ability to navigate social relationships, 

communicate their learning needs to a teacher, and the 

confidence they find in problem solving a range of 

situations. As I listen to their stories, I flash back to that 

child in a community meeting about classroom clean up, 

the playground discussion after a four-square conflict and 

the student-led project to help collect food for the those 

less fortunate. I walk away from these young adults 

knowing there is no better way to spend our time in the 

complex social environment we call school.  
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A full collection of Critical Question articles can be found here 

To contribute a topic, contact Carrie Lam at Carrie.LamASCD@gmail.com  

Each year, WSASCD provides a forum for educators in our state to read and 

write about topics of interest to our members.  Check out these articles, 

which are available on the WSASCD website: 

» How Do We Define “Ready” for College, Careers, and Life? A Portrait of a Graduate  

» How Does Educational Technology Allow As to Create a Culture of Innovation?  

» How Can Your School’s Library Program Boost Student Achievement?  

» What is Whole Child Education and Why Support it?  

» Holiday Stress: Why Do Students Fall Apart Right Before the Holidays?  

Critical Question Series 
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What’s Going On? 

Understanding our 

Students in Crisis 
By: Mark Baird 
 
Student support and intervention can come in many 

forms.  Matching the method with a student’s need is an 

essential first step.  However, determining the source of 

stress can be challenging to ascertain when a student is in 

crisis.  As we look to respond appropriately and effectively 

to students in crisis, it can be helpful to have an 

in-depth understanding on what is 

happening within the human brain and 

body when confronted with a threat.  

Registering the Threat 

When a potential threat is 

perceived by the human eye, 

within milliseconds the image is 

transmitted from the retina to 

the most primitive part of the 

human brain, our brain-stem (van 

der Kolk et al., 2017).  We are 

immediately oriented to the 

potential threat. “Where is it?” “What 

is it?” This information is conveyed 

through the thalamus to our limbic system, the 

smoke alarm of our brain. (van der Kolk, 2014). If it seems 

like a threat our amygdala, within the limbic system 

activates the sympathetic nervous system (SNS), allowing 

us to react appropriately and quickly to the threat. Our 

“thinking brain,” the neocortex, goes offline, and causes a 

temporary lowering of IQ, but also allows for quick limbic 

system reactions.  These reactions are beneficial for 

efficiently dealing with an acute threat, but they leave us 

unable to reason clearly in the moment. (van der Kolk, 

2014). 

A Bodily Response to the Crisis 

In a moment of threat or crisis, we may first posture or 

submit.  Posturing (shoulders back chin up, aggressive 

stance) makes us seem bigger and tougher, hopefully 

causing the threat to retreat.  This is one reason why many 

police officers shout simple commands in a loud, direct 

tone.  We tend to register authority and follow commands 

quickly.  Submitting, on the other hand, is an attempt to 

make us seem less of a threat.  This can look like bowed 

countenance, hands forward, with palms up. The message 

conveyed is “You win! I’m not a threat.  You can move on” 

(Grossman, 1995).   

 If the threat persists, the SNS ensures that the body is 

primed for “fight” or “flight.”  Adrenalin floods our system.  

Heart rate increases, and breathing becomes 

shallow. Blood moves away from the trunk 

and pumps to the heart, leg and arm 

muscles.  Great feats of strength 

during duress have been performed 

during such times.  Our pupils 

dilate allowing us to scan more of 

our environment.    Meanwhile, 

Cortisol, a steroid hormone, 

floods our system as well.  This 

increases arterial blood pressure, 

mobilizes fats and glucose from 

the fat tissues, reduces allergic 

reactions and reduces 

inflammation by suppressing 

immune functioning.  (van der Kolk, 

2014, van der Kolk et al., 2017) 

Adrenalin and cortisol significantly effects how we 

lay down memories as we experience a threat.  Cortisol 

shuts down the hippocampus, responsible for recording 

narrative, fact-based memories.  Meanwhile, adrenalin 

increases activity in the amygdala, responsible for 

encoding emotional memory (van der Kolk et al., 2017).   

The SNS reactions have been vital in keeping us alive 

throughout our evolution.  However, as many educators 

have observed, our students may remain in this reactive 

state even long after the threat has passed (Sapolski, 

2004). Operating without our neocortex hampers our 

“…if you are willing to be a 

trusted, empathic listener, 

you help jumpstart the 

process of bringing order 

and reason to an event 

that has only, so far, been 

recorded in flashes and 

emotion.” 
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ability to engage in logical, learning-based tasks (van der 

Kolk et al., 2017).   Imagine running away from an 

attacking tiger while trying to listen to a recorded lecture.   

How to Ease Our Students Out of SNS 

We are amazing beings.  Our body has the SNS system for 

threat…AND it has a system for bringing our physiology 

back to normal levels.  If the activation of SNS is 

considered the “stress response” then the activation of 

the parasympathetic nervous system (PNS) can be 

considered the “relaxation response” (Sapolski, 2004). 

Activating the relaxation response can be challenging.  

First, we need a safe environment. A quiet, familiar 

classroom is a great environment to begin the process in.  

We can help our students re-engage the social aspects of 

their brain by speaking to them in a calm, modulated 

voice, inviting them to sit down and begin to notice their 

breath. We can challenge them to slow their breathing, 

focusing on the out-breath.  Rate of breathing is one SNS 

reaction that they can actually exert some control over in 

such a state, unlike increased heart rate or blood pressure.  

Engaging the diaphragm in deep breathing activates the 

PNS through the vagus nerve.  As the PNS kicks in, 

adrenalin and cortisol stop flooding the body.  As a result, 

heart rate slows, blood pressure is reduced and blood flow 

begins to distribute more evenly throughout the body.  

The hippocampus and neo-cortex come back on line and 

students can then begin to think and reason more 

logically, as well as focus and concentrate better (van der 

Kolk et al., 2017). 

Once our students are in a more relaxed state, it can be 

helpful to calmly ask them if they would like to tell you 

what happened.  Expect that their explanation may be 

disjointed, may skip around or may contain gaps in the 

narrative.  But if you are willing to be a trusted, empathic 

listener, you help jumpstart the process of bringing order 

and reason to an event that has only, so far, been 

recorded in flashes and emotion (van der Kolk et al., 

2017). 
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Developing a sound financial strategy to achieve your retirement goals can be a tremendous undertaking for many 

participants to take on their own. That’s why working with a financial advisor1 can provide you with the strategies 

necessary to help you save more and confidently build a holistic financial plan that helps you prepare for retirement.

don’t go it alone
A financial advisor is a value-add  

in helping you work toward a secure retirement

TOP 5 REASONS YOU SHOULD CONSIDER WORKING WITH A FINANCIAL ADVISOR WHEN PREPARING FOR RETIREMENT
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FOR RETIREMENT2,3,4

with an Advisor without an Advisor

64% 23%vs.

2.  PROVIDE MORE  
DIVERSIFICATION5 OF ASSETS

3.  BETTER VALUE2,4
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with an Advisor
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2 “Matters of Fact: Consumers, Advisors, and Retirement Decisions (and Results),” LIMRA 
Secure Retirement Institute, May 2015.
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save $100,000 or more in total plan contributions. Source: “Matters of Fact: Consumers, Advisors, 
and Retirement Decisions (and Results),” LIMRA Secure Retirement Institute, May 2015.
4 “Enhancing Outcomes, The Value an Advisor Brings to K-12 Participant Preparedness and 
Account Performance in 403(b) Plans,” deKadt Marketing and Research, Inc., commissioned 
by AXA Equitable, 2015. Participants view their financial advisor as a reliable, trusted source 
who helps them meet their overall financial goals, creating a value-add that encourages 
them to save holistically, not just for retirement.
5 Investment diversification is a tool that positions assets among major investment 

categories in an effort to manage risk and enhance return potential, but it does not 
guarantee a profit or protection against investment loss.
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Creating a Culture That 

Cares: A True Tier 1 
By: John Norlin 
 
School climate and safety have become hot topics in 

education. Along with helping students pass end of course 

and state assessments, educators now have to face the 

daily reminder that school safety is a top priority with the 

growing number of school shootings across the United 

States. Schools are investing large amounts of money on 

security measures, training, and school resource officers 

to ensure that our students are safe and feel 

secure in what should be a positive place 

for them to learn each day.  

As schools ramp up their efforts to 

create safe schools, it is easy to 

forget that the number one 

ingredient to create safe schools 

is to get laser-focused on 

creating a strong system of 

universal supports (Cook et al., 

2015). Response to Intervention 

(RTI) is a multi-tier approach to 

supporting students both 

academically and behaviorally. Tier 

1 of this model is considered the key 

component of tiered instruction and 

represents the base – what we are doing for 

all students universally (Ehren, n.d.). Usually a school with 

a strong Tier 1 behavior support system has an intentional 

system of supports happening from the school-to-student 

level, which are things like explicitly taught positive 

behavior expectations and ways to recognize students for 

behaving in those positive ways. The idea is to catch them 

doing what’s right instead of always making sure they 

don’t do wrong! A school with a strong Tier 1 also has a 

strong system of support in place from the staff-to-

student level, such as a strong focus on training staff on 

proactive classroom management, intentional relational 

strategies, and having a school-wide focus on 

implementing, with fidelity, key messaging and curricula. 

These are examples of simple, but not always easy, 

components that begin to build the foundation for a safer 

school climate and culture. 

Sometimes this work feels like another thing on our plate, 

but at CharacterStrong, we believe THIS IS THE PLATE! If 

we recognize this relational work is the foundation of 

safety, how can we get even more intentional with our 

tools, systems, and strategies to build these critical 

relationships? Not just school-to-student and staff-to-

student approaches, but what if we also strengthened the 

student-to-student, student-to-staff, and student-to-

community focus in schools? Instead of just focusing on 

how we can better react to things that might happen at 

school, what if the focus is shifted to being more 

proactive? To do this, we need to go to 

work as a staff to build a strong 

foundation - a rock solid plate - upon 

which we do all of our other 

incredible work. 

CharacterStrong has developed a 

40-week staff CharacterDare 

toolkit that provides practical 

strategies over the course of the 

year. We know that when we get 

busy, the abstract relational and 

culture-building work sometimes 

unintentionally falls to the bottom 

of the to-do list! At CharacterStrong, 

we like to say, “We need to be reminded 

more than we need to be taught!” So, our 

CharacterDare is a simple, weekly reminder to keep 

a disciplined focus on cultivating a culture of character, 

compassion, and relationships. Along with the staff 

CharacterDare, we have infused into our advisory 

curricula student CharacterDares that start each lesson. 

We believe that students want to do good, they just don’t 

always know what good looks like. The CharacterDare 

process meets students right where they are at by 

providing examples of what strong character looks like 

each week and dares them to do it. They are not graded 

on this, they are just asked to face the challenge. Upon 

“Instead of just focusing 

on how we can better 

react to things that 

might happen at school, 

what if the focus is 

shifted to being more 

proactive?” 
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returning to the weekly lesson, students start the class 

with the question, “Truth or Dare?” This process gives 

every student a voice. If a student did not do the Dare, 

they choose “Truth” and share what they think about that 

CharacterDare. If a student did attempt to do the week’s 

CharacterDare, then they would choose “Dare” and share 

something they learned about themselves or others in 

attempting the Dare. Following the Dare process, students 

have a lesson on either a character development topic like 

active listening or a social emotional learning topic like 

empathy. Many of these Dares and lessons provide 

students opportunities to connect more intentionally with 

their peers, staff, family members, and friends. We call 

this holistic approach a "True Tier One." Here are a few of 

our favorite strategies to create an intentional culture of 

connection and, in doing so, create safer schools. 

True Tier One 

Staff-to-Student: The Student Becomes the Master 
Hand each student a notecard and ask them to write down 

their name and one thing that they could teach you. Use 

your newfound knowledge intentionally by asking 

students about what they put on the card, especially to 

students with whom it has been harder to connect with in 

a positive way. Students will usually put something down 

that they are interested in or passionate about. This 

provides the educator insight into how they can positively 

connect with that student. Taking even ten minutes to 

learn a little about what the student wrote down, and 

then asking the student a question about that newfound 

knowledge, can pay huge dividends in the relationship 

building bank account with that student. 

Staff-to-Staff: Second Hand Compliment 
Walk into a colleague’s classroom randomly (or 

intentionally) one day when you aren’t teaching and 

compliment them in front of their class. Don’t talk to them 

directly, just talk to their students and let the students 

know why they have such an amazing educator. 

Remember that a basic human need that all people have 

is to be paid attention to and appreciated. We can never 

go wrong in this area! How powerful is it to brag about 

your colleague in front of their students? Make it genuine, 

make it quick, but know that you are not only possibly 

making someone’s day, you are also role modeling for 

students what it looks like to identify good in someone 

else and have the skill, courage, and vulnerability to tell 

them about it. 

Staff-to-Community: ET Phone Home 
Take your class roster(s) and highlight the 3-5 names of 

students you feel could use some unconditional love and 

support early on in the year or semester. Pick up the 

phone and call home either leaving a positive message or 

telling the parent or guardian how excited you are to have 

their student in your class and a reason why.  

Student-to-Student: Tier One Character and Social 

Emotional Development Advisory Curriculum  
Our Advisory curriculum is designed to be a practical, 

easy-to-use system to build the social-emotional skills and 

character traits we want in safe schools. Our lessons span 

grades 6-12 in a vertically-aligned scope and sequence of 

over 200 lessons. Combining social-emotional learning 

and character development is critical for engaging 

instruction at the secondary level. We have seen schools 

around the country use our Advisory program as the 

foundation for a True Tier One approach. Why? It creates 

a common language for staff and students, builds their 

emotional capacity for community and connection in 

schools, and gives a space where staff-to-student, 

student-to-student, student-to-staff, and student-to-

community strategies can start to come to life! 

Conclusion 

If we want safer schools, we must first focus on the plate 

itself - the relationships in every building that define that 

building’s climate and culture. When we intentionally 

build connection, character, and trust, we are setting the 

stage for emotional and physical safety. When we teach 

not only academics, but the whole child, we are helping to 

create capable, compassionate young people. Let’s 

continue to do that incredible and purposeful work, 

together. 
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John Norlin is a co-founder of 

CharacterStrong, a servant-leadership 

training and motivational speaker. He 

taught five leadership classes per 

semester at Sumner High School and was 

the Washington State Advisor of the 

Year. He spent five years at the Sumner 

School District Office where he was the Program 

Administrator for the Whole Child.  

 

ASCD Emerging Leader Program  
Are You an Emerging Leader? 

You learn. You teach. Are you ready to lead? 
ASCD is seeking a select, powerful, active group of education professionals to become the next generation of ASCD leaders. 
Are you up for the challenge?  Learn more: Who are ASCD Emerging Leaders? Are you and Emerging Leader? The 
application window for Emerging Leaders will open February 2019. 
 

Washington State ASCD Emerging Leader 2018  
Alissa Farias, Tacoma Public Schools ꘡ Twitter: @laprofefarias  

DART (Data Assessment Research Team) Data Team Coach  

Alissa was also the recipient of the 2017 Washington State ASCD Outstanding Young Educator Award. 

To see Emerging Leaders of years past, click here 
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Intended Professional Learning Outcomes:
• Participants will explore multiple strategies to improve the culture and climate of their 

school both at the macro and micro level. 
• Participants will deepen their understanding of the value of putting a focus on 

developing the whole child to create a safer school. 
• Participants will understand the S.E.R.V.E. Model - a structured way of approaching 

proactive classroom management, relationships, and culture-building to intentionally 
infuse social-emotional learning and character development into the daily fabric of your 
classroom and campus.

• Participants will reflect on their own personal leadership and character development and 
identify ways they can improve it. 

• Participants will analyze numerous resources, classroom management tools, and 
experiential learning activities that intentionally connect to building a positive and safe 
school culture.

An in-depth training hosted by two of the foremost speakers and facilitators in the country. 
John Norlin & Houston Kraft have spoken to a combined 800 schools or events across the 
country and have years of experience in and out of the classroom.

For more information visit: www.characterstrong.com/educators
or email: info@characterstrong.com

What people are saying about CharacterStrong Trainings

“I’ve been going to conferences for 20+ years, and this one was absolutely the best conferences 
I’ve ever attended. Thanks to you and your team for making it meaningful, relevant, and 

engaging.” - Marty B., Assistant Principal, Tahoma HS

IN PARTNERSHIP WITH

INFUSING SOCIAL EMOTIONAL LEARNING AND CHARACTER 
DEVELOPMENT INTO THE DAILY FABRIC OF YOUR SCHOOL.

Issaquah, WA: Pine Lake Middle School
Kennewick, WA: Southridge High School

BUILDING AN INTENTIONAL 
SCHOOL CULTURE

January 5th-6th, 2019
two different locations

2 DAY EDUCATOR TRAINING PRICING: $699 PER PERSON 
REGISTER BY 12/21 AND USE THE DISCOUNT CODE: KINDNESS TO REGISTER FOR $559
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Social Emotional 

Learning Development 

at OSPI 
By: Ron Hertel 
 
The vision statement for The Office of Superintendent of 

Public Instruction (OSPI) starts with, "The goal of 

Washington’s public education system is to prepare every 

student who walks through our school doors for post-

secondary aspirations, careers, and life. To do so, we must 

embrace an approach to education that 

encompasses the whole child…” (OSPI, 

2017, para. 1). Educating the whole 

child goes well beyond a single focus 

on academic instruction. 

Educators are asking new 

questions about what schools 

need to teach: What is relevant 

to learning and teaching? 

Research continues to show that 

being aware of and managing 

emotions, setting and achieving 

positive goals, feeling and showing 

empathy for others, establishing and 

maintaining positive relationship, and 

making responsible decisions are all 

strong foundational conditions that students 

need for academic achievement (Taylor, Oberle, Durlak & 

Weissberg, 2017). These characteristics are broadly 

taught and supported as Social and Emotional Learning 

(SEL).  

According to the Collaborative for Social and Emotional 

Learning (CASEL), schools can create supportive learning 

environments not only by providing direct SEL instruction 

but also by embedding SEL instruction and practice into 

existing academic classes (CASEL, n.d.). According to 

CASEL, students with a high level of social emotional skills:  

▪ are more than twice as likely to stay in school; 

▪ have fewer in-school suspensions; 

▪ obtain higher grades in math and reading 

assessments; 

▪ graduate with greater regularity.  

In 2016, Washington was selected to participate in 

CASEL’s Collaborating States Initiative where several 

states came together to learn from each other’s SEL 

developmental experiences (CASEL, 2016). 

Teacher preparation has largely focused on building and 

identifying appropriate curriculum and providing student 

focused instruction however, it has not always included 

the science behind how children learn. Social Emotional 

Learning is a vital aspect of this understanding. In 

January of 2018, The Aspen Institute created 

a report How Learning Happens: 

Supporting Students’ Social, 

Emotional, and Academic 

Development. This compelling 

research along with much of the 

research from CASEL and the 

American Institutes for Research 

continues to inspire the 

development of Washington’s six 

SEL standards: Self Awareness, 

Self Management, Self Efficacy, 

Social Awareness, Social 

Management, and Social 

Engagement. These six standards 

create the foundation for Washington's 

SEL development.  

Social Emotional Learning began development in 

Washington State during the 2015 legislative session. In 

the operating budget, ESSB 6052, Sec. 501, (34) the 

legislature directed OSPI to:  

…convene a workgroup to recommend 

comprehensive benchmarks for developmentally 

appropriate interpersonal and decision-making 

knowledge and skills of social and emotional learning 

for grades kindergarten through high school that 

build upon what is being done in early learning [sic 

“Teacher preparation has 

largely focused on building 

and identifying appropriate 

curriculum and providing 

student focused instruction 

however, it has not always 

included the science behind 

how children learn.” 
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Early Learning Guidelines, 2012]. The workgroup shall 

submit recommendations to the education 

committees of the legislature, and the office of the 

governor by October 1, 2016 (p.135). 

In October of 2016, the Workgroup created a report for 

the legislature making recommendations for SEL 

Standards and Benchmarks (Social Emotional Learning 

Benchmarks Workgroup, 2016).  

Professional Development 

In 2016, the Washington State Legislature continued their 

focus on SEL by authorizing and funding the development 

of a free on-line comprehensive module for professional 

development in SEL. The module is designed for 

educators, administrators, school staff, other 

professionals, and parents who interact with youth as a 

means to help them build and improve their 

understanding of social emotional skill development. The 

module contains five distinct learning segments.  

1. Introduction to SEL. 

2. Embedding SEL Schoolwide.  

3. Creating a Professional Culture Based on SEL.  

4. Integrating SEL into Culturally Responsive 

Classrooms.  

5. Identifying and Selecting Evidence-Based 

Programs.  

Although the online module can be completed by 

individuals, the learning is significantly more impactful if it 

is done collectively by those who will be implementing 

SEL. Throughout the online module, suggestions on ways 

in which to engage in the learning in a group setting are 

provided. The module can be accessed with a free Moodle 

account.  

Statewide Indicators Workgroup 

During the 2017 session, the most recent legislation for 

SEL was passed. In the Operational Budget, ESSB 5883 Sec, 

501 (31) it directed OSPI to: 

…convene a workgroup to build upon the work of the 

2015 SEL Benchmarks Workgroup. The new work 

group must identify and articulate developmental 

indicators for each grade level for each of the social 

emotional learning benchmarks, solicit feedback from 

stakeholders, and develop a model of best practices 

or guidance for schools on implementing the 

benchmarks and indicators. The workgroup will 

submit recommendations to the education 

committees of the legislature, and the office of the 

Governor by June 30, 2019 (OSPI, 2018, p.1). 

This Statewide workgroup consists of representatives 

from 25 various agencies and meets monthly. The 

Workgroup has committed to developing Indicators that 

are developmentally appropriate, culturally responsive, 

and trauma informed. Access the website for more 

information about the Statewide Indicators Workgroup 

and to see the list of current members.  

Trauma Informed Practices 

Understanding the impact of trauma on the lives of 

students is essential for teaching. Adversity and trauma 

can impact a student’s behavior and their ability to learn, 

sometimes to the extreme. The free downloadable book, 

The Heart of Learning and Teaching: Compassion, 

Resiliency, and Academic Success (2016), written by OSPI 

and Western Washington University staff has been a 

widely used resource for educators and other 

practitioners seeking additional information on the impact 

of trauma on behavior and learning. Many educators, 

through their teacher preparation studies, are often not 

well equipped to respond to extreme behavior that can be 

brought on by trauma in a student’s life. A trauma 

informed SEL approach promotes an infrastructure in 

schools that:  

▪ Raises awareness of the effects of Adverse 

Childhood Experiences and toxic stress.  

▪ Creates a context for sustainable response and 

change in the school environment.  

▪ Builds strategies that support wellbeing and 

learning for all students. 

▪ Moves teaching toward being more rewarding 

and effective. 
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▪ Informs relevant policy development that affect 

school climate and culture. 

▪ Utilizes Multi-Tiered Systems of Support as an 

organizing framework to efficiently and 

effectively deploy curriculum, instructional 

practices, and resources.  

▪ Individualize and provide intensive supports in 

addition to core curricula. 

A culture and climate established on well-founded SEL 

based principles is essential for trauma-impacted students 

to thrive. For many of them, thriving comes from well-

defined environmental and instructional conditions for 

learning and the perception of their own safety, which are 

tenants of an SEL inspired environment. Overall, it can be 

far more important than academic content and 

instruction.  

Conclusion 

Implementing SEL effectively and equitably in schools is 

challenging and rewarding.  A comprehensive plan for 

serving students is necessary.  Recommend steps include:  

1. Start by evaluating and building school and 

classroom environments that are conducive to 

learning, and social and emotional development.  

2. Incorporate principles of Universal Design for 

Learning (UDL) when adapting SEL curricula to 

their unique climate. 

3. Emphasize equity in the selection and 

implementation of curriculum.  

4. Take a holistic approach, understanding that 

each person (child and adult) will start at 

different places and progress in different ways 

along an SEL continuum. 

SEL is foundational for both life and learning. By providing 

culturally responsive and trauma informed guidance for 

the application of SEL curricula as well as implementation 

strategies, OPSI intends to provide a platform of resources 

schools can utilize to support social emotional 

development for all students and staff within their school 

or district. 

Further information about the development of SEL in 

Washington State can be found online.  
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In 2000, he returned to the field of education at OSPI and 

beginning in 2008, led the development of the 

Compassionate School Initiative in Washington State. He 

is currently lead staff in developing a Social and Emotional 

framework for Washington State educators. He a 

nationally recognized trainer for Compassionate/Trauma 

Responsive Schools and has co-authored three books: 

“The Heart of Learning and Teaching; Compassion, 

Resiliency, Academic Success” and “Supporting and 

Educating Traumatized Students: A Guide for School-

Based Professionals” (Oxford University Press, 2012), and 

“Optimizing Learning Outcomes: Proven Brain-Centric, 

Trauma-Sensitive Practices” (Routledge – Taylor and 

Francis books, March 2017). 
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Executive Directions 
By: Carrie Lam 
 
As you begin a new school year with students and 

colleagues, I hope that you find this issue of Curriculum in 

Context on School Safety and Climate engaging. As 

educators, we have a multitude of responsibilities when it 

comes to educating students. A plan of how to develop a 

sense of safety and nurturing climate falls within the realm 

of our responsibility. To create a safe climate for students’ 

educators, support staff, and community members must 

be committed to working together towards a shared 

focus, the best outcomes for students. I recently attended 

a talk by parent educator and author, Roselind Wiseman 

who spoke about navigating friendships and social 

conflicts.  She prefaced her talk with a well-known cliché, 

it takes a village to raise a child. I’ve been reflecting on 

how I behave as a villager since. If you think of yourself as 

a villager and what you bring to your students’ lives, your 

actions have a great deal of influence and you have the 

ability to make positive impacts on students every day. As 

villagers we must come together to guide and model for 

students how to process difficult and scary situations that 

arise in our community and around the world. We also 

have the shared responsibility to show our students how 

to engage in courageous conversations and stand up for 

one another. Students’ learn best when they feel safe and 

supported, as good villagers we need to come together for 

our children. We need to support one another to cultivate 

safe and supported learning environments for students to 

trust in, make mistakes in and thrive academically and 

socially. As an association, Washington State ASCD is here 

to support your continued growth as a professional.  

Please read on to learn about the upcoming professional 

development opportunities that have been planned so far 

for the 2018-2019 school year. 

Washington State ASCD strives to provide educators in 

this region relevant professional development to meet the 

needs current needs of students.  This November 2, 2018, 

Kristin Souers will present Trauma Informed Practice Part 

2, in Spokane, WA.  Kristin Souers childhood trauma 

expert, the lead author of Fostering Resilient Learners: 

Strategies for creating a trauma-sensitive classroom 

environment (ASCD 2016). Part 2 of Trauma Informed 

Practice will deepen educators understanding of the value 

of fostering a safe, predictable, and consistent learning 

environment – one that is #TraumaInvested. Educators 

will be introduced to the new 3 R’s – an intervention 

model packed full of multiple strategies for education staff 

and community members to utilize with children and staff 

with (known and unknown) trauma histories – helping to 

sustain learning – ready (and teaching-ready) states. Using 

scenarios, research and a bank of strategies, collaborate 

with your colleagues to brainstorm approaches to meet 

your students’ needs. Register here. 

Washington State ASCD is in partnership with 

CharacterStrong. CharacterStrong training provides 

framework, resources, and a step-by-step process to 

weave character, relationship-building, and compassion 

into what you are already doing. You will go back to your 

role realigned with your purpose and prepared to create a 

community of staff and students who care about their 

work, their education, and each other. CharacterStrong is 

offering a two-day training January 5-6, 2019 in Issaquah 

and Kennewick. For registration information visit their 

website and please mention WSASCD when you register. 

In closing, I want to thank you for stepping in to do this 

work together! 

Washington State ASCD values your thoughts, please 

email CarrieLamASCD@gmail.com with suggestions for 

professional development offerings.  

 

Carrie Lam is the Executive Coordinator 

for Washington State ASCD. 
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Call for Articles: 2019 Spring/Summer Issue 
The Curriculum in Context Spring/Summer 2019 issue’s theme is Challenging All Students, addressing 
the Association of Supervision and Curriculum Development’s (ASCD) Whole Child tenet “challenged”. 
What does it mean to be appropriately challenged?  ASCD defines this as, “Each graduate is challenged 
academically and prepared for success in college or further study and for employment and participation 
in a global environment” (ASCD, para. 2). Achieving this goal necessitates having a range of services, 
resources, opportunities and instructional methods to personalize each student’s education. Continual 
evaluation of our practices and a willingness to try new things to ensure student engagement and 
success are an important part of this process. Teachers, families, districts and the community must work 
together to provide the diverse experiences and resources necessary to help each student fulfill their 
potential.  

This issue of Curriculum in Context invites you to share your experiences, effective practices, and insights 
related to our theme, Challenging All Students.  Some topics addressing this theme to contribute to the 
conversation include: 

» Access to appropriately challenging work with high expectations for all students 

» Curriculum that develops problem solving and critical thinking skills 

» Technology to enhance instruction and student support 

» The use of data to inform practices and resources 

» Curriculum and instruction that connects school to future careers, further education, and the 
community 

» Global awareness and competencies  

» Extracurricular, co-curricular and community based programs to enhance student experiences 
and connection to further education, career plans and citizenship 

Submission Guidelines 

Manuscripts for the Teach and Lead sections should be between 850 and 2500 words, focus on either 
the classroom (i.e., teacher) perspective or the leadership perspective, and include citations written in 
APA format. Potential articles submitted for the Learn section should be a current book review between 
500 and 750 words and should include the APA reference for the book.  

Please submit questions or articles for consideration by March 15, 2019 to Dr. Kathryn Picanco at 
kpicanco@whitworth.edu.  
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