
 
 

Grade 8 ELA Draft Sample PT Item Form C2 T7 

Version 1.0 

 

 

 

ELA.08.PT.2.07.046 C2 T7 
 

 ELA.08.PT.2.07.046 
Title: The Internet: Fundamental Right or Luxury? 

Grade/Model: 8/2 

Claim(S): Primary Claims 

3: Students can employ effective speaking and listening skills for a 
range of purposes and audiences. 

4: Students can engage in research/inquiry to investigate topics and 

to analyze, integrate, and present information. 

Primary Target(S): These claims and targets are eligible to be measured by scorable 

evidence. 
 
Claim 3 
3. PLAN/PRESENT/SPEAK: Compose (gather and organize 

information) and orally deliver short (e.g., summarize key ideas) and 

longer presentations for different purposes and audiences, adding the 

use of visual/graphic/digital/audio enhancements when appropriate 
for clarifying the message or intent 

1. LANGUAGE & VOCABULARY USE: Strategically use precise 
language and vocabulary (including academic and domain-specific 

vocabulary), figurative language, syntax, and discourse appropriate 

to the intent, purpose, and audience when speaking 

4. LISTEN/INTERPRET: Analyze, interpret, and use information 

delivered orally or visually 

 
Claim 4 
2. ANALYZE/INTEGRATE INFORMATION: Analyze information 

within and among sources of information (print and non-print texts, 

data sets, conducting procedures, etc.) 

3. EVALUATE INFORMATION/SOURCES: Use reasoning, planning, 
and evidence to gather and select information to support inferences, 

interpretations, and analyses 

4. USE EVIDENCE: Generate a claim or main idea and cite evidence 
to support analyses, arguments, or critiques 

Secondary 

Target(S): 
N/A 

Standard(S): Claim 3: L-1, SL-6, L-3a, L-3c, L-6, SL-1, SL-2, SL-3 

Claim 4: RI-9, RH-1, RH-2, RH-3, RH-7, RH-8, RH-9, RST-1, 

RST-2, RST-3, RST-7, RST-9, W-8, W-9, WL-8, WL-9, RI-1, RL- 

1, W-1a, W-1b 
DOK: 4 

Difficulty: Medium/High 
Score Points: TBD 

Task Source: Testing Contractor 

How This Task 

Contributes To The 

Sufficient Evidence 

In order to complete the performance task, students 

1.  Gather information from a series of sources and analyze the 

relationships among these sources 
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For The Claims: 2.  Plan and deliver an oral presentation effectively demonstrating 

• a clearly-established position about the various sources 

 
• presentation of relevant supporting evidence, details, 

and elaboration consistent with the claim, sources, 

purpose, and audience 
 

• effective organization of ideas 

• control of language and tone for purpose and audience 

Item Type: PT 

Stimulus:  
Sources (3 articles; presented in the order in which they are 

used) 

 
Article 1 

Internet access is 'a fundamental right'………March 8, 2010 

http://news.bbc.co.uk/2/hi/technology/8548190.stm 

 
Article 2 

Internet Access Is Not a Human Right…………January 4, 2012 

http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not- 

a-human-right.html 
 

 
Article 3 

United Nations report: Internet access is a human right 

June 3, 2011 

http://latimesblogs.latimes.com/technology/2011/06/united-nations- 

report-internet-access-is-a-human-right.html 

Acknowledgments: Articles can be found at the following sites: 

http://news.bbc.co.uk/2/hi/technology/8548190.stm 
 
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not- 

a-human-right.html 

 

http://latimesblogs.latimes.com/technology/2011/06/united-nations- 

report-internet-access-is-a-human-right.html 

Task Notes:  
Task Overview (105 total minutes): 

Title: The Internet: Fundamental Right or Luxury? 
Part 1 (35 minutes): Ultimately tasked with writing and delivering an argumentative 

speech about the rights of people with regards to Internet access, in this session students 

will read three opinion articles, taking notes on these sources. They will then response to 

http://news.bbc.co.uk/2/hi/technology/8548190.stm
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not-a-human-right.html
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not-a-human-right.html
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not-a-human-right.html
http://latimesblogs.latimes.com/technology/2011/06/united-nations-report-internet-access-is-a-human-right.html
http://latimesblogs.latimes.com/technology/2011/06/united-nations-report-internet-access-is-a-human-right.html
http://latimesblogs.latimes.com/technology/2011/06/united-nations-report-internet-access-is-a-human-right.html
http://news.bbc.co.uk/2/hi/technology/8548190.stm
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not-a-human-right.html
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not-a-human-right.html
http://www.nytimes.com/2012/01/05/opinion/internet-access-is-not-a-human-right.html
http://latimesblogs.latimes.com/technology/2011/06/united-nations-report-internet-access-is-a-human-right.html
http://latimesblogs.latimes.com/technology/2011/06/united-nations-report-internet-access-is-a-human-right.html
http://latimesblogs.latimes.com/technology/2011/06/united-nations-report-internet-access-is-a-human-right.html
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several questions addressing the research skills of analyzing and evaluating information. 

Part 2 (70 minutes): Finally, students will work individually to compose and orally deliver 

an argumentative speech about the rights of people with regards to Internet access. 

Students may also present supplemental materials they create to enhance their 

presentation. 

Scorable Products: Student responses to the research questions and the speech will be 
scored. 

Teacher preparation / Resource requirements 
The teacher should ensure that sufficient blank paper and writing utensils are available for 

student note taking. Teacher should conduct standard preparation, registration, etc., for 

computer based testing. The testing software will include access to spell check. 
 

 

Teacher Directions: 

Students are given the text, research, and any additional information about the speech. 
 
Part 1 (35 minutes) 

•   Initiate the online testing session. 

•   Alert the students when 15 minutes have elapsed. 

•   Alert the students when there are 5 minutes remaining in the part 1. 

 
Stretch Break 

 
Part 2 (70 minutes) 

•   Initiate the testing part 2. 

•  Allow students to access the sources and their answers to the constructed response 

questions presented in part 1. They will not be allowed to change their answers. 

•  Alert the students when 15 minutes have elapsed. 

•  After students have been working for 55 minutes, alert them that there are 15 

minutes left. 
• Close the testing session. 

Direct students to deliver their presentations. 
 
 

Pre-Task Activity: 

There are no specific pre-task activities to be conducted. 
 
 

Time Requirements: 

The Performance Task will take 105 minutes in two sessions over a two-day period. The 

sessions will last 35 and 70 minutes respectively. 
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Student Directions: 

Part 1 (35 minutes) 
 
 
Your assignment: 

You will read several articles, taking notes on these sources and answering three questions 
about the sources. You will then prepare and deliver an oral presentation concerning your 

opinion of the issue of whether Internet access is a fundamental right. 
 
 

Steps you will be following: 

In order to plan, compose, and give your speech, you will do all  

of the following:  

1) Read three articles.  

2) Answer three questions about the sources.  

3) Plan and deliver your presentation.  
 
 
 
 

Directions for beginning: 

You will now read three articles. Take notes because you may want to refer back to 
your notes while writing your essay. You can refer back to any of the sources as often 

as you like. 
 
 
(article 1) 

(article 2) 

(article 3) 
 
 
Questions 

Use your remaining time to answer the questions below. Your answers to these questions 

will be scored. Also, they will help you think about the sources you’ve read and viewed, 

which should help you write your presentation. You may click on the appropriate buttons 

to refer back to the sources when you think 

it would be helpful. You may also refer to your notes. Answer the questions in the spaces 

provided below them. 

 

 

1) Of the three source articles, which article most clearly appeals to the reader’s 

emotions? Support your answer with details from the article you choose. 
 
 

2) Which source provides the most relevant information for a reader who is interested 

in what surveys reveal about Internet rights? Support your answer with details 

from the article you choose. 
 
 

3) Of the three sources which contains the most ideas with which you agree? 

Explain why you agree with the arguments presented in the article. Support 

your answer with details from the article. 
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Part 2 (70 minutes) 

You will now have 70 minutes to review your notes and sources, plan, draft, and deliver 

your speech. While you may use your notes and refer to the sources, you must work on 

your own. You may also refer to the answers you wrote to earlier questions, but you cannot 

change those answers. Now read your assignment and the information about how your 

speech will be scored, and then begin your work. 
 
Your Assignment 

The availability of Internet access varies in many places around the world. Some countries 

have taken steps to increase people’s access to the Internet, while other countries feel it is 

up to the individual to gain access. Some countries even restrict personal access to the 

Internet. Is access to the Internet a human right or a luxury? You will write a draft of a 

speech and create any supplementary materials you may need for your presentation. 

Support your opinion with details from the sources you have 

read. 

 
 
How your speech will be scored: The people scoring your speech will be assigning 

scores for 
 

1. Focus—how well your speech clearly introduces and communicates your 

ideas 

2. Organization – how well your ideas flow from the opening to the conclusion and how 

well you stay on topic throughout the speech 

3. Elaboration of Evidence – how well you use sources, facts, and details as 

evidence 

4. Language and Vocabulary – how well you effectively 

express ideas using precise language that is appropriate for your audience and 

purpose 
5. Presentation – how well your speech is presented, including eye contact, 

pronunciation, and awareness of audience and the use of 

visual/graphics/audio enhancements appropriate to your message 
 
 

Now begin work on your speech. Manage your time carefully so that you can: 
 
 

• plan your speech 

 

• write your speech 

 

• present your speech 
 
 

Word-processing tools are available to you
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Key and scoring information for questions: 

 
1. C4T4 

 

Use Evidence Rubric (Claim 4, Target 4) 
 

2 
• The response gives sufficient evidence of the ability to cite evidence to support 

arguments and/or ideas. 
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1 

 

• The response gives limited evidence of the ability to cite evidence to support 
arguments and/or ideas. 

0 A response gets no credit if it provides no evidence of the ability to cite evidence to 

support arguments and/or ideas. 

 

 
2. C4T4 

 

Use Evidence Rubric (Claim 4, Target 4) 

2 
 

• The response gives sufficient evidence of the ability to cite evidence to support 
arguments and/or ideas. 

1 
 

• The response gives limited evidence of the ability to cite evidence to support 
arguments and/or ideas. 

0 A response gets no credit if it provides no evidence of the ability to cite evidence to 

support arguments and/or ideas. 

 

 

3. C4T4 
 

Use Evidence Rubric (Claim 4, Target 4) 

2 
 

• The response gives sufficient evidence of the ability to cite evidence to support 
arguments and/or ideas. 

1 
 

• The response gives limited evidence of the ability to cite evidence to support 
arguments and/or ideas. 

0 A response gets no credit if it provides no evidence of the ability to cite evidence to 

support arguments and/or ideas. 



 
 

Grade 8 ELA Draft Sample PT Item Form C2 T7 

Version 1.0 

 

 

 
 
 

Sample Generic 4-point Speech Rubric (Grades 3-11) 

Score Establishment of Focus and 

Organization 

Development: Language and 

Elaboration of Evidence 

Presentation 

Focus Organization Elaboration of 

Evidence 
Language and 

Vocabulary 
Presentation 

4 The speech is 

consistently and 

purposefully 
focused: 

 
• controlling idea, 

opinion, or 

claim is clearly 
stated and 

strongly 

maintained 
 
• controlling idea, 

opinion or claim 

is introduced 

and 

communicated 

clearly within 

the context 

The speech has a 
clear and effective 

organizational 
structure helping 

create unity and 
completeness: 

 
• employs a 

strong 
opening and 
logical 

progression of 

ideas 
 

• effective 

introduction 
and conclusion 
for audience 
and purpose 

The speech 

provides thorough 

and convincing 
support/evidence 

for the writer’s 
controlling idea, 

opinion, or claim 
that includes the 

effective use of 

sources, facts, and 

details: 

 
• use of 

evidence 
from 

sources is 
smoothly 

integrated 
and 

relevant 

The speech clearly 
and effectively 

expresses ideas: 
 

• use of precise 

language 
(including 
academic and 
domain- 
specific 
language) 

 
• consistent use 

of syntax and 
discourse 
appropriate to 
the audience 
and purpose 

The speech is clearly 
and smoothly 

presented: 
 
•  use  of effective 

eye contact and 
volume with clear 
pronunciation 

 
•  understandable 

pace adapted to 
the audience 

 
•  consistently 

aware of 
audience’s 
engagement 

 
•  use of strong 

visual/graphics/ 
audio 

enhancements, 
when appropriate, 
to effectively 

clarify message. 
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3 The speech is 

adequately and 
generally focused: 

 
•  controlling idea, 

opinion, or claim 

is clear and for 
the most part 

maintained 

though some 

loosely related 

material may be 

present 
 

• some context 

for the 
controlling 

idea, opinion, 

or claim 

The speech has an 
evident 
organizational 
structure and a 
sense of 

completeness, 
though some ideas 
may be loosely 

connected: 
 

• adequate use 

of transitional 
strategies with 
some variety 

 
• ideas progress 

from 

beginning to 
end 

 
• introduction 

and conclusion 
are adequate 

 
• adequate, if 

slightly 
inconsistent, 
connection 

among ideas 

The speech 

provides adequate 

support/evidence 

for the writer’s 

controlling idea, 

opinion, or claim 

that includes the 

use of sources, 

facts, and details: 
 

• some 

evidence 
from 
sources is 
smoothly 
integrated 

though may 
be general 

or imprecise 

The speech 
adequately 
expresses ideas 
employing a mix of 
precise with more 

general language: 
 
• use of 

academic and 
domain- 
specific 
language is 
adequate, 

 
• use of syntax 

and discourse 
generally 
appropriate to 
the audience 
and purpose; 

The speech is 
adequately 

presented with minor 

flaws: 
 

•  appropriate use 

of eye contact, 
volume, and 
pronunciation 

 
•  generally 

understandable 
pace adapted to 
the audience 

 
•  sufficiently 

aware of 
audience’s 
engagement 

 
• sufficient use of 

visual/graphics/ 
audio 

enhancements, 
when 

appropriate, to 
clarify message 
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2 The speech is 

somewhat unclear 
and unfocused: 

 
• controlling idea, 

opinion, or claim 

is for the most 
part maintained 

though there 

may be a minor 

drift 
 
• controlling idea, 

opinion, or claim 

may be lacking 

an appropriate 
context 

The speech has an 

inconsistent 

organizational 
structure: 

 
• inconsistent 

use of 
transitional 
strategies 
with little 
variety 

 
• ideas 

progress 
unevenly 
from 
beginning to 
end 

 
• introduction 

and 
conclusion, if 
present, may 

be weak 
 

• weak 

connection 
among ideas 

The speech provides 

uneven, cursory 
support/evidence for 

the writer’s 

controlling idea, 

opinion, or claim 

that includes partial 

or superficial use of 

sources, facts, and 

details: 
 

• evidence 
from sources 
is weakly 
integrated 

The speech 
inconsistently 
expresses ideas 
employing 
simplistic 

language: 
 
• insufficient use 

of academic 
and domain- 

specific 
language 

 
• use of syntax 

and discourse 

may at times 
be 
inappropriate 

to the 
audience and 

purpose 

The speech is 
unevenly 
presented with 

evident flaws : 

 
•  inconsistent 

use of eye 
contact, volume, 
and 
pronunciation 

 
•  pace 

partially 
adapted to the 
audience 

 
•  partially aware 

of audience’s 
engagement 

 

 
 

•  sufficient 

use of 
visual/graphics/ 
audio 

enhancements, 
when 

appropriate, to 
clarify message 
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1 The speech is 

unclear and 
unfocused: 

 
• controlling idea, 

opinion, or claim 

may have a 
major drift 

 
• controlling idea, 

opinion, or claim 

may be 
confusing or 

ambiguous 

The speech has little 

or no discernible 

organizational 
structure: 

 
• few or no 

transitional 
strategies are 

evident 
 

• frequent 

extraneous 

ideas may 
intrude 

The speech provides 

minimal 
support/evidence for 

the writer’s 

controlling idea, 

opinion, or claim 

that includes little or 

no use of sources, 

facts, or details: 

 

• evidence from 
sources is 

minimal, 
absent, in 
error, or 

irrelevant 

The speech 
expresses vague 
ideas, lacks clarity, 

or is confusing: 
 

 
 

• uses limited 

language or 
domain- 

specific 
vocabulary 

 
• rudimentary 

use of syntax 

and discourse 
inappropriate 

for the 
audience and 
purpose 

The speech is 
presented with 
serious flaws that 

obscure meaning: 

 
•  infrequent 

eye contact, 
and 
inappropriate 
volume and 
pronunciation 

 
•  pace not 

adapted to the 
audience 

 
•  little or no 

sense of 
audience’s 
engagement 

 
• little or no 

visual/graphics/ 

audio 
enhancements 

to clarify 
message 

0 A speech gets no credit if it provides no evidence of the ability to gather and organize information and orally 

deliver short speech. 
 



Common Core Shifts for English Language Arts/Literacy  
 

 
 

1.   Building knowledge  
through content- 

rich nonfiction   

Building knowledge through content rich non-‐fiction plays an essential role  

in literacy and in the Standards. In K-‐5, fulfilling the standards requires a  

50-‐50 balance between informational  and literary reading.  Informational 

reading primarily includes content rich non-‐fiction in history/social studies, 

science and the arts; the K-‐5 Standards strongly recommend that students 

build coherent general knowledge both within each year and across  

years.  In 6-‐12, ELA classes place much greater attention to a specific  

category of informational  text—literary nonfiction—than  has been 

traditional.  In grades 6-‐12, the Standards for literacy in history/social 

studies, science and technical subjects ensure that students can 

independently  build knowledge in these disciplines through reading and 

writing.   
 

To be clear, the Standards do require substantial attention to literature  

throughout K-‐12, as half of the required work in K-‐5 and the core of the  

work of 6-‐12 ELA teachers.    

 
2.  Reading, writing and 

speaking grounded in 
evidence from text, 
both literary and 
informational  

The Standards place a premium on students writing to sources, i.e., using 

evidence from texts to present careful analyses, well-‐defended claims, and 

clear information. Rather than asking students questions they can answer 

solely from their prior knowledge or experience, the Standards expect 

students to answer questions that depend on their having read the text or 

texts with care.   The Standards also require the cultivation of narrative 

writing throughout the grades, and in later grades a command of sequence 

and detail will be essential for effective argumentative  and informational 

writing.    
 

Likewise, the reading standards focus on students’ ability to read carefully 

and grasp information, arguments, ideas and details based on text evidence. 

Students should be able to answer a range of text-‐dependent questions, 

questions in which the answers require inferences based on careful  

attention to the text.  

 
3.  Regular practice with 

complex text and its 
academic language  

Rather than focusing solely on the skills of reading and writing, the Standards 

highlight the growing complexity of the texts students must read to be ready 

for the demands of college and careers.  The Standards build a staircase of 

text complexity so that all students are ready for the demands of college-‐ and 

career-‐level reading no later than the end of high school.  

Closely related to text complexity—and inextricably connected to reading  

comprehension—is a focus on academic vocabulary: words that appear in a  

variety of content areas (such as ignite and commit).   
 

 
 
 
 
 
 
 
 
 
 
 

More on the shifts at achievethecore.org  



Level One Activities

Recall elements and details of story 
structure, such as sequence of 
events, character, plot and setting.

Conduct basic mathematical
calculations.

Label locations on a map.

Represent in words or diagrams a 
scientific concept or relationship.

Perform routine procedures like 
measuring length or using 
punctuation marks correctly.

Describe the features of a place or 
people.

                          

Level Two Activities
Identify and summarize the major 
events in a narrative.

Use context cues to identify the
meaning of unfamiliar words.

Solve routine multiple-step problems.

Describe the cause/effect of a 
particular event.

Identify patterns in events or 
behavior.

Formulate a routine problem given 
data and conditions.

Organize, represent and interpret 
data.

Level Three Activities
Support ideas with details and 
examples.

Use voice appropriate to the 
purpose and audience.

Identify research questions and 
design investigations for a 
scientific problem.

Develop a scientific model for a 
complex situation.

Determine the author’s purpose 
and describe how it affects the 
interpretation of a reading 
selection.

Apply a concept in other contexts.

Level Four Activities
Conduct a project that requires 
specifying a problem, designing and 
conducting an experiment, analyzing 
its data, and reporting results/
solutions.

Apply mathematical model to 
illuminate a problem or situation.

Analyze and synthesize 
information from multiple sources.

Describe and illustrate how common 
themes are found across texts from 
different cultures.

Design a mathematical model to 
inform and solve a practical 
or abstract situation.

Level 
Two
(Skill/
Concept)

Level 
One

(Recall)

Level 
Three

(Strategic Thinking)

Level 
Four
(Extended
Thinking)

Arrange

Calculate

Define
Draw Identify

Illustrate

Label
List

Match

Measure

Memorize

Name

QuoteRecall

Recite
Recognize

Repeat Report
State

Tabulate
Tell Use

Who, What, When, Where, Why

Describe
Explain

Interpret

Categorize

Cause/Effect

Collect and Display

Classify

Compare

Construct

Distinguish

Estimate

Graph
Identify Patterns

Infer

Interpret

Make Observations

Modify

Organize

Predict

Relate

Separate

Show

Summarize

Use Context Cues

Apprise

Assess

Cite Evidence

Compare

Construct

Critique

Develop a Logical Argument

Differentiate
Draw Conclusions

Explain Phenomena in Terms of Concepts
Formulate

Hypothesize

Investigate

Revise

Use Concepts to Solve Non-Routine Problems

Apply Concepts

Design

Connect

Prove

Synthesize

Critique

Analyze

Create

Depth of Knowledge (DOK) Levels

Webb, Norman L. and others. “Web Alignment Tool” 24 July 2005. Wisconsin Center of Educational Research. University of Wisconsin-Madison. 2 Feb. 2006. <http://www.wcer.wisc.edu/WAT/index.aspx>.



ELA CCSS Readiness to Implement Survey  

Role: Teacher   Administrator    Instructional Coach     Other __________ 
Grade Level (circle all that apply):  PreK  K  1  2  3  4  5  6  7  8  HS   Post-Secondary  Other ____________ 
 

Directions: Read each of the statements BEFORE your training and rank yourself in the Before Sessions column. Next, think about your level of 
understanding about each statement AFTER the training sessions and indicate that understanding in the After Sessions column. 
 

Circle the appropriate numbers using the following key to define your ability: 1 = little to no understanding, 2 = basic level of understanding, 3 = high level of 
understanding and can articulate this to others, 4 = high level of understanding and can provide leadership around this work. 
 

 Before Sessions After Sessions 
1 2 3 4 1 2 3 4 

1. I understand the language of the ELA CCSS.         
2. I can articulate the structure and organization of the ELA 

CCSS. 
        

3. I can clearly explain the shifts in the ELA Standards: 
• Balancing Informational and Literary Texts 
• Building Knowledge in the Disciplines 
• Staircase of Complexity 
• Text-based Answers 
• Writing from Sources 
• Academic Vocabulary 

        

4. I can articulate and integrate the four ELA Strands at my 
grade level. 

        

5. I understand how the appendices support my 
implementation work with the ELA CCSS. 

        

6. I can identify the cognitive complexity of the ELA CCSS 
within my grade level/strand/content. 

        

7. I can explain the vertical alignment of the ELA CCSS.         
8. I can apply my knowledge of the three components of 

text complexity to determine appropriate text for 
students at my grade level. 

        

9. I understand the importance of integrating the ELA CCSS 
in other content areas. 

        

10. I am prepared to share or present information about the 
ELA CCSS to others. 

        

 



READING STANDARDS FOR INFORMATIONAL TEXT 
Key Ideas and Details 

 
College and Career Ready Anchor Standards #1: 
 
Read closely to determine what the text says explicitly and to make logical 
inferences from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.   
 
 
Grade 11-12 

Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text, including determining where the text leaves 
matters uncertain. 

 
 Grade 9-10 

Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 
 

Grade 8 
Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text.  
 

Grade 7 
Cite several pieces of textual evidence to support analysis of what the text says explicitly as 
well as inferences drawn from the text.  

 
Grade 6 

Cite textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text.  
 

Grade 5 
Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 
 

Grade 4 
Refer to details and examples in a text when explaining what the text says explicitly and 
when drawing inferences from the text. 
 

Grade 3 
Ask and answer questions to demonstrate understanding of a text, referring explicitly to the 
text as the basis for the answers. 
 

Grade 2 
Ask and answer such questions as who, what, where, when, why, and how to demonstrate 
understanding of key details in a text. 
 

Grade 1 
Ask and answer questions about key details in a text. 
 

Grade K 
With prompting and support, ask and answer questions about key details in a text. 

 
 



READING STANDARDS FOR INFORMATIONAL TEXT 
Key Ideas and Details 

 
College and Career Ready Anchor Standards #2: 
 
Determine central ideas or themes of a text and analyze their development; summarize 
the key supporting details and ideas. 
 
 
Grade 11-12 

Determine two or more central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to provide a complex 
analysis; provide an objective summary of the text. 

 
 Grade 9-10 

Determine a central idea of a text and analyze its development over the course of the text, 
including how it emerges and is shaped and refined by specific details; provide an objective 
summary of the text. 
 

Grade 8 
Determine a central idea of a text and analyze its development over the course of the text, 
including its relationship to supporting ideas; provide an objective summary of the text. 

 
Grade 7 

Determine two or more central ideas in a text and analyze their development over the 
course of the text; provide an objective summary of the text. 
 

Grade 6 
Determine a central idea of a text and how it is conveyed through particular details; provide 
a summary of the text distinct from personal opinions or judgments. 
 

Grade 5 
Determine two or more main ideas of a text and explain how they are supported by key 
details; summarize the text.  
 

Grade 4 
Determine the main idea of a text and explain how it is supported by key details; summarize 
the text. 
 

Grade 3 
Determine the main idea of a text; recount the key details and explain how they support the 
main idea. 

 
Grade 2 

Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs 
within the text. 
 

Grade 1 
Identify the main topic and retell key details of a text. 

 
Grade K 

With prompting and support, identify the main topic and retell key details of a text. 
 
 

 



READING STANDARDS FOR INFORMATIONAL TEXT 
Key Ideas and Details 

 
College and Career Ready Anchor Standards #3: 
 
Analyze how and why individuals, events, and ideas develop and interact over the course 
of a text. 
 
Grade 11-12 

Analyze a complex set of ideas or sequence of events and explain how specific individuals, 
ideas, or events interact and develop over the course of the text. 
 

Grade 9-10 
Analyze how the author unfolds an analysis or series of ideas or events, including the order 
in which the points are made, how they are introduced and developed, and the connections 
that are drawn between them. 
 

Grade 8 
Analyze how a text makes connections among and distinctions between individuals, ideas, 
or events (e.g., through comparisons, analogies, or categories). 
 

Grade 7 
Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas 
influence individuals or events, or how individuals influence ideas or events). 

 
Grade 6 

Analyze in detail how a key individual, event, or idea is introduced, illustrated, and 
elaborated in a text (e.g., through examples or anecdotes). 
 

Grade 5 
Explain the relationships or interactions between two or more individuals, events, ideas, or 
concepts in a historical, scientific, or technical text based on specific information in the text. 
 

Grade 4 
Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, 
including what happened and why, based on specific information in the text. 
 

Grade 3 
Describe the relationship between a series of historical events, scientific ideas or concepts, or 

steps in technical procedures in a text, using language that pertains to time, sequence, and 
cause/effect.  

 
Grade 2 

Describe the connection between a series of historical events, scientific ideas or concepts, 
or steps in technical procedures in a text. 
 

Grade 1 
Describe the connection between two individuals, events, ideas, or pieces of information in a 
text. 

 
Grade K 

With prompting and support, describe the connection between two individuals, events, 
ideas, or pieces of information in a text. 
 

 



READING STANDARDS FOR INFORMATIONAL TEXT 
Craft and Structure 

 
College and Career Ready Anchor Standards #4: 
 
Interpret words and phrases as they are used in a text, including determining technical, 
connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone. 
 
Grade 11-12 

Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze how an author uses and refines the meaning 
of a key term or terms over the course of a text (e.g., how Madison defines faction in 
Federalist No. 10). 
 

Grade 9-10 
Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the cumulative impact of specific word 
choices on meaning and tone (e.g., how the language of a court opinion differs from that of 
a newspaper). 
 

Grade 8 
Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of specific word choices o meaning 
and tone, including analogies or allusions to other texts. 
 

Grade 7 
Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of a specific word choice on 
meaning and tone. 
 

Grade 6 
Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings. 
 

Grade 5 
Determine the meaning of general academic and domain-specific words and phrases in a 
text relevant to a grade 5 topic or subject area. 
 

Grade 4 
Determine the meaning of general academic and domain-specific words or phrases in a text 
relevant to a grade 4 topic or subject area. 
 

Grade 3 
Determine the meaning of general academic and domain-specific words and phrases in a 
text relevant to a grade 3 topic or subject area. 

 
Grade 2 

Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject 
area. 

Grade 1 
Ask and answer questions to help determine or clarify the meaning of words and phrases in 
a text. 

 
Grade K 

With prompting and support, ask and answer questions about unknown words in a text. 



READING STANDARDS FOR INFORMATIONAL TEXT 
Craft and Structure 

 
College and Career Ready Anchor Standards #5: 
 
Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole. 
 
Grade 11-12 

Analyze and evaluate the effectiveness of the structure an author uses in his or her 
exposition or argument, including whether the structure makes points clear, convincing, and 
engaging. 
 

Grade 9-10 
Analyze in detail how an author’s ideas or claims are developed and refined by particular 
sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 
 

Grade 8 
Analyze in detail the structure of a specific paragraph in a text, including the role of 
particular sentences in developing and refining a key concept. 
 

Grade 7 
Analyze the structure an author uses to organize a text, including how the major sections 
contribute to the whole and to the development of the ideas. 

 
Grade 6 

Analyze how a particular sentence, paragraph, chapter, or section fits into the overall 
structure of a text and contributes to the development of the ideas. 
 

Grade 5 
Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, or information in two or more texts. 
 

Grade 4 
Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) 
of events, ideas, concepts, or information in a text or part of a text. 
 

Grade 3 
Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate 
information relevant to a given topic efficiently. 
 

Grade 2 
Know and use various text features (e.g., captions, bold print, subheadings, glossaries, 
indexes, electronic menus, icons) to locate key facts or information in a text efficiently. 
 

Grade 1 
Know and use various text features (e.g., headings, tables of contents, glossaries, electronic 
menus, icons) to locate key facts or information in a text. 
 

Grade K 
Identify the front cover, back cover, and title page of a book. 
 
 
 

 



READING STANDARDS FOR INFORMATIONAL TEXT 
Craft and Structure 

 
College and Career Ready Anchor Standards #6: 
 
Assess how point of view or purpose shapes the content and style of a text. 
 
Grade 11-12 

Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 
effective, analyzing how style and content contribute to the power, persuasiveness, or 
beauty of the text.  

 
Grade 9-10 

Determine an author’s point of view or purpose in a text and analyze how an author uses 
rhetoric to advance that point of view or purpose. 
 

Grade 8 
Determine an author’s point of view or purpose in a text and analyze how the author 
acknowledges and responds to conflicting evidence or viewpoints. 
 

Grade 7 
Determine an author’s point of view or purpose in a text and analyze how the author 
distinguishes his or her position from that of others. 
 

Grade 6 
Determine an author’s point of view or purpose in a text and explain how it is conveyed in 
the text. 
 

Grade 5 
Analyze multiple accounts of the same event or topic, noting important similarities and 
differences in the point of view they represent. 
 

Grade 4 
Compare and contrast a firsthand and secondhand account of the same event or topic; 
describe the differences in focus and the information provided. 

 
Grade 3 
Distinguish their own point of view from that of the author of a text. 
 
Grade 2 

Identify the main purpose of a text, including what the author wants to answer, explain, or 
describe. 

 
Grade 1 

Distinguish between information provided by pictures or other illustrations and information 
provided by the words in a text. 
 

Grade K 
Name the author and illustrator of a text and define the role of each in presenting the ideas 
or information in a text. 
 
 
 
 

 



READING STANDARDS FOR INFORMATIONAL TEXT 
Integration of Knowledge and Ideas 

 
College and Career Ready Anchor Standard #7: 
 
Integrate and evaluate content presented in diverse formats and media, including 
visually and quantitatively, as well as in words. 
 
Grade 11-12 

Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question or 
solve a problem. 
 

Grade 9-10 
Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in 
both print and multimedia), determining which details are emphasized in each account. 

 
Grade 8 

Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital 
text, video, multimedia) to present a particular topic or idea. 
 

Grade 7 
Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing 
each medium’s portrayal of the subject (e.g., how the delivery of a speech affects the impact 
of the words). 

 
Grade 6 

Integrate information presented in different media or formats (e.g., visually, quantitatively) as 
well as in words to develop a coherent understanding of a topic or issue. 

 
Grade 5 

Draw on information from multiple print or digital sources, demonstrating the ability to locate 
an answer to a question quickly or to solve a problem efficiently. 
 

Grade 4 
Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, 
diagrams, time lines, animations, or interactive elements on Web pages) and explain how 
the information contributes to an understanding of the text in which it appears. 

 
Grade 3 

Use information gained from illustrations (e.g., maps, photographs) and the words in a text 
to demonstrate understanding of the text (e.g., where, when, why, and how key event 
occur). 

 
Grade 2 

Explain how specific images (e.g., a diagram showing how a machine works to contribute to 
and clarify a text. 

 
Grade 1 

Use the illustrations and details in a text to describe its key ideas. 
 
Grade K 

With prompting and support, describe the relationship between illustrations and the text in 
which they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 
 
*Please see “Research to Build Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening for 
additional standards relevant to gathering, assessing, and applying information from print and digital sources. 



 
READING STANDARDS FOR INFORMATIONAL TEXT 

Integration of Knowledge and Ideas 
 

College and Career Ready Anchor Standards #8 
 
Delineate and evaluate the argument and specific claims in a text, including the validity 
of the reasoning as well as the relevance and sufficiency of the evidence. 
 
Grade 11-12 

Delineate and evaluate the reasoning in seminal U.S. texts, including the application of 
constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority 
opinions and dissents) and the premises, purposes, and arguments in works of public 
advocacy (e.g., The Federalist, presidential addresses). 
 

Grade 9-10 
Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is valid and the evidence is relevant and sufficient; identify false statements and 
fallacious reasoning. 
 

Grade 8 
Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant 
evidence is introduced. 
 

Grade 7 
Trace and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient to support the claims. 

 
Grade 6 

Trace and evaluate the argument and specific claims in a text, distinguishing claims that are 
supported by reasons and evidence from claims that are not. 
 

Grade 5 
Explain how an author uses reasons and evidence to support particular points in a text, 
identifying which reasons and evidence support which point(s). 

 
Grade 4 

Explain how an author uses reasons and evidence to support particular points in a text. 
 
Grade 3 

Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence). 

 
Grade 2 

Describe how reasons support specific points the author makes in a text. 
 
Grade 1 

Identify the reasons an author gives to support points in a text. 
 
Grade K 

With prompting and support, identify the reasons an author gives to support points in a text. 
 

 
 



READING STANDARDS FOR INFORMATIONAL TEXT 
Integration of Knowledge and Ideas 

 
College and Career Ready Anchor Standards #9: 
 
Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take. 
 
Grade 11-12 

Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of 
historical and literary significance (including The Declaration of Independence, the Preamble 
to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) for their 
themes, purposes, and rhetorical features. 
 

Grade 9-10 
Analyze seminal U.S. documents of historical and literary significance (e.g. Washington’s 
Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s 
“Letter from Birmingham Jail”), including how they address related themes and concepts. 

 
Grade 8 

Analyze a case in which two or more texts provide conflicting information on the same topic 
and identify where the texts disagree on matters of fact or interpretation. 
 

Grade 7 
Analyze how two or more authors writing about the same topic shape their presentations of 
key information by emphasizing different evidence or advancing different interpretations of 
facts. 
 

Grade 6 
Compare and contrast one author’s presentation of events with that of another (e.g., a 
memoir written by and a biography on the same person). 
 

Grade 5 
Integrate information from several texts on the same topic in order to write or speak about 
the subject knowledgeably. 

 
Grade 4 

Integrate information from two texts on the same topic in order to write or speak about the 
subject knowledgeably. 

 
Grade 3 

Compare and contrast the most important points and key details presented in two texts on 
the same topic. 
 

Grade 2 
Compare and contrast the most important points presented by two texts on the same topic. 

 
Grade 1 

Identify basic similarities in and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures). 
 

Grade K 
With prompting and support, identify basic similarities in and differences between two texts 
on the same topic (e.g., in illustrations, descriptions, or procedures). 

 



READING STANDARDS FOR INFORMATIONAL TEXT 
Range of Reading and Level of Text Complexity 

 
College and Career Ready Anchor Standards #10: 
 
Read and comprehend complex literary and informational texts independently and 
proficiently. 
 
Grade 11-12 

By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 
By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently.  

 
Grade 9-10 

By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 
By the end of grade 10, read and comprehend literary nonfiction at the high end of the 
grades 9–10 text complexity band independently and proficiently. 
 

Grade 8 
By the end of the year, read and comprehend literary nonfiction at the high end of the 
grades 6–8 text complexity band independently and proficiently. 
 

Grade 7 
By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 
 

Grade 6 
By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 
 

Grade 5 
By the end of the year, read and comprehend informational texts, including history/social 
studies, science, and technical texts, at the high end of the grades 4–5 text complexity band 
independently and proficiently. 
 

Grade 4 
By the end of year, read and comprehend informational texts, including history/social 
studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, 
with scaffolding as needed at the high end of the range. 
 

Grade 3 
By the end of the year, read and comprehend informational texts, including history/social 
studies, science, and technical texts, at the high end of the grades 2–3 text complexity band 
independently and proficiently. 
 

Grade 2 
By the end of year, read and comprehend informational texts, including history/social 
studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, 
with scaffolding as needed at the high end of the range. 

 
Grade 1 

With prompting and support, read informational texts appropriately complex for grade 1. 
 

Grade K 
Actively engage in group reading activities with purpose and understanding. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Overview of Activity  
1. Select a grade-level standard from the CCSS  
2. Highlight the additions to the grade level standard as it progresses toward the CCR. 

2. Concepts: Underline the key concepts (important nouns or noun phrases)  
3. Skills: Circle the verbs describing skills required of students  
4. Rigor:  
a. Record the level of Bloom’s Taxonomy for each component of the standard  
b. Record the level of Webb’s Depth of Knowledge (DOK) for each component of the standard  
 
RI.8.8: Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is 
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced. 
 

 



Tri-State Quality Review Rubric for Lessons & Units: ELA/Literacy (Grades 3-5) and ELA (Grades 6-12) – Version 2.0 

Grade: Literacy Lesson/Unit Title: Overall Rating: 

 

 

I. Alignment to the Rigors of the CCSS   II. Key Areas of Focus in the CCSS  III. Instructional Supports   IV. Assessment   

The lesson/unit aligns with the letter and spirit of  

the CCSS:  

 Focuses teaching and learning on a targeted 

set of grade-‐level CCS ELA/Literacy 

standards.**  

 Makes reading text(s) closely a central focus 

of instruction and includes sequences of text-‐ 

dependent questions that cause students to 

examine textual evidence and discern deep 

meaning.**   

 Includes a clear and explicit purpose for 

instruction and selects text(s) that are of 

sufficient quality and scope for the stated 

purpose.**   

  Focuses on quality text selections that measure 

within the grade-‐level text complexity band.** 

(i.e., present vocabulary, syntax, text  

structures, levels of meaning/purpose,  and 

other qualitative characteristics similar to CCSS 

grade-‐level exemplars in Appendices A & B)  

In addition, for units:  

 Integrates reading, writing, speaking and 

listening so that students apply and 

synthesize advancing literacy skills.  

 (Grades 3-‐5) Builds students’ content 

knowledge and their understanding of reading 

and writing in social studies, the arts, science 

or technical subjects through the coherent 

selection of texts. [Disciplinary rubrics for 

grades 6-‐12 under development.]   

The lesson/unit addresses key areas of focus in the CCSS:  

 Text-‐Based Evidence: Facilitates rich and rigorous 

evidence-‐based discussions and writing through specific, 

thought-‐provoking questions about common texts 

(including, when applicable, illustrations, charts, 

diagrams, audio/video, and media).**  

 Writing from Sources: Routinely expects that students 

draw evidence from texts to inform, explain, or make an 

argument in various written forms (notes, summaries, 

short responses, or formal essays).**  

 Academic Vocabulary: Focuses on building students’  

academic vocabulary in context throughout instruction.**  

In addition, for units:  

 Increasing Text Complexity: Focuses students on reading a 

progression of complex texts drawn from the grade-‐ level 

band. Provides text-‐centered learning that is sequenced, 

scaffolded, and supported to advance students toward 

independent reading of complex texts at the CCR level.**  

 Balance of Texts: Includes a balance of informational and 

literary texts as stipulated in the CCSS [p.5] and indicated 

by instructional time.**  

 Building Disciplinary Knowledge:  Provides opportunities 

for students to build knowledge about a topic or subject 

through analysis of a coherent selection of strategically 

sequenced, discipline-‐specific texts.  

 Balance of Writing: Includes a balance of on-‐demand and 

process writing (e.g. multiple drafts and revisions over 

time) and short, focused research projects, incorporating 

digital texts where appropriate.  

The lesson/unit is responsive to varied student learning needs:  

 Cultivates student interest and engagement in reading, writing, and  

speaking about texts.**  

 Provides all students with multiple opportunities to engage with text 

of appropriate complexity for the grade level; includes appropriate 

scaffolding so that students directly experience the complexity of the 

text.**  

 Focuses on sections of text(s) presenting the greatest challenge 

through discussion questions and other supports that promote deep 

thinking.  

 Integrates appropriate supports for students who are ELL, have  

disabilities, or read well below the grade level text band.  

 Provides extensions and/or more advanced text for students who read  

well above the grade level text band.  

In addition, for units:  

 Includes a progression of learning where concepts and skills advance  

and deepen over time.**  

 Gradually removes supports, requiring students to demonstrate their  

independent capacities.  

 Provides for authentic learning, application of literacy skills, student-‐ 

directed inquiry, analysis, evaluation, and/or reflection.   

 Integrates targeted instruction in such areas as grammar and 

conventions, writing strategies, discussion rules, and all aspects of 

foundational reading for grades 3-‐5.   

 Includes independent reading based on student choice and interest to 

build stamina, confidence, and motivation; indicates how students are 

accountable for that reading.  

 Uses technology and media to deepen learning and draw attention to  

evidence and texts as appropriate.  

The lesson/unit regularly 

assesses whether students 

are mastering standards-‐ 

based content and skills:   

 Elicits direct, observable 

evidence of the degree to 

which a student can 

independently 

demonstrate the major  

targeted grade level CCSS 

standards with 

appropriately complex 

text(s).**   

 Assesses student 

proficiency using 

methods that are 

unbiased and accessible 

to all students.**   

 Includes aligned rubrics or 

assessment guidelines that 

provide sufficient guidance 

for interpreting student 

performance **  

In addition, for units:  

  Uses varied modes of 

assessment, including a 

range of pre, formative, 

summative, and self-‐ 

assessment measures. 

Rating:    3      2      1      0  Rating:    3      2      1      0  Rating:    3      2      1      0  Rating:    3      2      1      0  

Rating Scale for Each Dimension:  

3:   Meets all “must have” criteria (**) and most of the other criteria in the dimension.  

2:   Meets many of the “must have” criteria and many of the other criteria in the dimension.  

1:   Meets some of the criteria in the dimension.  

0:   Does not meet the criteria in the dimension.  

Overall Rating for the Lesson/Unit:  

E:     Exemplar Lesson/Unit -‐   meets all the “must have” criteria (**) and most of the other criteria in all four dimensions (mainly 3’s). 

E/I:  Exemplar if Improved -‐ needs some improvement in one or more dimensions (mainly 3’s and 2’s).  

R:     Needs Revision -‐   is a “work in progress” and requires significant revision in one or more dimensions (mainly 2’s and 1’s). 

N:     Not Recommended -‐ does not meet the criteria in the dimensions (mainly 1’s and 0’s).  

 
Quality Rubric created by the Tri-‐State Collaborative (Massachusetts, New York, Rhode Island) – facilitated by Achieve with consultation from Student Achievement Partners  4/12/12  



Tri-State Quality Review Rubric for Lessons & Units: ELA/Literacy (Grades 3-5) and ELA (Grades 6-12) – Version 2.0 

Grade: Literacy Lesson/Unit Title: Overall Rating: 

 

 

Reviewer’s Observations, Comments, and Suggestions: 
 

I. Alignment to the Rigors of the CCSS II. Key Areas of Focus in the CCSS III. Instructional Supports IV. Assessment 

Observations and Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Recommendations  for Improvement: 

Observations and Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Recommendations  for Improvement: 

Observations and Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Recommendations  for Improvement: 

Observations and Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Recommendations  for Improvement: 

SUMMARY COMMENTS: 
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What’s In and What’s Out? 
 
 
 
 

IN OUT 
 

1. Daily encounters w/complex texts 1. Leveled texts (only) 
 

2. Texts worthy of close attention 2. Reading any ‘ol text 
 

3. Balance of literary and info texts 3. Solely literature 
 

4. Coherent sequences of texts 4. Collection of unrelated texts 
 

5. Mostly text-dependent questions 5. Mostly text-to-self questions 
 

6. Mainly evidence-based analyses 6. Mainly writing without sources 
 

7. Accent on academic vocabulary 7. Accent on literary terminology 
 

8. Emphasis on reading & re-reading 8. Emphasis on pre-reading 
 

9. Reading strategies (as means) 9. Reading strategies (as end goal) 
 

10. Reading foundations (central and 

integrated) 
10. Reading foundations (peripheral 

and detached) 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

It all boils down to. . . texts 

worth reading and questions 

worth answering! 
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