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Letter from the
Editors
By Jill Heiney-Smith, Emily Huff, and
Pete Renn
If this global pandemic has taught us anything as
educators, it’s that we really should be planning for all of
those things that we think we should be planning for. The
sudden shift to remote learning is precisely the kind of
topic we were imagining when we selected this issue’s
theme, “The 21st Century is NOW.” The concept was that
we shouldn’t wait to develop initiatives and strategies for
things like digital and school safety or global citizenship,
and our current reality in remote learning is certainly a
testament to that. In this issue, you can read about the
way that Richland’s technology initiative helped to
prepare them for our current remote learning reality (see
Chartrand, Seidel & Wingert), or consider Roseta and
Turner’s tools for promoting a gender-inclusive school
environment. Our co-editor Pete Renn shares critical
insights on a very relevant topic right now: teacher selfcare. Our pre-release article on virtual engagement
strategies for adult learners (Taylor, Curtis & Bannon) is
also included here for maximum access and readership.

Dr. Jill Heiney-Smith is managing editor and
the director of graduate teacher education
at SPU. A former English teacher, Jill has
worked in teacher education for fifteen
years at both UW and SPU. Jill’s research
focuses on preservice mentor teacher
development and equitable curriculum and programming
for teacher candidates. Jill finds serving on the WSASCD
board an invaluable resource in staying current and
connected to K-12 education.
Emily Huff is co-editor and a member of the
School of Education faculty at Seattle Pacific
University; she also works as the director of
field placements at SPU. Her teaching
experience ranges from first grade through high school in
Seattle and Tukwila, and she has supported teacher
candidates at Vanderbilt University, University of
Tennessee and SPU. She also serves as the director of an
educational non-profit advocating for children in India and
Kenya.
Dr. Pete Renn is co-editor and an assistant
dean and faculty member in the School of
Education at Seattle Pacific University. An
educator for 28 years, Pete's experience
includes teaching at the middle school level and serving as
a school principal. His research interests focus on the
social foundations of education and the application of the
principles of critical pedagogy in the classroom.

Hopefully, our next issue will reflect innovations and
instructional leadership like some shared in at our last
WSASCD board meeting. Our board is comprised of
district leaders from around the state, and it was
humbling to hear the stories of how hard teachers and
administrators are working to deliver public education to
Washington’s P-12 students. The pride and trust in our
teacher workforce was only one element, as we know
that to keep doing this work, and indeed to do it even
better, we need to continue developing deep and
sophisticated support. We know that Washington
educators are up to the task.

Curriculum in Context ▪ Spring/Summer 2020

Page 3

v

The 21st Century is Now!

Message from the
President
By Hannah Gbenro
“The African Impala can jump to a height of over 10 feet
and cover a distance of greater than 30 feet. Yet these
magnificent creatures can be kept in an enclosure in any
zoo with a 3-foot wall. The animals will not jump if they
cannot see where their feet till land. A lot of humans are
like this. They are afraid to take a risk….” (Swimmer, 2014).
When the WSASCD Board of Directors and our Curriculum
in Context Editors identified “The 21st Century is NOW” as
our theme for this issue, we had no idea about the reality
in which we’d be existing as a State, Nation, and World in
Spring, 2020. We did, however, know each of us had
experienced a disconnect between different K – 12
systems when it came to digital literacy and the future of
our workforce (Muro, Whiton, & Maxim 2019).
In our current reality of COVID-19, school closures, and
staying home, we’ve rapidly immersed many K – 12
educators and students into virtual environments. We
could not afford to be like the African Impala and wait for
our feet to land; no, we needed to jump right in for the
betterment of our students. In turn, we took the leap of
faith and we’re learning a ton along the way.
As individual leaders and as systems, we’re navigating our
ships in uncharted waters and simultaneously creating a
map so future generations can learn from our moves.
When we bump into a rock, we’re just hoping it makes a
little dent instead of a huge hole that causes us to onboard
water and significantly need to course correct. Sometimes
it feels like reality is moving slowly, and other times it feels
rapid. During this time, I invite you to join me in keeping a
video or physical personal journal with your family. We
are quickly living through what will once be history, and
we have significant learning opportunities as individuals
and collectives.
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It’s been an honor to partner with district leaders locally
and globally this Spring in support of students, families,
and educators. Now, more than ever, we must
•

celebrate the win’s of our colleagues, students,
families, and communities (Kouzes & Posner,
2012)

•

lean in and learn from our rapid immersion into
virtual spaces, considering how this could
transform our collaboration with colleagues and
students beyond this moment in time (Gbenro,
2017)

•

use technology for increasing access to content
complexity for student and adult learners
(Gbenro, 2019)

•

keep things simple and sustainable to the best
extent possible (Gbenro, 2014)

•

model the way by partnering with students and
colleagues to get clear on what it means to be
respectful, responsible, and safe in virtual spaces
(Gbenro, 2018)

•

align and leverage resources across communities
through collective action and continuous
improvement work (Gbenro, 2016)

•

pause, reflect, and grieve the changes we’re
rapidly experiencing so we can embrace new
beginnings (Gbenro, 2013)

•

breathe, take things one step at a time, and chart
the course as it unfolds (Senge, 2005)

As you read the articles in this issue of Curriculum in
Context, I invite you to reflect on where you’ve been,
where you are, and where you’re headed as a learner,
teacher, and leader. While we might not be able to see
exactly where our feet will land, we can make meaning of
how our own practice, and our students’ experiences, will
be transformed moving forward.
The 21st Century truly is now.
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A Mind Can Blow the
Clouds Away: Self-Care
to Foster Resilience

allows us to better prepare resilient professionals to teach
and guide students in the 21st century.

Perspectives

Rumination and worry are two sides of the same coin. One
helpful definition of these repetitive cognitive processes
explains rumination as dwelling on past events while
worry is concerned about the future (Roelofs, Huibers,
Peeters, Arntz, & van Os, 2008). Worrying is a key
component of general anxiety disorder while rumination
By Peter C. Renn
is associated with dysphoric moods and trait markers of
depression (Nolen-Hoeksema, 2004). However, this is not
Purpose and Objective
necessarily an either/or relationship as there is evidence
Teaching is emotionally and psychologically draining work,
of repetitive ruminative and worrying thoughts generating
requiring quick recovery time from extremely negative or
both depressive and anxious symptoms (Segerstrom,
traumatic episodes for the teacher to remain responsive
Tsao, Alden, & Craske, 2000; Mclaughlin, Borkevec, &
to the needs of their students. The statistics on
Sibrava, 2007). The challenge with a person’s
teacher burnout and attrition are telling:
inability to extricate themselves from a
while some teachers manage to weather
constant cycle of negative thoughts
this storm, others are unable to
heightens the risk of developing
persevere and elect to leave the
“The challenge with a
anxiety or depression (de Jongprofession altogether (Fisher,
Meyer, et al., 2009; Owens &
person’s
inability
to
2011). One outcome of living with
Derakshan, 2013). Individuals
extricate themselves from
excessive stress is the use of
who tend to habitually brood
rumination – a continued rea constant cycle of
over a situation demonstrate
playing of an event in a person’s
impaired cognitive control for
negative thoughts
memory (de Jong-Meyer, Beck, &
distancing themselves from
Riede, 2009). While Schon
heightens the risk of
negative information (Piguet,
demonstrated reflection as a
Desseilles, Sterpenich, Cojan,
developing anxiety or
helpful professional tool to identify
Bertschy, & Vuilleumier, 2014).
depression”
strengths and weaknesses of
Thielsch, Andor, and Ehring (2015)
professional performance, responding
examined the effects of positive
to professional stress through constant
metacognition (i.e., worry helps to cope),
thoughts about difficult situations increase the
negative
metacognition
(i.e.,
worry
is
risk for the development of anxiety or depression (Schon,
uncontrollable and dangerous), and individuals’
1984; McLaughlin & Nolen-Hoeksema, 2014). Educators, a
intolerance of uncertainty. Their findings indicated the
term used in this article to encompass both teachers and
role of negative metacognition as a strong predictor of
administrators, often speak of feeling called to teach and
worry above and beyond stress. Additionally, there was a
making a difference in the lives of children (Hansen, 1994).
significant association between the role of intolerance of
However, the reality of embracing this vocation also
uncertainty and negative metacognition. In essence, the
includes a myriad of challenges requiring imagination,
inability to disengage the focus on negative life
perseverance, and lots of courage (Nieto, 2015).
experiences creates ripe conditions for the brain to place
Improving our understanding of the need for educators to
a recurrent emphasis on the self and the undetermined
practice self-care honors those who serve in schools and
direction of general life experiences. Seeing that teachers
too often view their profession as closely tied to their own

Curriculum in Context ▪ Spring/Summer 2020
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personal identity, these negative thoughts risk crossing
professional and personal boundaries.
This is vital because depressive brooders are known
to passively and recurrently process negative
thoughts and feelings once these have been
generated by a negative life event. This passive
ruminative focus on negative material is associated
with a difficulty to move towards positive thoughts
(Piguet, et al., 2014).
Technological advances allow us to inform the previous
studies through experiments utilizing fMRI images to
identify brain regions involved with recalling these
memories. Owens and Derakshan’s (2013) study
examined the role of dysphoria, defined here as a general
dissatisfaction with life, and rumination played in the
participants’ cognitive inflexibility. Their findings
demonstrated impaired inhibition of irrelevant
information in working memory resulted in less accurate
performance in the relevant tasks. Interestingly, the
authors of this study identified a connection with their
findings and previous research on the role of the basal
ganglia, a component of the brain associated with working
memory and decision making, with inhibiting irrelevant
information (Yehene, Meiran, & Soroker, 2008). While
they stopped short of creating a direct link, excessive
rumination and dysphoria seemingly help to short circuit
the basal ganglia and stop it from filtering irrelevant
information to allow an individual’s working memory to
function efficiently. These factors lead to decreased
cognitive flexibility and lessen an individual’s ability to
effectively respond to a situation.
Vanderhasselt, et al. (2013) further explored the
deleterious effects of rumination and negativity by
investigating whether individual differences in excessive
brooding were connected with neural differences behind
the inhibition of a response towards negative information
in favor of a more positive one. The data demonstrated
the need for high brooders to recruit more cognitive
control to inhibit a response to a negative situation.
Specifically, the brooding scores were associated with
increased activity within the posterior parts of the left
dorsal anterior cingulate cortex (Vanderhasselt, et al.,
2013). This region of the brain is involved with the
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detection of conflict and response inhibition and is usually
activated when a stimulus interferes with a goal relevant
response (Vanderhasselt, et al., 2013). In essence, it is
difficult work to stop focusing on the negative life events
once it becomes a habitual practice.
These studies demonstrate the dangers of ineffectively
confronting and processing negative memories.
Individuals trapped in this cycle run a heightened risk of
anxiety and depression while struggling to enjoy the
positive aspects of life. As it relates to educators, there is
a need to examine the resilience and self-care strategies
they employ to survive the day-to-day emotional
experiences and memories in order to work effectively
with students and enjoy their jobs.

Teacher Resilience
Educators step into a classroom each day uncertain of the
emotional challenges waiting for them. For some,
negative memories occur on occasion through a difficult
situation with a student, parent, or colleague. For others,
these challenges happen on a daily basis and can be on an
order of greater magnitude. Maring and Koblinsky (2013)
studied the experiences and emotional resilience
strategies of teachers in urban low-socioeconomic middle
schools. Participant teachers shared that they often face
life or death challenges with their students, more than
their counterparts in suburban and rural school settings,
and dealing with these challenges can be psychologically
exhausting for these teachers. Maring and Koblinsky
identified multiple resilience strategies employed by
teachers, but two strategies reflected an approach to
harness the emotional toll of the stress they encountered.
Specifically, these teachers identified emotional
withdrawal and compartmentalization of their work as
strategies to suppress the overall demands of the job.
Many teachers described feeling “numb” or “hardened”
to the violence they regularly observe and accepted it as
part of the job (Maring & Koblinsky, 2013, p. 384). The
participants also acknowledged that teachers must often
walk a fine line emotionally while using these strategies to
prevent themselves from being emotionally distant and
uncaring for the needs of their students.
Balancing an emotional response to trauma with the
needs of students is a challenge for every teacher.
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Hagenauer and Volet (2013) examined teacher/educator
emotion display and how the participants regulated
themselves while working with pre-service teachers. They
noted that educators often wear a mask to conceal their
true feelings when responding to a situation and tend to
practice a variety of techniques to regulate these
emotions. Interestingly, memory suppression was
identified as a key strategy used by these instructors yet
was
consistently
viewed
as
unhealthy
and
counterproductive as it reduces job satisfaction and
increases the symptoms of burnout (Hagenauer & Volet,
p. 269).
Teachers are not alone in facing these challenging
environments. Administrators often suffer alone in silence
while attempting to lead a constituency of teachers, staff,
parents, students, and the surrounding community.
Beausaert, Froehlich, Devos, and Riley (2016)
demonstrated strong evidence of the connection between
high levels of stress and administrator burnout over time.
However, the results of the survey responses also
provided support for the positive impact of support from
colleagues and the community. Interestingly, the data
demonstrated what the researchers labeled, “the
downside of empathy,” when the connection
administrators hold with supportive communities impact
their emotional state. Essentially, the administrators
become invested, and when the community struggles, the
administrators struggle as well.

Strategies to Calm the Mind
One strategy to lessen the replaying of powerful
emotional memories and fears is the use of Mindfulness
Based Stress Reduction (MBSR). Rooted in Zen Buddhist
practices and contemplative practices, the use of
mindfulness is “designed to quiet and shift the habitual
chatter of the mind to cultivate a capacity for deepened
awareness, concentration, and insight “(Hart, 2004, p. 28).
Thich Nhat Hanh (1999), the renowned Vietnamese
Buddhist scholar, elaborated the practice of mindfulness
as being “at the heart of Buddha’s teaching” and “involves
attention to the present moment, which accepts
everything without judging or reacting” (p.64). In other
words, MBSR practices allows a person to focus on
breathing and, to help settle ruminations and racing
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thoughts, re-directs the mind to focus on the here and
now. The practice of MBSR continues to grow in popularity
and educators are using it in an effort to combat stress and
burnout. In a small study (n = 18), MBSR practices, tailored
to meet the needs of educators, demonstrated
improvement with participants in their self-reported
psychological stress, self-compassion, and burnout (Flook,
Goldberg, Pinger, Bonus, & Davidson, 2013).
As demonstrated by Flook, et al. (2013), mindfulness
practices tend to be adapted by practitioners within a
school setting, which requires a comprehensive
examination of a variety of MBSR practices to better
understand their effectiveness. Emerson, Leyland,
Hudson, Rowse, Hanley, and Hugh-Jones (2017)
conducted such a study through a meta-analysis of the
benefits of mindfulness-based interventions. In examining
13 studies of K-12 teachers, they found a connection with
the use of mindfulness practices and teacher emotion
regulation. However, the data from these studies
demonstrated a troubling inconsistency with the use of
interventions and methodological differences to come to
a conclusive finding on the benefits of these practices.
Overall, the researchers found limited evidence to benefit
the teaching profession in the management of stress. They
recommended the use of these practices in conjunction
with a healthy working environment, where teachers feel
supported by colleagues and administrators rather than
feeling isolated in their schools. So, in short, MBSR-type of
practices could assist in limited ways, but they should not
be viewed as a panacea for teachers to effectively respond
to the emotional hangovers of their profession.
Exercise continues to be another practical strategy to
employ to when attempting to calm the mind from
rumination and anxiety. Although images of five-mile runs
or a workout at a local Crossfit center serve as a deterrent
for many people, there are other options shown to be
effective in providing a boost to mental health. Extended
walks, either outdoor or on an indoor treadmill, enhance
mood and diminish the effects of rumination and worry
(Brand, Colledge, Ludyga, Emmenegger, Kalak, Sadeghi
Bahmani, Holsboer-Trachsler, Pühse, & Gerber, 2018).
Enhancing the health benefits of walks increase when
surrounded by nature as opposed to a stroll through an
urban environment (Bratman, Hamilton, Hahn, Daily, &
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Gross, 2015). While it is convenient to walk in the
neighborhood, a long walk in a park or along the beach
could prove to be more effective during intense periods of
rumination and worry. Finally, for those who consider
themselves multitaskers, movement associated with
gardening and yardwork provides health benefits and
serves as another outlet to release the mind from the
stressors of the day (Kunpeuk, Spence, Phulkerd,
Suphanchaimat, Pitayarangsarit, 2019).

Conclusion
Great strides to better understand and reduce the stigma
of mental health challenges continue as we enter the third
decade of the 21st century. The daily challenges of a
working in a school accumulate and slowly wear down an
educator, both mentally and emotionally (Delpit, 2005).
These experiences and memories need processing and a
healthy outlet to avoid attempts at long-term
suppression, which lead to resentment, anger, and burnout (Richards, et al. 2016). For teachers and
administrators to function effectively in a school,
providing helpful strategies could enhance job satisfaction
and assist in dampening the high attrition rate within the
profession. The challenges of working in a school and the
variation in human beings’ response to situations makes a
one size fits all solution difficult to implement. Practicing
self-care using practices outlined in this article are
attainable, and with consistency, they also demonstrate
long-term physical and mental health benefits. Paired
with a supportive and open working environment,
educators can destigmatize mental health issues brought
about by professional stress and avoid unnecessarily
fighting these battles alone.
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Innovative Approaches to
Education in the 21st
Century: Analyzing Brain
Science to Understand
Student Learning Theory

recently contributed to this work of translating brain
science to education practice.

From Science to Practice: Difficulty in
Translation

Although many educators have started exploring the
brain-based literature, the translation from science to
practice is not without obstacles. Howard Gardner, in his
foreword to Mary Helen Immordino-Yang’s book,
Emotions, Learning, and the Brain: Exploring the
Educational Implications of Affective Neuroscience
(2016), acknowledges the challenge of translating
complex scientific findings and applying them to
By Annie Cole, Robert D. Cantwell,
education. An essential concept proposed in this paper is
the need for teachers, and the leaders who support and
and Jennifer Passadore Gfroerer
guide them, to better understand how students learn and
to know what learning strategies maximize
Introduction
each student’s capacity to learn. To do
Teachers today have access to more
that, teachers and leaders must
neuroscience
and
brain-related
increase their knowledge of the
“….by understanding
research than ever before.
neuroscience
research,
Historically, in ancient Egypt,
student language function, a
understand the neurobiological
many people considered the
teacher can adjust their
foundations of students’ learning
heart to be the seat of
systems, and develop effective
practice
to
meet
the
learner
intelligence. Eighteenth century
applications to be applied in the
researchers studied “globules”
where they are, providing a
classroom.
and neurons. It wasn’t until the
more appropriate learning
twentieth
century
that
Pamela Cantor, MD, eloquently
environment and input to
neuroscience was recognized as a
captured the essence of how the
raise the learner’s thinking.”
distinct academic discipline. Today,
field of education should approach
with the advancement of brain
brain-based learning in an article by
imaging technologies, the field of
Riley and Terada (2019). Cantor states:
neuroscience is growing at an accelerated
rate, offering educators incredible insight into
The 20th-century education system was never
the role of the brain during learning processes.
designed with the knowledge of the developing brain.
With increased access to brain-related research,
So, when we think about the fact that learning is a
educators are beginning to translate this field of
brain function and we have an education system that
scholarship into education practice. In their book Making
didn’t have access to this critical knowledge, the
Connections: Teaching and the Human Brain, Caine and
question becomes: Do we have the will to create an
Caine (1991) describe the importance of educators
education system that’s informed by it? (para. 2).
understanding how the brain learns and then using that
Teachers, leaders, and researchers are working together
understanding to improve education practice. Wolfe’s
to create bridges between theory and practice by
(2001) Brain Matters and Mareschal, Butterworth and
developing interventions and strategies based on an
Tolmie’s (2014) Education Neuroscience have more
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understanding of how the brain learns. We are on the cusp
of a new era in teaching and learning.

Brain-Based Learning Systems
In this new era, the work begins with teachers
understanding the biological and neurological systems
involved in learning. Brain-based learning refers to
learning that occurs through the brain and nervous
system, a complex system of receptors, pathways, circuits,
and networks. Our central (brain and spinal cord) and
peripheral (autonomic, sensory, and motor) nervous
systems work together at the macroscopic and
microscopic levels to receive, process, and integrate
information from the environment. Billions of neurons
serve “as the basic structural and functional units of the
nervous system” (Haines & Mihailoff, 2018). As neurons
fire and wire together (Hebbian learning theory), they
create neural circuits and networks. The major lobes of
the brain (frontal, parietal, temporal, occipital) have
distinct functions, but they all work synergistically when it
comes to thinking and learning. Learning is a brain-based
function that involves the synchronous inhibition (filtering
out) and integration of meaningful information (Baars &
Gage, 2007).

Introduction to Neuro-Semantic
Language Learning Theory
Understanding the neurological and biological learning
system is just the beginning when it comes to
understanding human learning from a brain-based
perspective. Learning can also be understood through the
perspective of cognitive psychology, the study of brain
processes through behavioral observation, and through
exploring language learning theory, connecting the
language acquisition process to cognitive and neurological
brain processes. One brain-based learning theory, called
the Neuro-Semantic Language Learning Theory (NsLLT Arwood, 2011), is unique in that it has emerged through
the triangulated study of cognitive psychology,
neuroscience, and language learning literature. This
theory describes learning as the neurobiological changes
that occur as a result of learner interactions with the
world around them, starting with the receiving of sensory
information through the eyes and ears, and eventually
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leading to the overlapping of sensory information in the
central nervous system pathways to form patterns,
concepts, and language. From this theoretical lens,
learning is not simply cognitive, neurological, or linguistic
alone – learning simultaneously happens across all of the
learner’s brain levels accounting for the cognitive,
physical, motor, social, and language development.
Figure 1. Neuro-Semantic Language Learning Theory
(NsLLT)

Neuroscience

Cognitive
Psychology

NsLLT

Language

Why are the Three Lenses Important?
As Figure 1 shows, the NsLLT approach to learning
incorporates the literature from three different
disciplines. Alone, each of these disciplines offers
important insight into how humans learn. When
considered together, this transdisciplinary approach has
the potential to dramatically improve education practice
and learning in the classroom. Imagine how a teacher’s
practice might change if they understood learning from all
three disciplinary lenses. For example, imagine that a
teacher reads a neuroscience article that suggests that
repetition of information disengages the brain. Another
teacher reads a cognitive psychology article that suggests
that repeating something through practice increases
memory. One can easily see how each teacher might
translate each of these findings to practice very
differently, with one teacher encouraging repetition and
the other avoiding repetitive practice.
Instead, if these two teachers understood the literature
from each field, and combined that literature with
language learning theory, they might come to a conclusion
more like this: the neuroscience literature suggests that
the brain only creates new neurons (brain cells) in
response to information that is meaningful at the cellular
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level, and therefore the repetition of non-meaningful
information would not lead to more memory. Cognitive
psychology findings suggest that when information is
presented in context, and students are provided multiple
semantic features (linguistic theory) of a new idea (the
who, what, where, when, why, and how behind the idea),
memory is increased more than when one new fact is
presented over and over again. Language learning
literature also suggests new ideas are learned when they
are presented in context with another person available to
assign meaning to our learning as we go along. The
teacher can “tag” new ideas with language as the learner
learns, which will provide context (meaning) to the
learners’ brains. By considering three lenses instead of
one, a more holistic learning theory emerges that can
more properly guide teachers in their practice.

The Importance of Language
The NsLLT provides teachers with a brain-based
framework to understanding student learning. This
framework is unique in its incorporation of language
learning theory in relation to brain science. The role of
language in this framework is critically important.
Language function is the “cognitive way language
represents thinking, problem solving, and planning
according to cultural and social norms” (Arwood, 2011).
When working with students, it is imperative that teachers
be able to identify the level of the student’s thinking by
assessing their language abilities. This is where identifying
a student’s language function is most important and it is
the Neurosemantic Language Learning Theory (NsLLT)
that provides the teacher the ability to do so (Arwood,
2011).
It is important to note that language function does not
refer to a developmental stage but rather to the
acquisition of concepts. In order to recognize a student’s
language function, the teacher must first learn to
recognize these basic components in a student’s written
and spoken language. Is the student able to communicate
about things that are not immediately present?
(displacement) Can the student clearly communicate with
others? (flexibility) Is the student able to explain the same
topic in a variety of ways? (productivity) Can the student
tell others about concepts in their own words or using
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their own examples? (redundancy) Is the student able to
be specific and efficient in conveying messages to others?
(semanticity) Once a teacher is able to understand the
student’s language function, the teacher is then able to
recognize the level at which the student is thinking, and
thus adjust lessons to fit the student’s cognitive level
(language function) for any given topic.

Applying Theory to Practice: Assessing
Language Function
One simple application of the NsLLT to classroom practice
is for teachers to begin assessing student language
function to recognize the learner’s level of thinking. As
mentioned above, by understanding student language
function, a teacher can adjust their practice to meet the
learner where they are, providing a more appropriate
learning environment and input to raise the learner’s
thinking. One does not need formal training in the NsLLT
to listen to how students speak. By taking a moment to
analyze what the students are saying, specifically how
much of their speech is repeated phrases from others and
how much is original thought, will help the teacher get a
feel for where his or her students are processing
cognitively. This analysis of student speech can be further
developed by reading about and trying to identify the
students’ level of language function.
So, what are the language levels, and how can a teacher
assess students’ language levels of function? There are
four levels of language function and it is these four levels
that a teacher would use to understand how their
students are thinking. These four levels include a silent or
pre-production level, a pre-language level (with lots of
language), a concrete level and a formal level of language
function. It is important for the teacher to understand
that a student’s language level will fluctuate as new
learning occurs, prompting students to rise in their
language level. Each language level represents the
student’s thinking level. By assessing student language
level, it is an easy way for teachers to immediately
understand where a student is at learning wise, which will
inform adjustments to teaching practice.

Page 14

v

The 21st Century is Now!
Pre-language Function: Preoperational
Thinking
The first and lowest level of language is the pre-language
function level, which represents a preoperational thinking
level. A student using pre-language function will use
proper grammar and many language patterns to
communicate. These students are thinking in a way that
focuses on their own environment (my town, my idea) and
thus they also show restricted language function.
Ironically, this is where many “strong students” are
functioning. They have learned how to memorize and
repeat patterns and apply the memorized patterns to any
in-class assessment. In that way, they are very successful.
However, these students cannot take the memorized
patterns they are learning and convert them to a higher
level of thinking.

Language Function: Concrete Thinking
Students who are at the language function level, which
represents an underlying concrete level of thinking, can
initiate and maintain a conversation with others, are able
to talk about ideas they have never physically
experienced, and are able to understand that terms may
have more than one meaning. For example, a table may
be a piece of furniture or a chart; as a verb, it means to set
aside. These learners have a full grammatical level of
language and do not expect others to play 20 questions to
have to understand their meaning.

Linguistic Language Function: Formal
Thinking
Once a student has reached linguistic language function,
which represents formal thinking, they can use their own
language to understand not only others’ perspectives but
the ethical, principled, symbolic nature of the greater
good, so they can communicate about abstract concepts
and can explain to others the implications for today’s
society. The student can communicate succinctly and
symbolically.
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Assessing Student Language Level
How can teachers use these language levels in the
classroom? By listening to student speech and reviewing
student writing, a teacher can start to understand at
which language function level a student is thinking. Here
are a few examples of how a student’s language function
might be seen in different classrooms.
Figure 2. Language Examples in an English Classroom
discussing The Giver, by Lois Lowry.
Preoperational
Thinking

Concrete
Thinking

Formal Thinking

The student
understands the
general here and
now concepts of
the novel,
particularly how
those concepts
relate to the
student’s
experiences. The
student may
engage in
discussions about
loneliness and
lack of choice, for
example, but the
student’s
discussions are
limited to
examples in the
book that the
student has
personally
experienced or
could personally
relate. For
example, in The
Giver, the student
talks about the
story.

The student is
able to make
parallel
comparisons of
concepts in the
novel to
themselves and
others in society.
For example,
in The Giver, the
student talks
about what might
happen if the
rules of that story
were enacted in
the society in
which the student
lives.

The student is
able to address
the symbolic
concepts that are
presented in The
Giver, such as
utopian and
dystopian
societies and the
implications these
types of societies
would have on the
different peoples.
The student’s
focus is on the
impact within the
greater society
and not limited to
things the student
had experienced
personally.
Symbolically, the
student may come
up with ways
these societies
could exist in the
past as well as in
the future.
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Figure 3. Language Examples in Math Classroom
Preoperational
Thinking

Concrete
Thinking

Formal Thinking

The student
understands the
patterns of
equations, and
give the
definitions of
words such
as variable,
constant, and
coefficient. The
student may do
calculus at the
pattern level but
not be able to tell
another person
why the student
does the patterns
or where calculus
would be
beneficial in real
life.

The student
understands and
applies the
definitions and
patterns of
equations and can
explain their
thinking when
solving a problem
to a classmate or
the teacher. Any
applications are
formulaic.

The student can
apply formulaic
concepts to
multiple
situations, such as
being able to use
their
mathematical
understanding to
solve an
unemployment
problem within a
state or to show
how calculus is
effective in the
control of dam
water during a
flood.

Figure 4. Language Examples in a Performing Arts:
Orchestra Classroom
Preoperational
Thinking

Concrete

Formal

A student at this
level may be quite
good at imitating
music. They hear
their musical part
and they can play
it. They struggle
with teaching
others with
language how to
play or explaining
why they are
playing the way
they play.

A student would
be able to tell you
about Salute to
Brahms and also
be able to assign
meaning to the
multiple
perspectives of
emotion conveyed
through the
music.

The student
would be able to
interpret Salute to
Brahms and be
able to enhance
or improvise
elements
explaining to
others their
rationale. This
student would
also understand
that others may or
may not enjoy
Salute to Brahms
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Preoperational
Thinking

Concrete

Formal
and understand
that this music is a
small piece of the
world of music
and therefore turn
the interpretation
into a modern rap
for others who
would enjoy a
different genre of
music.

Summary
While there is a growing body of research on brain-based
learning, there is a lack of theoretical frameworks that
exist to provide guidance to a teacher who wishes to
incorporate individualized brain-based learning within the
classroom. This is where the application of the NeuroSemantic Language Learning Theory (NsLLT) to classroom
practice provides teachers a way to integrate the unique
roles of neuroscience, cognitive psychology, and language
in the learning process (Arwood, 2011). Given that the
field of neuroeducation is emerging and may be new to
many teachers, it is recommended that teachers engage
with additional neuroeducation literature to equip
themselves with additional background knowledge on the
subject. Teachers who are interested in the NsLLT
specifically can explore coursework available at the
University of Portland, which offers individual courses, a
master’s certificate, and a doctoral strand of study
grounded in the NsLLT. As this field continues to grow, it
is hoped that more neuroscience courses for teachers will
be developed that convey the basic principles of brain and
nervous system function (Dubinsky, 2010).
By integrating the NsLLT into their educational practices,
teachers have an additional tool that will greatly increase
the overall success rate of their students. The more
teachers start assessing the learner’s language function
level, the more quickly the teacher will recognize at what
level a student is thinking; this is more than a change in
practice and actually encourages teachers toward a
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paradigm shift and a new understanding of human
learning (Arwood, 2011; Hammond, 2015). Once a teacher
recognizes that an inventory of the student’s language
function is needed, the teacher is better able to recognize
the learner as an individual (Arwood, 2011).
The NsLLT allows the teacher to provide a much clearer
understanding of why some educational practices may
work and why some may not be as successful. It is through
the ability to identify and customize for a student’s level
of language function that the teacher and educational
leader will see immediate changes. There is no better gift
that teachers can provide to their students than an
education customized to the individual student’s learning
system. The NsLLT is truly a gift for both students and
teachers alike.
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Building Capacity

Richland Teachers and
Students are HACKing
Their Way Through
the 21st Century
By Paul Chartrand, Maureen Seidel,
and Hilary Wingert
1:1 Technology Initiative

Starting in the 2018 school year, the RSD secured the
services of the Northwest Nazarene University Doceō
Center to provide professional development to its
educators. The professional development provided
teachers with a framework known as the H.A.C.K. Model
of Innovative Instruction (H: Highly Structured, A: Allowed
Choices, C: Consistent Application, K: Knowledge
Centered). The H.A.C.K. Model, a multi-year initiative in
the Richland School District, builds teacher capacity to
become the facilitator of learning and transfer ownership
to students. In 2018-2019 Richland High School and
Hanford High School staff were provided with the
intensive training. In 2019-2020 the four district middle
schools were brought on board and in 2020-2021, we will
begin the process with the elementary schools.

Richland School District students are well on
The H.A.C.K. Model is a systematic
their way for 21st Century readiness.
approach for K-12 teachers to integrate
Through a 1:1 Technology Initiative,
technology into their teaching
the Richland School District (RSD)
practices and is designed to move a
committed itself to ensuring every
“Student choice creates
classroom
from
a
highly
student had access to a digital
more
organic
opportunities
structured environment to a
device. A four-year technology
student-centered environment
for differentiating
levy approved by voters in
where students take ownership
February 2018 provided Google
instructional outcomes
and personalize their learning.
Chromebooks to students and
Teachers are shown how to
based
on
student
interest,
teachers and the training to
implement
quality instructional
support their use. Throughout
skills, capabilities, and
practices
using
technology in their
the day, elementary students
learning
styles.”
classrooms, learn how to truly
utilize devices in the classroom for
enhance
their understanding of
various tasks and activities. Each
pedagogical
best
practices, and make
classroom is equipped with a charging
their lessons applicable and relevant. In a
cart for overnight storage. At the middle
classroom
where the H.A.C.K. Model is
school and high school levels, students check out a
implemented,
students
build capacity and independence
Chromebook for use in classes throughout the school
to
become
self-directed
learners.
year. The initiative is giving students and teachers new
tools to create engaging lessons, better connect families
In preparing students for the 21st Century, teachers face
and schools, and prepare students for the digital world
many challenges. Early on in the grant writing process,
they will enter upon graduation. Richland School District
Richland School District buildings comprised teams to
also implemented a Digital Citizenship curriculum to give
evaluate needs. Teachers expressed some concerns and
students and parents resources for safe and responsible
anxieties as they considered technology integration. In
use of the devices and the Internet.
some classrooms that are 1:1, teachers struggle to find the
time to integrate technology. In other classrooms,
teachers express concern about having sufficient
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technology skills and integration strategies. Teachers
worry about not knowing what they are doing in front of
students, especially when testing out new technologies in
the classroom. Another source of anxiety is not being able
to solve students’ technical issues. These challenges and
barriers create resistance to successfully implementing
innovative practices with technology in the classroom.
After receiving the foundational learning of the H.A.C.K.
Model, the stakeholders within the Richland School
District are coming together to collectively overcome
these challenges and barriers.
One vital element of the H.A.C.K. Model is allowing
student choice. If a teacher allows for student choice,
whether with paper and pencil or on a device, through
teacher and student interviews in both Richland middle
and high schools, teachers note there is more student buyin and engagement. Student choice creates more organic
opportunities for differentiating instructional outcomes
based on student interest, skills, capabilities, and learning
styles. The H.A.C.K. Model teaches educators how to
successfully transition to student choice with intentional
scaffolding. Students naturally are more interested and
motivated to complete work when choice is involved;
student ownership of their work grows. As student
ownership grows, the teacher becomes more of a
facilitator and less of a sage on the stage.

The Voices of GenZ
The Hanford High 9th grade ELA department of Natalie
Guymon, Kylee Clausen, Casey White, and Leah Drexler
recently implemented the strategies they found within
the H.A.C.K. Model. They empowered their students to
take ownership of their learning and make it applicable by
hosting “The Voices of GenZ” three-day public exposition.
To create the student learning experience, staff and
students collaborated on how to bring topics students
care about to life. Students created research questions on
anything that piqued their interest, conducted research,
and planned an informative writing piece. This piece could
be written in the format of an article, a TED Talk, a
podcast, or a mini-documentary script. Students worked
hard to stay motivated over the month-long process. This
idea showed students that the work that is done in the
classroom can have a further reach.
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Sharing Success
Chief Joseph Middle School utilized instructional
technology to enhance their student-led conferences.
Students uploaded artifacts from each of their classes,
wrote reflections, and crafted SMART goals for the
remainder of the school year. This step in the portfolio
process served as a valuable technology learning
opportunity for staff and students alike. During the
process, staff and students attained a better
understanding of Canvas, Google Drive, as well as how to
upload photos and documents into Google Slides. Many
also learned how to link documents and artifacts they
made in a variety of platforms including Canva, Flipgrid,
Padlet, and Adobe Spark. Students followed the H.A.C.K.
Model for introducing and producing the first round of
digital portfolios. A parent survey was conducted at the
end of the student-led conference in order to collect
feedback. Parents overwhelmingly favored student-led
conferences with digital portfolios showcasing their
student’s progress. During the 2018-2019 school year,
Chief Joseph had 19% attendance at Fall Conferences
(arena style) and 13% attendance at Spring Conferences
(arena style). At the 2019 Fall Student-Led Conferences
there was 65% attendance.

Authentic Audiences
At the elementary level, teachers are utilizing technology
to enhance learning experiences, set goals, and
communicate with parents. Every Friday, Lewis and Clark
teacher, Basma Fouad, has students using Flipgrid, a video
response platform, to reflect on their week. Students
answer questions such as, what was the most important
thing you learned this week? Why do we say the Kids at
Hope pledge? What challenged you this week? Students
post their video responses to their online digital portfolio
for their parents to view. This practice has increased
parent engagement while helping communicate
classroom learning to families.
As the teachers of the RSD move through the H.A.C.K.
Model PD, they are taking their instruction and students
to deeper levels of learning. Students are being asked to
formulate, hypothesize, investigate, compare, prove, and
even create. In addition to more meaningful learning
opportunities, technology, when used appropriately, can
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promote ownership and personalization of student
learning. The H.A.C.K. Model is empowering teachers to
prepare students for the 21st Century.

She has a Master’s degree in Professional Studies in
Teaching and Learning and will be completing her
Certificate in Educational Administration in June 2020.

For more information on how to bring the H.A.C.K. Model
PD to your district, please contact Maureen Seidel at
mjseidel@nnu.edu
For More information on the 1:1 implementation in the
Richland School District, please contact Paul Chartrand at
Paul.Chartrand@rsd.edu

Paul Chartrand is the Director of
Instructional Technology with the
Richland School District in Richland,
WA. Paul has 19 years of educational
experience and has been a teacher,
assistant principal, High School
Principal and Elementary Principal. Paul has his Master’s
Degree from Heritage University in Toppenish, WA.
Maureen Seidel is an Assistant
Professor at Northwest Nazarene
University in Nampa, Idaho in the
Center for Professional Development
and oversees Doceō Programming.
Maureen has more than 18 years of
teaching experience in Idaho and has an innovative mind
for engaging students in the learning process She works
with educators in school districts on ways to successfully
integrate 21st Century practices into the classroom
setting. Previously, she taught kindergarten, 1st grade,
and Title 1. Maureen has her Master’s in Curriculum,
Instruction, and Innovation from Northwest Nazarene
University.
Hilary Wingert is an Instructional
Technology Coach for the Richland
School
District
in
Richland,
Washington. Hilary has 15 years of
teaching experience. She utilizes the
Student Centered Coaching model which focuses on
standards based instruction, innovative teaching, and
technology integration. Hilary has a passion for delivering
professional development which inspires teachers to
reach all learners while incorporating 21stCentury Skills.
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THANK YOU to SHAPE
Washington, for their
continued support of
Washington State
ASCD’s Whole Child
School Award. The
Whole Child School
Award seeks to identify a Washington State School that
has created a school culture with programs that
exemplify two or more of the 5 tenets of the Whole
Child. This year’s 2020 Whole Child Award recipient is
Lacey Elementary School in the North Thurston School
District, in Lacey, WA –Congratulations! Lacey
Elementary School will receive $500 sponsored by SHAPE
Washington.

About SHAPE Washington
Mission SHAPE Washington supports coordinated efforts
to foster healthy, active, educated, youth in Washington
State through professional development, advocacy,
community outreach, and partnerships.
The Society of Health and Physical Educators Washington (SHAPE Washington), formerly known as the
Washington Alliance for Health, Physical Education,
Recreation and Dance (WAHPERD).
SHAPE Washington is one of the oldest professional
associations in Washington which is dedicated to the
advancement and promotion of its allied fields of Health,
Physical Education, Recreation, Dance, and Adapted
Physical Education. https://www.shapewa.org/
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The Crisis of 21st
Century Imagination
in School Systems
By Kelly Niccolls

learning theory of action. Seemingly, all districts are
organized this way, but the structure of school systems
very rarely coordinate with effective student learning
practices. Specific departments, roles and central office
expectations in many ways contradict practices aligned
with student learning, so this shift is significant in the way
central offices function.
Continuous data analysis and student strength
approaches to looking and collecting data is the way to a
robust future of learning. By shifting from lagging data
(such as standardized test scores) that shares past
problems to more real time data revealing what's
working; school and district teams will be able to better
expand best practices and provide regular and useful
feedback to colleagues in support of quality student
learning.

The Carnegie system of credit and link to seat time is a
challenge to creative and purposeful learning experiences.
Washington State legislators recently passed Senate Bill:
6521 to invite schools and systems to participate in an
innovative learning pilot program that permits
Iterative learning systems are intentional
alternative funding structures not based
and creative. They stay focused on the
on seat time. This opens the door for
student learning centered theory of
system and school leaders to
“Learning in the 21st
action, analyze data thoughtfully
develop learning opportunities and
and continuously and design
Century
needs
to
be
driven
competency pathways that can
solutions that directly correspond
be individualized for students,
by purpose and
to actual problems. These
incorporative of community
contribution
in
order
to
solution designs are not made
partnerships, and connected to
from a place of haste or
post-secondary employment.
demonstrate skills such as
compliance,
they
are
critical thinking,
Education system leaders are
collaborative and triangulated
suffering from a crisis of
with student data.
communication and
imagination. While there is much
21st century systems share learning
design.”
talk of needing innovation and
and
replicating what works. Iterative
“future ready” students, there are few
system cultures are constantly learning,
examples of systems leaders and districts
designing,
analyzing, and collaborating.
rearing and incubating innovative school and
Centralized
systems
are
integrated in full alignment to
instructional models. There are ways to systematically
support
student
learning.
Time is prioritized around
shift schools and school systems to live out the values of
student needs and learning proactively follows the energy
innovation and 21st century future skills such as critical
of success, not in delayed response of gaps.
thinking,
communication,
collaboration
and
creativity/design.

Agile Boundaries for Innovation

Leading Iterative Learning Systems

There are examples of imaginative systems for learning
that create agile structures for innovation and creativity.
Three examples of significance are: competency-based
education, micro-schools, and place-based learning.

To systematically support and invite the kinds of examples
presented in this article, there must be key elements in
place (Honig & Rainey, 2015). First, and foremost, district
leaders need to organize their work around a student
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According to Levine & Patrick (2019, p. 3) Competency
Based Education (CBE) is:
1.

Students are empowered daily to make
important decisions about their learning
experiences, how they will create and apply
knowledge, and how they will demonstrate their
learning.

2.

Assessment is a meaningful, positive, and
empowering learning experience for students
that yields timely, relevant, and actionable
evidence.

3.

Students receive timely, differentiated support
based on their individual learning needs.

4.

Students make progress based on evidence of
mastery, not seat time.

5.

Students learn actively using different pathways
and varied pacing.

6.

Strategies to ensure equity for all students are
embedded in the culture, structure, and
pedagogy of schools and education systems.

7.

within larger school structures or be stand-alone schools
that center on a specific set of values, learning
experiences, or place-based function. Four reasons why
micro-schools are good examples for systematic
imagination: 1) speed 2) community 3) needs 4)
leadership (Vander Ark, 2019.). These schools are so agile,
specialized and interesting, that they can jumpstart a new
trend of thinking, teaching and systematizing in a larger
district with little expense of time and resources.
An alternative approach is Place Based Learning. Place
Based Learning is an immersive opportunity for students
to learn through the places in which they live. Students are
able to learn with place as a driver and resource for
learning. Students develop understanding of space, time
and purpose in significant ways with integrated cognitive
development through the physical environment in which
they are learning. Place based education incorporates
service and a learning environment that highlights
interdependency in the ecosystem of learner, place,
community and future. Promise of Place (2020) uses these
principles of Place Based Learning:
•

Learning takes place on-site in the school yard,
and in the local community and environment.

•

Learning focuses on local themes, systems, and
content.

•

Learning is personally relevant to the learner.

•

Learning experiences contribute to the
community’s vitality and environmental quality
and support the community’s role in fostering
global environmental quality.

•

Learning is supported by strong and varied
partnerships with local organizations, agencies,
businesses, and government.

•

Learning is interdisciplinary.

•

Learning experiences are tailored to the local
audience.

•

Learning is grounded in and supports the
development of a love for one’s place.

Rigorous, common expectation

Two trailblazing districts leading systematized CBE is
Lindsay Unified in California and Chugach Schools in
Alaska. Lindsay Unified created a strategic plan in 2007
that shifted learning to a performance-based model, with
online curriculum centered on personalized learning plans
for each student. The mission statement of Chugach
Schools in Alaska begins, “the Chugach School District is
committed to developing and supporting a partnership
with students, parents, community and business which
equally shares the responsibility of empowering students
to meet the needs of the ever-changing world in which
they live.” They do this by utilizing a performance-based
structure and collaborative, place-based learning
experiences that incorporate global and community
partnerships.
Micro-schools are great systems to kick start larger scale
innovations or host really creative learning experiences
specialized to meet 21st century challenges. Microschools are small schools, that can include anywhere from
a handful of students to a hundred. They can be generated
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•

•

Local learning serves as the foundation for
understanding and participating appropriately in
regional and global issues.
Place-based education programs are integral to
achieving other institutional goals. Promise of
Place.

Suggestions:
If there are teachers in your building or program that have
energy and interest in developing an integrated,
interdisciplinary learning environment, follow that
energy! Micro-schools can start as specific collaborations
for grade levels and content pathways. These small,
intentional design opportunities create a lot of learning
for staff and students and are nimble enough to collect
explicit data and make necessary pivots quickly.
Learning in the 21st Century needs to be driven by
purpose and contribution in order to demonstrate skills
such as critical thinking, communication and design. When
making key decisions on developing, improving or funding
a program within your school system, ensure that the
proposed is solving a problem or closing a gap to improve
21st century skills, contributing something new to the
learning field, and connected to post-secondary skill
certification or credit attainment.
Think about how place can drive or extend learning for K12 students. How are students engaging with school
facilities, neighborhoods, and physical terrain in ways that
make content real? When students learn through real
experiences, they internalize a deeper level of
understanding and relationship to the content. How can
students from as early as kindergarten recognize the
places they learn in as instructional resources for how
they make sense of their presence in the world?

Future Readiness and Relevance
It can be overwhelming to be tasked with developing
pathways and curriculum for students to be prepared for
a highly nuanced and fluid future. There are high quality
learning experiences, and then there is the coordination
of those learning experiences with relevancy to the future.
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Examples:
Real World Learning is an intentional systematization that
engages students in relevant learning and pathways that
are post-secondary applicable. Systems leaders can
intentionally prioritize certifications, college credits and
internships/partnerships to engage students in real
problem solving. Philanthropic organizations have
focused on Real World Learning to help build more
formalized collaborations towards economic mobility and
21st century learning. The Nellie Mae Education
Foundation (2014) defines Real World Learning as,
“relevant, applicable, using multiple forms of
measurement and students graduating prepared”. The
Kauffman Foundation is focusing on students obtaining
Market Value Assets (MVA) and working with school
districts to ensure every student graduates high school
with an MVA (North, n.d.). When students graduate high
school with technical certifications, work experiences and
transferable college credit, they navigate post-secondary
options with better awareness of best next steps and with
a network of mentors to support their continued
development and career access.
In order for students to participate in real world learning,
districts must engage with partnerships. Community
partnerships are pivotal to future focused education.
Education system leaders can be imaginative of ways to
engage with partners to support whole child
development. One great example of this is in Washington
State, with the Tacoma Whole Child Initiative (TWCI). This
partnership focused on four outcomes: academic
excellence, partnership, early learning, and safety. The
Aspen Institute (2018) published a case study report about
this partnership and details the following characteristics
needed in, “Strong School-Community Partnerships”:
•

Students at the center

•

Aligned vision and common language

•

Clear goals and metrics

•

Evidence of successful social, emotional and
academic outcomes

•

High level commitment, leadership and oversight

•

Formal agreements
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•

Identified strengths of each organization

•

Open, two-way communication

•

High quality programming

•

Multi-year partnerships

•

Additional resources

Suggestions:
There are various resources to help inform quality
partnerships and pathways for work readiness
experiences. Jobs for the Future has frameworks and
exemplars that can map out a school and system approach
to meaningful work readiness partnerships and
curriculum. Use pedagogical practices, such as projectbased learning to engage students in real world learning
tasks, resource creation, and problem solving.
Key elements to consider are that all students have access
to, and expectation for, earning certifications and
transferable/accepted post-secondary credits before they
graduate high school. Look for opportunities for students
to explicitly build a portfolio of skills starting in primary
grades to help them select pathways and postsecondary
options. This intentional portfolio will also be a useful
resource as they apply for college and jobs.
In addition to curricular pathways, it is imperative to
incorporate local business and community resources to
build relationships with students and schools for whole
child support, skill development, and community
economic development. Creating partnerships will build
student access to necessary networks that can mentor
students and provide them access to opportunities
beyond their student experience. This helps build
community coalitions for economic development when
employers are in close contact with the next generation of
workers and are influential in providing access to work
training.

The Call to Action
Leadership in the 21st century needs to use imagination.
As we develop strategic plans, adopt curriculum, and
prioritize professional development to facilitate 21st
century learning, we must utilize the same skills we wish
our students to experience. School and system leaders
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need to be imaginative and utilized creative design. They
must effectively communicate and be intentional with
resources and pedagogical approaches. More
importantly, school and system leaders must collaborate
across stakeholders to establish efficient designs to
teaching and learning in ways that empower students,
creatively utilize time and resources, and are relevant to
the 21st century.
There is no known destination on the map- the future is
out there! There can be many things we teach and lead
towards. We know effective tools to help us be successful
on our journey, and there is no “right” way to go, including
no determination of failure. Our communities suffer from
prevented growth and possibility when we lead for
compliance and not with creativity. If we continue to lead
systems to uphold the safety of the past, we will never
reach a future.
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Become a Washington ASCD Member!
Washington State ASCD is the only educational
organization in Washington State that reaches
practitioners at all levels of education and your
involvement is one of the keys to our success. As a
member of WSASCD, you can take advantage of our
member benefits.

How will you benefit from joining WSASCD?
•
•
•

Kelly Niccolls has been an educator for
fifteen years as a teacher, school
development
coach
and
administrator. She is pursuing her
Ed.D. at The University of Washington.
She is a Deeper Learning Equity
Fellow, driven by the relentless belief in the possible social
justice of education systems. Kelly focuses her efforts to
re-imagine teaching and learning to empower all students
for the future and leads that work in her role as Learning
Design Manager for Getting Smart.

•
•
•

•

Professional development offerings at
member rates
Receive
an
award-winning
eJournal,
Curriculum in Context, twice a year
Receive quarterly e-Reports and Newsflashes
via email to inform you about the latest
WSASCD events, ASCD resources and updates
on educational issues in Washington.
Attend regional workshops covering topics
relevant to the needs of local educators
Opportunities to earn clock hours when you
attend WSASCD conference/workshops
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promoting promising practices to ensure ALL
students are safe, healthy, engaged, supported
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Join online or call (360) 357-9535
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Critical Question Series
Each year, WSASCD provides a forum for educators in our state to read and write about
topics of interest to our members. Check out these articles, which are available on the
WSASCD website:
»

How can we understand our various roles in the face of ever-changing circumstances?

»

Building bridges in polarized communities: How do we model civic dialogue in divided spaces?

»

How can we align social emotional learning, in and out of school, to best support the Whole Child?

»

Why would “healthy” teenagers need an advanced heart screening?

»

What if we considered culturally responsive teaching and brain science in our lesson planning?

»

Is there a right kind of instructional rigor?

A full collection of Critical Question articles can be found here
To contribute a topic, contact Carrie Lam at Carrie.LamASCD@gmail.com

WHAT WE DO
Every day we’re in classrooms researching our products at work and connecting with educators. Our relentless push to improve
and advance our products is driven by our belief that all learners can achieve and grow. Each of our programs has been designed
to support this belief and help deliver on the promise of equitable learning for all students in every classroom.
Together with educators, we’re helping schools perform better by providing teachers with high-quality curricula and tools to
meaningfully differentiate instruction. Our shared goal is to actively engage students in their learning and motivate them to
persevere and achieve.
Using what our experience, research, and best practices tell us to be true, our programs address head on some of the chief
challenges that educators face. Read on to learn more about some of the many ways we strive to make classrooms better places
for teachers and students.

PARTNERSHIP
Washington State ASCD partnered with Curriculum Associates to offer two professional learning opportunities this last school
year [Ensuring Equity & Access to Complex Tasks & Rigorous Learning with Dr. Norman Webb and Teaching, Learning, and
Leading Mathematics with Grace Kelemanik & Amy Lucenta]. Due to COVID-19 the May training has been postponed, we are
exploring dates to host Grace Kelemanik & Amy Lucenta in the 2020-2021 school year.
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Why Would “Healthy”
Teenagers Need an
Advanced Heart
Screening
By Tessa McIlraith and Todd
Setterlund

providing peace of mind. Heart conditions can exist in
young people completely undetected. Even teens who
seem perfectly healthy may have unknown heart
problems. If a defect or abnormality can be identified by
clinicians early, it can be treated and monitored
throughout the teen’s lifetime. Reducing and recognizing
factors that could contribute to Sudden Cardiac Arrest
(SCA) events could save a life. SCA is usually fatal – a
reason schools regularly share information about SCA with
student athletes prior to beginning a sports season. But
SCA is a concern for all students – athletes and nonathletes alike. Schools and districts have a responsibility to
support the health and well-being of all students.

This event in Burlington screened 212 B-EHS students,
resulting in 53 referrals for high blood pressure, ten
referrals for follow-up visits with a primary care
In the fall of 2019, the Burlington-Edison School
physician for heart-related concerns, and one
District hosted a multi-agency collaboration
student referred for a cardiology
to facilitate a free teen heart screening
consultation. All students involved in
for area students. The event, held at
the screening learned valuable,
Burlington-Edison High School (B“By increasing students’
potentially life-saving information.
EHS), incorporated volunteers
awareness of their own
from Skagit and Whatcom
Teens are active and may not
health and their knowledge
counties’ emergency services
regularly see a medical provider –
for how they can improve
and
clinicians
with
the
certainly not for an undetected
PeaceHealth
Cardiovascular
their cardiac functioning…
heart condition. As a district
Center in Bellingham. Physicians
concerned with the whole child, it
our hope is that our
with the PeaceHealth Center
is important for us to seek
students will be healthier,
regularly coordinate efforts to
opportunities
to
provide
offer biannual heart screenings at
happier, and ready to learn
resources to support student
various sites across the region in an
health. By increasing students’
and achieve.”
effort to reach as many young people
awareness of their own health and
as possible to increase early detection
their knowledge for how they can
for potentially life-saving conditions. The
improve their cardiac functioning – like
teen heart screening at B-EHS provided an
monitoring high blood pressure and understanding the
opportunity for students to receive free diagnostic testing
functions of an electrocardiogram – our hope is that our
and access to cardiology consultation from practicing
students will be healthier, happier, and ready to learn and
physicians during the school day. Throughout the event,
achieve.
teens practiced basic CPR skills and learned more about
the functions and processes of the heart. The event also
provided topical teaching opportunities, with
conversations and health-related discussions continuing
in classrooms long after the event.
But in addition to valuable training and crucial health
screenings, the teen heart event has the added benefit of
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Tessa McIlraith, BSN, RN, is the Lead
District Nurse for Burlington-Edison
School District. Tessa graduated from
the Bellingham Technical College
Registered Nurse Program and then
received her Bachelor of Science in
Nursing from the University of Washington. This fall, Tessa
will be graduating with her Master of Science in Mental
Health and Wellness with an emphasis in Prevention. She
has been a school nurse for six years. Prior to school
nursing she worked in a private orthopedic surgery center
operating room. Tessa currently serves as the Legislative
chair for the School Nurse Organization of Washington
(SNOW) and represents SNOW on the OSPI SEL
implementation subcommittee. Her passion is to be an
asset to her community for health care. Tessa serves on a
couple committees that supports healthy environments
for youth locally and on the advisory committee for
nursing assistant programs at NW Career and Technical
Academy.
Todd Setterlund, after earning a
Bachelor of Arts in English from the
University of Washington in Seattle,
WA, completed graduate work in
secondary English at Western
Washington University in Bellingham,
WA, earning a Master’s degree in
teaching. He moved to Philadelphia, PA and taught high
school English for the School District of Philadelphia.
While there, he was accepted to the University of
Pennsylvania’s Graduate School of Education’s Aspiring
Principals program. He completed his administrative
credentials and was hired as a high school assistant
principal. After working in Philadelphia for a number of
years, Todd returned home to Washington State, where
he worked as an assistant principal, and later as the
principal, at Burlington-Edison High School in Burlington,
WA. He now serves as the Executive Director of Learning
and Communications for the Burlington-Edison School
District. Todd has presented at conferences and events
across the country including the National ESEA
Conference, the Penn Graduate School of Education
Alumni workshop, NCCEP GEAR UP national conferences
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and the AVID National Conference.
Twitter at @b_esdSetterlund.

Follow Todd on

Use Promo Code WAAFF when
shopping the ASCD store!
When you purchase ASCD books, videos, courses,
and other products you can also support WSASCD
by entering promo code WAAFF. The promo code
WAAFF can also be applied to purchases for a new
and renewed ASCD membership as well as when
you register to ASCD conferences and professional
learning events. Each eligible purchase will be
contributing to our affiliate. Thank you in advance
for your support! Shop the ASCD store.
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Creating a Gender-Inclusive
School Environment: Three
Tools Educators Need to
Better Support Students
Identifying as Transgender
By Kasha Roseta and Ken Turner

his classes that he has to choose between using the
restroom and being late to class. To avoid having to make
this choice, Ash starts to limit his fluid intake during the
day. This causes him to feel dizzy, sick, and lightheaded,
which affects his ability to concentrate in class. His mental
health starts to plummet, and at one point, he thinks
seriously about suicide.
Finally, Ash has had enough. With the assistance of a
national legal aid organization, he sues the school district,
alleging that its restroom policy violates his civil rights
under Title IX of the Education Amendments of 1972 (“Title
IX”) and the Equal Protection Clause of the 14 th
Amendment to the U.S. Constitution (“Equal Protection
Clause”).1 After winding its way through the federal courts
for over a year, the case finally settles—but not until after
the district court and the Seventh Circuit have both
issued preliminary rulings in Ash’s favor. 2 For
Ash, these preliminary rulings (and the
settlement award) are small victories,
but victories nonetheless.
is that

By all accounts, Ash Whitaker is a stellar student. He plays
in his high school orchestra, belongs to the astronomy
club, and is a member of the National Honor
Society. Yet, one cold winter day during his
junior year of high school, Ash is pulled
from class and told to report to the
“The reality
principal’s office. His offense? Using
the boys’ restroom. You see, Ash is
regardless of how we, as
transgender—his assigned sex at
educators, feel about
birth (female) does not align with
his gender identity (male)—and
LGBTQ+ issues, many of
his Wisconsin school district has a
our students are grappling
policy stating that all students
with these concepts of selfmust
use
the
restroom
corresponding to their assigned
identity on a daily basis.”
sex.
For this violation, Ash is disciplined, his
restroom use is monitored by school staff,
and he is the only student required to use a
gender-neutral restroom. To make matters worse,
the gender-neutral restroom is located so far away from

1

In his complaint, Ash specifically alleged that the district’s
policy violates the Equal Protection Clause of the 14th
Amendment of the U.S. Constitution (prohibiting different
treatment based on a number of protected classes, including
sex) and Title IX of the Education Amendments of 1972
(prohibiting sex discrimination in schools receiving federal
financial assistance). See Whitaker ex rel. Whitaker v. Kenosha
Unified Sch. Dist. No. 1, No. 16-CV-943-PP (E.D. Wisc. Sep. 22,
2016).
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Like
Ash,
many
students
identifying
as
transgender
experience discrimination at
school. But, for various reasons,
not all students are in a position
to take legal action. So how can
we, as educators, learn to better
understand and support our
transgender students? This article
will present three tools that can help
point us down the right path.

2

See Whitaker v. Kenosha Unified Sch. Dist. No. 1, 858 F.3d
1034 (7th Cir. 2017) (affirming a lower court order enjoining
district officials from interfering with Ash’s ability to use the
boys’ restroom during his senior year, among other things). In
response, the district petitioned the United States Supreme
Court for certiorari (to overturn this ruling) on August 25, 2017.
Shortly thereafter, the district opted to withdraw its petition in
order to settle the case.
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Understand the Relevant Legal
Framework.
First, educators must obtain a solid grasp of the relevant
legal framework affecting transgender students, which
includes federal and state laws, regulations, and policy.
Notably, there is no all-encompassing federal law or
regulation that explicitly protects students from
discrimination based on gender identity and gender
expression. While some courts have construed Title IX (the
federal law that prohibits sex discrimination in schools
receiving federal funds) to also encompass discrimination
based on sex stereotypes (i.e., gender nonconformity), the
law itself is silent on the matter, and the issue has not yet
been decided by the United States Supreme Court.
Without comprehensive protection under federal law,
transgender students in schools across the country are
instead forced to rely on a patchwork of state laws and
regulations to protect them from such discrimination.
Sadly, only 13 states (plus the District of Columbia) have
these important laws on the books.3

identity in all regards, including access to
restrooms/locker rooms.5 However, in early 2017, this
guidance was rescinded by the Trump administration. The
resulting policy vacuum has created widespread confusion
about whether transgender students are still protected
under Title IX.6 States, however, remain free to develop
and implement policy consistent with their own state laws
and regulations.
Without a clear and consistent set of legal protections to
rely upon, students identifying as transgender tend to fare
much more poorly in school than their cisgender peers.7
For example, they experience alarming rates of
harassment, intimidation, and bullying; according to one
study, as many as 78% of transgender youth report being
harassed at school because of their gender expression. 8
They are also more likely to miss school, fail to graduate,
be disciplined and nonfunneled into the juvenile justice
system, experience homelessness, and face serious
psychological distress, including suicidal ideations and
attempts.9

Federal and state policy (e.g., guidance and guidelines)
can serve as an important source of legal protection for
transgender students, although it is vulnerable to political
changes. During the Obama administration, for example,
transgender students were protected by the U.S.
Department of Education’s official guidance, which stated
that Title IX’s sex discrimination prohibition extended to
claims of discrimination based on gender identity and
gender nonconformity.4 This guidance also required
schools to treat students consistent with their gender

Students in Washington are luckier than most. Because
our state has some of the most robust civil rights
protections in the country, all students are protected from
discrimination based on gender identity and gender
expression under not one, but two, separate laws: the
Washington Law against Discrimination and the Equal
Educational Opportunity Act.10 In addition, OSPI’s Equity
and Civil Rights Office has developed guidance that
clarifies Washington school districts’ legal obligations and
provides answers to frequently asked questions about
transgender students on topics like pronoun use, student

3

8

The 13 states with education nondiscrimination laws that
explicitly protect transgender students are: California, Colorado,
Connecticut, Iowa, Illinois, Massachusetts, Maine, Minnesota,
New Jersey, New York, Oregon, Vermont, and Washington.
4 U.S. Dept. of Educ.’s Office for Civil Rights, Q & A on Title IX and
Sexual Violence, at 5 (April 28, 2014) (last accessed on August 22,
2017 at https://www2.ed.gov/about/offices/list/ocr/docs/qa201404-title-ix.pdf.
5 Id.
6 The U.S. Department of Education’s February 22, 2017 “Dear
Colleague” letter revoking the previous guidance is available at
https://www2.ed.gov/about/offices/list/ocr/lgbt.html.
7 Cisgender simply means that a person’s assigned sex at birth
and gender identity are aligned.
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Separation and Stigma: Transgender Youth & School Facilities,
at 4 (2017) (last accessed August 22, 2017 at
https://www.glsen.org/article/separation-and-stigmatransgender-youth-and-school-facilities).
9 According to one report, as many as 41% of transgender people
have attempted suicide, as compared to 4.6% of their cisgender
peers. Discrimination is one of the most closely related stressors
leading to suicide attempts. Separation and Stigma: Transgender
Youth & School Facilities, at 4 (2017) (last accessed August 22,
2017 at https://www.glsen.org/article/separation-and-stigmatransgender-youth-and-school-facilities).
10 RCW 49.60 and WAC 162-32 (Washington Law against
Discrimination); RCW 28A.642 and WAC 392-190 (part of
Washington’s equal educational opportunity laws).
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privacy, school records, athletic participation, and
restroom and locker room access.11 And, as of January 31,
2020, all public school districts and charter schools in
Washington must also have adopted a “Gender-Inclusive
Schools” policy and procedure that includes certain
requirements.12
The bottom line is that despite the recent shifts in the
federal legal landscape, Washington’s commitment to
protecting students identifying as transgender remains
strong. As Superintendent Reykdal stated in a press
release shortly after taking office in 2017, “Our state laws
are explicit. We must not discriminate against our
students, no matter their gender identity or sexual
orientation.”13

Learn Relevant Terms.
At this point some of us might be thinking, “How does this
help me talk to students? While I’m sure it’s important, I
am not entirely comfortable talking about gender identity
in my classroom.”
As educators, we cannot lead where we are afraid to go.
Polls reveal younger generations are more supportive of
diversity in sexual orientation and gender identity than
their parents and grandparents are currently. While these
subjects may be taboo at home, students are definitely
talking about them at school. The reality is that regardless
of how we, as educators, feel about LGBTQ+ 14 issues,
many of our students are grappling with these concepts of
self-identity on a daily basis. And, at some point during our
careers, odds are that students in our own schools—and
probably also in our own classrooms—will identify as nonbinary. Understanding, and then respectfully using, some
relevant terms—transgender, cisgender, gender identity,
assigned sex, and gender expression, to name a few—is

11

OSPI’s Equity and Civil Rights Office is in the process of
rewriting its guidance on gender-inclusive schools. When the
new guidance is available, ideally in the spring of 2020, it will be
posted on OSPI’s website.
12 A model policy and procedure on gender-inclusive schools
(#3211/3211P), which OSPI co-developed with the Washington
State School Directors’ Association (WSSDA), are available at no
cost on WSSDA’s Featured Policies webpage.
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the first step in making all students feel welcomed, valued,
and seen.
One helpful exercise was developed for the middle school
Family Life and Sexual Health (FLASH) curriculum 15,
created by Public Health, Seattle & King County. The goal
of this lesson is for students to understand the difference
between biological sex, gender identity, sexual
orientation, and sexual behavior.16 To begin, students
receive four cards, each with a different term:
Biological Sex
Gender Identity
Sexual Orientation
Sexual Behavior
Students then receive 13 different definition cards.
Examples of definitions are below:
________ is a deep feeling people have about whether
they are a boy, girl, both or neither.
A person’s _________ is cisgender if it matches the
person’s biological sex.
________ is based on chromosomes, either XX (female)
or XY (male).
________ is determined by whether a person is
attracted to the same gender, another gender, or all
genders.
In groups of 2–4, students discuss and match the terms to
the definitions. Through this collaborative process, they
discuss that these four terms all have different meanings
even though they are often confused and misused. They
also learn that because people can realize that they are

13

Office of Superintendent of Public Instruction (OSPI). Reykdal:
State Laws Will Continue to Protect Transgender Students [Press
release], Feb. 23, 2017.
14 Most commonly, this acronym stands for: lesbian, gay,
bisexual, transgender, queer, questioning, and beyond.
15 Public Health — Seattle & King County. (2016). Middle School
FLASH, Second Edition. Seattle, WA: Public Health — Seattle &
King County.
16 7th Grade Learning Outcome H1Se3.7.
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LGBTQ+ at any age, each person’s journey toward selfawareness is unique and worthy of respect.

•

Use students’ proper names, pronouns, and
gender markers to the extent possible, and
require others to do the same. Having each
student fill out a confidential “getting-to-knowyou” index card (or other survey tool) at the
beginning of the school year that includes
questions about their name, pronouns, gender
marker,
and
anything
else
(favorite
sport/music/activity outside of school, for
example) is an easy way to accomplish this.

•

Check in privately with students from time to
time to see how the school can help them feel
more comfortable. A little effort here can go a
long way toward building trust with students
(and also often with their families).

While originally designed for middle school students, this
is actually an activity that a health teacher, counselor, or
administrator could facilitate at a school staff meeting,
both to educate staff and to encourage them to become
more comfortable discussing these important topics.
Another useful resource that educators can use to
familiarize themselves with key terms is Health Across the
Gender Spectrum, an educational video series created by
Dr. Maya Adam of Stanford University. This sequential
online class uses 19 YouTube videos, each about three
minutes long, to introduce people to the gender spectrum
(the idea that gender is not just a male/female binary)
with personal interviews and engaging animation. Tools
like the FLASH lesson and Health Across the Gender
Spectrum can help both educators and students to learn
and correctly use these terms on a consistent basis.

Model a Supportive and Inclusive
Learning Environment.
As educators or education advocates, we need to model a
supportive and inclusive learning environment, one where
students can ask tough questions and educators can feel
comfortable and confident enough to engage in the
conversation. We do not have to be experts in LGBTQ+
topics to create and model an inclusive learning
environment. All we have to remember is that under
Washington law, all students have the right to be
protected from discrimination based on gender identity
or gender expression while at school.
Below are some practical tips for making sure you are
creating an inclusive learning environment:
•

Inquire whether your district has a policy and
procedure that recognizes the importance of an
inclusive approach toward students identifying
as transgender, and if not, work toward getting
one adopted.

17

Unless otherwise indicated, definitions are courtesy of Trans
Student Educational Resources,
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Instruction on gender identity might not always be greeted
with enthusiasm from parents or colleagues. However, if
we, as educators, are to live up to our state’s educational
vision—every student ready for college, career, and life—
we must strive to support each and every student. We
must also seek to ensure that each student has equal
access to their education without discrimination. What
steps will you use to support the “Ash Whitakers” in your
school?

Important Vocabulary17
Assigned Sex: The assignment and classification at birth
of people as male, female, intersex, or another sex, often
based on physical anatomy and/or karyotyping. Often also
known as biological sex.
Cisgender: Adjective indicating that a person’s assigned
sex matches their gender identity.
Gender Expression: The physical or external manifestation
of a person’s gender identity through their behavior,
appearance, and mannerisms (e.g., clothing, hairstyle,
preferred activities).
Gender Identity: A person’s internal sense of being male,
female, neither, both, or something else entirely.

http://www.transstudent.org/definitions (last visited Oct. 30,
2017) and FLASH curriculum, infra at footnote 13.
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Gender Marker: A designation (male, female, or another)
that appears on a person’s official records.
Non-Binary: A gender designation that does not use
traditional binary restrictions of either male or female.
Sexual Behavior: Describes what a person does sexually.
Can align—or not—with a person’s sexual orientation, but
is often influenced by societal and cultural norms and
practices.
Sexual Orientation: A person’s physical, romantic,
emotional, aesthetic, and/or other form of attraction to
others.
Transgender: Adjective indicating that a person’s gender
identity differs from their assigned sex.

Educational Materials
Gender Identity and Gender Expression in Schools, a
webpage developed and maintained by the Equity and
Civil Rights Office at OSPI, containing a multitude of
resources, guidance, and information sheets for families
and school districts.
Gender Unicorn, an infographic designed by Trans
Student Educational Resources to teach key vocabulary
like gender identity, gender expression, sex assigned at
birth, and sexual orientation.
Growing Up Trans, a video series by PBS’s Frontline that
“takes viewers on an intimate and eye-opening journey
inside the struggles and choices facing transgender kids
and their families.”
Health Across the Gender Spectrum, a free online course
created by Stanford University’s Maya Adam, M.D., that
teaches students about gender identity and the gender
spectrum using illustrated stories and short teaching
videos.

training and resources to elementary school educators to
help them “welcome diverse families, create LGBTQ and
gender inclusive schools, prevent bias-based bullying, and
support transgender and non-binary students.”

Kasha Roseta is the program
supervisor for the Equity and Civil
Rights Office at OSPI. Before joining
OSPI in 2017, Kasha practiced law in
the private sector and taught English
and ran the athletics department at
Billings Middle School in Seattle. Originally from Oregon,
she earned her law degree from Seattle University, her
M.P.A. from the University of Washington, and her B.S.
from Northwestern University, where she also played
Division I college soccer (Go Wildcats!). She enjoys trail
running, reading historical fiction, watching college sports,
spending time with her wife and their three dogs, and
working to maintain her current title as the world’s best
aunt.
Ken Turner is an avid trail runner,
cyclist, and Nordic ski patroller. He is a
former ropes course manager, college
physical educator, Outward Bound
instructor, and high school science
teacher before coming to OSPI as the Health and Physical
Education supervisor. He has degrees from both Georgia
Tech and the University of Georgia and earned his
Doctorate of Education through the Leadership for
Learning program at the University of Washington. Ken
has a 10th grade son in Seattle Public Schools, an
extremely sweet Golden Doodle, and he famously bakes
extra-large calzones when not working or playing in the
mountains..

How To Be A Girl, a podcast produced by Marlo Mack
about raising her young transgender daughter.
Transgender Boy Tells Mom 'It Shouldn't Be Scary To Be
Who You Are', an empowering 3-min audio story of an
elementary student from NPR’s StoryCorps.
Welcoming Schools, a professional development program
created by the Human Rights Commission that provides
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Virtual Engagement Strategies for Adult
Learners
By Katie Taylor, Lori Curtis, and Emily Bannon
Adapted from Groups at Work and Visible Thinking
Virtual professional growth opportunities for educators can take place in synchronous environments (where everyone is live
and collaborating at the same time) or asynchronous environments (where the learning doesn’t require everyone to be
online at the same time and occurs more independently).
Below is a snapshot of tools that are best leveraged for each of these styles of collaboration. And, included in this article is a
table providing tangible examples of ways to engage adult learners in the Strategies and Routines from Groups at Work:
Strategies and Structures for Professional Learning (Lipton & Wellman, 2011) within virtual environments.
Table 1. Summary of suggested technology and format.

Microsoft Edu
Environment
Google Edu
Environment

Synchronous (Live,
Collaborative Learning)

Asynchronous (Not live,
Independent Learning)

Teams Meeting, Teams Chat,
Microsoft Teams,
OneDrive/SharePoint files
Hangouts Meet, Hangouts
Chat, Docs, Sheets, Slides,
Drawing, Forms, Google
Classroom & Question,
Jamboard, Keep, YouTube
Livestream

FlipGrid, Teams Chat, OneNote
Page, Stream, Microsoft Forms
Sites, YouTube, Forms

Table 2. Discrete strategies for engaging adult learners.

Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

A-Z listing

Select a topic and create
a list A-Z of ideas/things
related to that topic that
start with each letter of
the alphabet.

Share editable Word file from
OneDrive Create a template to fillin, saved in Teams Files or on a
page in OneNote Collaboration
Space

Pairs share an editable doc housed
in Drive

Assign Word file or OneNote page
via Class Team
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Assign the doc or sheet through
Google Classroom “Make a Copy
for Each student”
Create an A-Z slideshow of 26
slides (shared or individual)
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

Share PowerPoint file with 26
slides (or assign PPT file via Teams)

Create a Keep notecard.

Create a Microsoft Form with a
question for each letter.
Bumper sticker

Create a short ‘bumper
sticker’ to represent
thinking about a topic

Share editable Word file from
OneDrive
Teams Chat
Table in OneNote that could
include words or pictures
Create a Flipgrid Shorts video or a
Grid and connect with others
through comments (Learn more)
Create a Sway that integrates
photos, text, & other media and
share view link or submit as
assignment via Teams

Create a Google form that includes
a question for each letter.
Design using Google drawing,
Jamboard or slides that integrates
photos, text, video
Post to Google Classroom question
for feedback and discussion.
Use a Chrome extension to
screencast over it to enhance or
provide explanation. Video can be
uploaded to Google Classroom
prompt question for feedback and
discussion
Learning artifact can be displayed
and explained on a Google Site
portfolio
Hangouts chat

Create a recipe

Create a recipe for a
topic that mimics what
you would see in a recipe
for cooking or baking, ie:
“Instructional Coaching”

Shared Word document

1 c…

Flipgrid response

Chart in OneNote
Response to a prompt in Teams
chat

1 tea
Mix together and add a
dash of humor…

Design using Google drawing or
jamboard that integrates photos,
text, video.
Respond to a Google Classroom
question prompt
Create a shared slidedeck where
each person or team has a slide to
post their recipe
Create a Google Site cookbook to
display multiple recipes
Learning artifact can be displayed
and explained on a Google Site
portfolio
Create a Keep notecard.
Hangouts chat
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

First word/last
word

Similar to an acrostic
poem, take a topic and
generate related words
that start with each
letter of the topic, ie:

Shared Word document

Doc or Jamboard

Chart in OneNote

Create a shared slidedeck where
each person or team has a slide to
post to

D: drives our instruction

Grid response to Flipgrid topic

Response to a prompt in Teams
chat

A: assessment results

Respond to a Google Classroom
question prompt
Learning artifact can be displayed
and explained on a Google Site
portfolio

T: takes time to process
A: activates questions

Create a Keep notecard.
Hangouts chat
Just Like Me!

Ask members to identify
if an experience is true
for them

Add checkmark to table in shared
file (Word or Excel)
Chart in OneNote
Forms survey
Teams chat – type a response or
‘like’ the post if it is like you

Jamboard post-its
Google Forms survey
Respond to a Google Classroom
question poll or open response
prompt
Hangouts chat

Quick poll in Teams discussion
Know/Think I
know/Want to
know

Given a topic,
participants fill in what
they already know, think
they know and want to
know

Table in shared Word document
Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Grid response to Flipgrid topic
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc
Individual, pair, or team slidedeck
where each person or team has a
slide to post to
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Create a Keep notecard.

Since we last met

Ask group to respond to
a prompt that begins
“since we last met…” and
add an ending to the
phrase. Ask participants

Shared Word document

Jamboard collaborative slide

Chart in OneNote

Google Forms survey

Response to a prompt in Teams
chat

Table in a Google Doc
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

to respond with pictures,
connections, words, etc

Grid response to Flipgrid topic

Individual, pair, or team slidedeck
where each person or team has a
slide to post to

Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Respond to a Google Classroom
question prompt
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Create a Keep notecard.
Hangouts chat
Synectics

Invite participants to
make a connection to a
visual and
discuss/describe how the
visual is or isn’t
like_____.

Shared Word document

Jamboard collaborative slide

Chart in OneNote

Table in a Google Doc or sheet

Response in Teams chat w/GIF,
sticker, emoji, etc.

Respond to a Google Classroom
question prompt

Grid response to Flipgrid topic

Create a Keep notecard.
Hangouts chat

Here’s What – So
What – Now
What

Focuses attention on a
specific piece of learning
or information by inviting
reflection on “here’s
what” (was important),
“so what” (why it
matters), and “now
what” (will you do with
the
information/learning).

Table in shared Word document
Chart in OneNote
Response to a prompt in Teams
chat
Grid response to Flipgrid topic
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc
Individual, pair, or team slidedeck
where each person or team has a
slide to post to
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Respond to a Google Classroom
question prompt
Create a Keep notecard.
Hangouts chat

P+M-I*

For a particular
topic/idea/action have

Teams chat (separate each step as
a separate prompt)
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Google Forms survey
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

participants consider
what is P+ positive, M- a
challenge or a negative,
and I* interesting

Table in shared Word document

Table in a Google Doc

Chart in OneNote

Individual, pair, or team slidedeck
where each person or team has a
slide to post to

Microsoft Forms survey
Response to a prompt in Teams
chat
Grid topics for PMI; respond in
Flipgrid to each topic
Add slides to shared PowerPoint
file; individuals, pairs, or by teams

Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Respond to a Google Classroom
question prompt
Create a Keep notecard.
Hangouts chat

Traffic Light

After learning something
new, participants reflect
on what they are going
to stop doing (red),
continue doing (yellow),
and start doing (green).

Shared Word document
Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Grid response to Flipgrid topic
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc
Individual, pair, or team slidedeck
where each person or team has a
slide to post to
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Respond to a Google Classroom
question prompt
Create a Keep notecard.
Hangouts chat

First Turn/Last
Turn

Participants share
thoughts about learning:
first participant reads
something they
highlighted but doesn’t
say anything about that
passage; the rest of the
group gets to say
something about the
passage in turns; finally

Teams meeting
Grid response to Flipgrid topic;
respond to others in turn
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Respond to a Google Classroom
question prompt
Hangouts Meet
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

Table in shared Word document

Jamboard collaborative slides

Chart in OneNote

Google Forms survey

Microsoft Forms survey

Table in a Google Doc

Response to a prompt in Teams
chat

Individual, pair, or team slidedeck
where each person or team has a
slide to post to

the participant who read
the highlighted passage
indicates why they chose
it. Repeat another round
with another participant
reading a highlighted
passage.
3-2-1-

3 facts or ideas from the
text
2 questions
1 main idea/big
idea/takeaway

Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Respond to a Google Classroom
question prompt
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Create a Keep notecard.
Hangouts chat

Elevator Speech

Participants deliver a
short presentation on a
topic

Create PowerPoint presentation;
record slide show with audio &
video; post to Stream channel;
respond to videos with comments
Record response to Grid topic in
Flipgrid; comment on others’
videos

Record and post to YouTube
(unlisted recommended). Post
YouTube URL to Google Classroom
prompt question for feedback and
discussion
Create a slidedeck and use a
Chrome extension to screencast
over it to enhance or provide
explanation. Post URL to Google
Classroom prompt question for
feedback and discussion
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Hangouts Meet
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning

Key words

Participants share key
words from a reading

Table in shared Word document

Jamboard collaborative slide(s)

Chart in OneNote

Design using Google drawing or
slides that integrates photos, text,
video

Microsoft Forms survey
Response to a prompt in Teams
chat
Record response to Grid topic in
Flipgrid

Post to Google Classroom question
for feedback and discussion.
Use a Google form to collect
words and then use a Chrome
extension to create a word cloud
Learning artifact can be displayed
and explained on a Google Site
portfolio
Hangouts chat

Most Important
Point

Participants share one
idea from a reading that
they feel is the most
important point

Teams meeting chat discussion

Jamboard collaborative slide

Table in shared Word document

Design using Google doc, drawing
or slides that integrates photos,
text, hyperlink.

Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Respond to a Google Classroom
question prompt
Google form survey
Record and post to YouTube
(unlisted recommended). Post
YouTube URL to Google Classroom
prompt question for feedback and
discussion
Create a slidedeck and use a
Chrome extension to screencast
over it to enhance or provide
explanation. Post URL to Google
Classroom prompt question for
feedback and discussion
Learning artifact can be displayed
and explained on a Google Site
portfolio
Hangouts Meet
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning
Hangout chat

One-word
summary

Participants share one
word to summarize their
reading – usually with an
opportunity to explain
why they chose the one
word

Record response to Grid topic in
Flipgrid; then, reply to others’
videos
Table in shared Word document
Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Jamboard collaborative slide
Design using Google doc, drawing
or slides that integrates photos,
text, hyperlink.
Respond to a Google Classroom
question prompt
Google form survey
Record and post to YouTube
(unlisted recommended). Post
YouTube URL to Google Classroom
prompt question for feedback and
discussion
Create a slidedeck and use a
Chrome extension to screencast
over it to enhance or provide
explanation. Post URL to Google
Classroom prompt question for
feedback and discussion
Learning artifact can be displayed
and explained on a Google Site
portfolio
Hangouts Meet
Hangout chat

Tweets

Participants create a #
and tweet their learning

Table in shared Word document

Jamboard collaborative deck

Chart in OneNote

Design using Google doc, drawing
or slides that integrates photos,
text, hyperlink.

Microsoft Forms survey
Response to a prompt in Teams
chat
Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by teams
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Respond to a Google Classroom
question prompt
Create a shared slidedeck where
each person or team has a slide to
post their tweet
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in virtual
learning
Assign the doc or sheet through
Google Classroom “Make a Copy
for Each student”
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Create a Google form
Create a Keep notecard.
Hangouts chat

Say Something

Participants simply “say
something” about their
reading or learning on a
particular topic

Use video/audio to respond during
Teams meeting
Create PowerPoint presentation;
record slide show with audio &
video; post to Stream channel;
respond to videos with comments
Record response to Grid topic in
Flipgrid; comment on others’
videos

Record and post to YouTube
(unlisted recommended). Post
YouTube URL to Google Classroom
prompt question for feedback and
discussion
Create a slidedeck and use a
Chrome extension to screencast
over it to enhance or provide
explanation. Post URL to Google
Classroom prompt question for
feedback and discussion
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Hangouts Meet

Three A’s Plus
One

Participants take turns
responding to each
prompt, one round =
each participant says
something to the first
prompt and then after
everyone is finished you
move to the second
prompt:
1: One thing with which
you agree

Create Flipgrid topic in Grid for
each prompt; respond to each
topic in Grid; comment on others’
videos
Post prompt in Teams chat;
respond to chat; reply to others
with @ mention; repeat with next
prompt
Collaborate in chart/table in
shared Word document; type
response to each prompt; add
comments to others’ entries
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Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc
Individual, pair, or team slidedeck
where each person or team has a
slide to post to
Respond to 3 Google Classroom
question prompts
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Strategy/
Routine*

Description*

Microsoft: Ideas for using in
virtual learning

2: One thing with which
you might argue

Google: Ideas for using in virtual
learning
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio

3: One thing to which
you might aspire

Hangouts meet
Hangouts chat

Words, Phrases,
Sentences

In response to a text,
participants identify key
words, phrases and
sentence or two that
resonates.

Table in shared Word document
Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by teams

Jamboard collaborative deck of 3
slides
Design using Google drawing or
slides that integrates photos, text,
video
Post to Google Classroom question
for feedback and discussion.
Use a Google form to collect
words and then use a Chrome
extension to create a word cloud
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Create a Keep notecard.
Hangouts chat

* Strategies adapted and used with permission from Groups at Work: Strategies and Structures for Professional Learning
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Table 3. Visible thinking routines applied in Microsoft and Google formats.

Strategy/Routine** Description**

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in
virtual learning

Connect-ExtendChallenge

Table in shared Word document

Jamboard collaborative deck of 3
slides

In response to an idea
or text, participants
identify something with
which they connected,
something that
extended their thinking
and something that
challenged them.

On shared text, add comments
inline

Google Forms survey

Chart in OneNote

Table in a Google Doc

Microsoft Forms survey

Individual, pair, or team slidedeck
where each person or team has a
slide to post to

Response to a prompt in Teams
chat; respond to other’s
Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by
teams

Respond to a Google Classroom
question prompt
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Create a Keep notecard.
Hangouts meet

See-Think-Wonder

In response to an idea,
data, image or text,
participants identify
something they saw,
something they thought
about what they saw,
and something that
they wonder

Table in shared Word document
Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by
teams

Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc
Individual, pair, or team slidedeck
where each person or team has a
slide to post to
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Respond to a Google Classroom
question prompt
Create a Keep notecard.
Hangouts meet

Think-Puzzle-Explore

In response to an idea,
data, image or text,
participants share what
they think, something
that puzzled them, and

Table in shared Word document
Chart in OneNote
Microsoft Forms survey
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Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc

Page 45

v

The 21st Century is Now
Strategy/Routine** Description**
something that they’d
like to explore further.

Microsoft: Ideas for using in
virtual learning

Google: Ideas for using in
virtual learning

Response to a prompt in Teams
chat

Individual, pair, or team slidedeck
where each person or team has a
slide to post to

Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by
teams

Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Respond to a Google Classroom
question prompt
Create a Keep notecard.
Hangouts meet

Circle of View Points

In response to a
scenario, brainstorm
the key players
connected to the
scenario. Then each
participant is asked to
share a response to the
following prompts:
1. I am thinking
of ... the
topic... From the
point of view of ...
the viewpoint
you've chosen

Table in shared Word document
Chart in OneNote
Microsoft Forms survey
Response to a prompt in Teams
chat
Record response to Grid topic in
Flipgrid
Add slide to shared PowerPoint
file; individuals, pairs, or by
teams

2. I think ... describe
the topic from your
viewpoint. Be an
actor - take on the
character of your
viewpoint

Jamboard collaborative deck of 3
slides
Google Forms survey
Table in a Google Doc
Individual, pair, or team slidedeck
where each person or team has a
slide to post to
Create a meme with Google
drawing
Learning artifact or typing can be
displayed and explained on a
Google Site portfolio
Respond to a Google Classroom
question prompt
Create a Keep notecard.
Hangouts meet

3. A question I have
from this viewpoint
is ... ask a question
from this viewpoint
**Strategies and Descriptions quoted from Visible Thinking Routines
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Executive
Connections
By Carrie Lam
First and foremost, I hope this issue of WSASCD’s
Curriculum in Context finds you healthy and well. The
2019-2020 school year is ending in and unprecedented
way with school closures that began in late February and
March due to COVID-19. The disruption of school closures
caused educational leaders in all roles to change the
course of plans and systems that had been in place for
years. Our day to day routines were paused and
contingency plans were developed and implemented.
Educators worried about how to reach their students and
looked within their professional community for guidance
and resources to support and foster student safety, wellbeing, and learning from a distance. This time that we find
ourselves in now continues to will continue evolve – know
that you are not in this alone and that we will preserve
together!

Board Elections
Washington State ASCD elections were held late April and
we are delighted to announce that Dr. Shannon
Thompson - Executive Director Categorical Programs,
Innovation and Assessment, South Kitsap School Districthas been elected to serve as WSASCD’s president elect.
Shannon has served as the representative of ESD 114 on
our board since 2017. Last July, she had the unique
opportunity attend an ASCD Western Affiliates Retreat
and came away with a deeper understanding of the inner
workings of ASCD and empowered with ideas on how to
strengthen our local affiliate. We are thrilled to have
Shannon in this new leadership role.
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In addition, WSASCD is thrilled to welcome two incoming
board members: Dana Richardson who will represent the
ESD 114 (Bremerton) region. Dana is an Instructional
Specialist in the South Kitsap School District. Greg Larsen
will serve as our board representative for ESD Region 121
(South). Greg is a Secondary Math & Science Curriculum
Specialist and Co-Facilitator BEST District Mentor Program
in the Franklin Pierce School District.

Departure
Marie Verhaar - Assistant Superintendent of Teaching and
Learning Tacoma Public Schools - has served tirelessly on
the WSASCD since 2014. In addition to supporting the
professional development events, she also hired and
transitioned the organization’s executive coordinator, led
the in the refresh of our logo and re-brand of materials
and website. Marie also fostered a partnership with
Curriculum Associates which supported two events last
year that generated much needed revenue in order for
our association to sustain. WSASCD is grateful for her
leadership, dedication, and many contributions to
WSASCD for the last six years -you will be missed!
The Washington State ASCD board of directors are
passionate, dedicated, and committed to continuing to
serve you. As we move forward, we are mindful to fulfill
our commitment to ensuring all programming and
opportunities that were provided pre-COVID-19 are still
intact. Our board directors are made up of educators in
varying roles and we are currently seeking a board
representative in the Pasco 123 ESD region. If you are
interested in serving on the WSASCD please contact:
CarrieLamASCD@gmail.com. Resource: WSASCD Board
Member Q&A

Congratulations!
Washington State ASCD is proud to offer an awards
program that recognizes a school that has created a
building culture with programs exemplifying two or more
of the five tenets of The Whole Child as well as an
Outstanding Young Educator for their exceptional
leadership in teaching and learning.
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Congratulations to Lacey
Elementary School, North
Thurston School District,
the 2020 Whole Child
Award recipient. For the past 2-3 years Lacey Elementary
has worked intentionally to support the Whole Child.
Lacey Elementary serves a population of high poverty as
well as students who have been impacted by trauma. Staff
members have engaged in many trainings and book
studies to really understand their students. Their work has
included numerous initiatives that supports the Whole
Child and Social Emotional Learning to provide students
the additional skills necessary to be successful emotionally
and academically. Lacey Elementary has also sought
community partnerships with SnapEd and Intercity
Transit- to support the healthy and welling being of their
students.

Image 1: Lacey Elementary School, North Thurston School District.

Washington State ASCD is honored to recognize Lacey
Elementary School as the recipient of the 2020 WSASCD
Whole Child Award for creating a sustainable school-wide
culture with community partnerships in effort to support
the Whole Child. Congratulations Lacey Elementary
School!
Full Press Release
Lacey Elementary will receive
$500 from our Whole Child
sponsor SHAPE Washington!
Thank you SHAPE Washington
for your continued support of
the WSASCD Whole Child Award.

Image 2: Lacey Elementary School, North Thurston School
District.

Washington State ASCD is pleased to
recognize third grade teacher, Shannon
Fischer as the recipient of the 2020
WSASCD Outstanding Young Educator
Award for her phenomenal instructional
leader who is dedicated and passionate
about serving students and staff at North Bend
Elementary.
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Shannon may be relatively young
and new to teaching however her
contributions and impact on
student learning and supporting
building staff are noteworthy. Shannon has been
described by her principal and assistant principal as
dynamic, collaborative, and impactful. She is skilled at
building positive relationships through her interactions
with students. Some of the efforts that Shannon has taken
part in that highlight her outstanding leadership are that
she is seen as highly valuable staff member within her
school among colleagues and students beyond her
classroom.

Thank you for all you continue to do, to be safe, and ensure
the safety of the children of Washington State.
Carrie Lam is the executive coordinator for
Washington State ASCD. Before becoming a
parent, she taught first grade in the Renton
School District. If you have an interest in
partnering or have a professional learning
idea,
please
contact
me
at
CarrieLamASCD@gmail.com

Shannon Fischer will complete her Master’s in Education
in June 2020. Congratulations Shannon!
Full Press Release
We welcome YOU to participate in the WSASCD awards
program next year!

Support Washington State ASCD when you shop
at smile.amazon.com use this link: WSASCD
AmazonSmile.

Professional Development Opportunities

Thank you for your support!

Washington State ASCD continues to persevere through
this time of uncertainty. Through the shift that we have
made to distance learning, there are new possibilities to
reimagine education. The WSASCD board will continue to
serve Washington State educators through this
transformation to bring educators relevant professional
learning opportunities, publications, and online resources
in support of the Whole Child.
The WSASCD board of directors is working to reschedule
the May - Teaching, Learning, and Leading Mathematics
with Grace Kelemanik & Amy Lucenta. Look for updates
this summer on FB and Twitter @wsascd or wsascd.org
In closing, on behalf of WSASCD Board of Directors I want
to thank each author, our editorial team, and publisher for
their contribution and production of the 2020
Spring/Summer Curriculum In Context e-Journal.
These are unprecedented times in education. Together we
will continue to adapt, innovate, and support each other
in the different opportunities that will evolve during this
time and beyond.
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Call for Articles: 2020 Fall/Winter Issue
The theme for the Fall/Winter 2020 issue of Curriculum in Context is Learning and Leading for Equity
During Times of Change. This issue is an opportunity to share how districts, school leaders and
education scholars are creating programs and taking action in this historic moment in education.
Some related topics that may contribute to the conversation include, but are not limited to:
» Responsive curricular or program improvements focused on equitable collaboration with
families during the pandemic
» New initiatives designed to deliver remote or dual-format learning opportunities for all learners
» District, school or classroom projects designed to examine curriculum and instructional practice
from a more equitable lens
» Sponsorship and/or mentorship of student-generated activism
» Professional development for teachers and paraeducators on equitable teaching and
curriculum design
» Community and district partnerships designed to link community resources to district needs
» Research studies in process or revised to consider equitable access to resources
» Meta-analyses of previous studies on equity that recommend actions for this moment of
change

Submission Guidelines
Potential articles submitted for the Learn section should be a current book review between 500 and
750 words and should include the APA reference for the book.
Manuscripts for the Teach and Lead section should be between 850 and 2500 words, focus on either
the classroom (i.e. teacher) perspective or the leadership perspective, and include citations written in
APA format.
Please submit questions or articles for consideration by December 1, 2020 to:
» Dr. Jill Heiney-Smith, Managing Editor
heineysmithj@spu.edu
» Dr. Pete Renn, Co-editor
rennp@spu.edu
» Emily Huff, Co-editor
huffe@spu.edu
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