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Letter from the
Editors
By Jill Heiney-Smith, Emily Huff, and
Pete Renn
Professional educators have been adopting and
reimagining our work for fifteen months now, and let’s
be honest: we are all tired. We’ve seen the public shift
their sentiments from the messaging around the heroic
educators on the front lines to the selfish teachers who
won’t bargain with the districts to get kids back to
school. In one particularly vivid mental image, teachers
are described as literally blocking access to the classroom
door (Will, 2021) while children sob about their remote
schoolwork and feelings of isolation. Certainly, some
educators and families alike have discovered the benefits
of remote teaching and learning, such as the
opportunities for individualized pacing and access to
content (Tesfaye, 2021). Perhaps unsurprisingly, nothing
about the spring return to school seems to be uniform
across the country, much less in Washington.
Given this reality, our task for this issue was to attract
authors who might help us consider what education
looks like after a year like 2020. Since we don’t really
know what the 2021/22 school year holds, we hoped
that we might be able to share some stories, studies and
strategies with our readers that would both celebrate
and validate what we have been experiencing in these
long months. Thankfully, each of our eight articles does
just that. Authors Weiser and DeMartino detail a study
that reimagines what equitable leadership looks like in a
crisis, noting the “awakening of the importance of family
engagement” (page 15). Emily Cummings explores the
lack of coordination and support for educating
Washington’s incarcerated youth and wonders how this
moment might provide an opening for innovation and
equity. She shares troubling statistics such as the
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estimated 70% of students with learning or other
disabilities, many of whom lack the diagnoses that would
unlock the funding needed to adequately serve these
learners.
At Seattle Pacific University, we were humbled by the
response across the state by districts willing to partner
with us in placing the 150+ students into internships
during remote learning. Just like our district partners, we
modified our performance criteria, observation protocols
and applied classroom assignments to meet the learning
format of each internship site. One such modification
was an assignment in our professional issues course that
required students to engage in scholarly research on one
of the issues studied. We invited some of our students to
modify their assignments for publication in this issue,
and are delighted to present them here.
Readers, regardless of your experiences in education
these past 15 months, we know that you are ready for a
break and are ready for hope and joy. Let’s celebrate our
resilience and our commitment to serving the whole
child as we reflect on the past year and look ahead to the
next.

References
Will, 2021. Has the public turned on teachers?
Tesfaye, E. 2021. As Many Parents Fret Over Remote
Learning, Some Find Their Kids Are Thriving.

Dr. Jill Heiney-Smith is managing editor and
the director of graduate teacher education
at SPU. A former English teacher, Jill has
worked in teacher education for fifteen
years at both UW and SPU. Jill’s research
focuses on preservice mentor teacher
development and equitable curriculum and programming
for teacher candidates. Jill finds serving on the WSASCD
board an invaluable resource in staying current and
connected to K-12 education.
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Emily Huff, M.A., is co-editor and a member
of the School of Education faculty at Seattle
Pacific University; she also works as the
director of field placements at SPU. Her
teaching experience ranges from first grade through high
school in Seattle and Tukwila, and she has supported
teacher candidates at Vanderbilt University, University of
Tennessee and SPU. She also serves as the director of an
educational non-profit advocating for children in India and
Kenya.
Dr. Pete Renn is co-editor and an assistant
dean and faculty member in the School of
Education at Seattle Pacific University. An
educator for 28 years, Pete's experience
includes teaching at the middle school level and serving as
a school principal. His research interests focus on the
social foundations of education and the application of the
principles of critical pedagogy in the classroom.
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WSASCD Board Stays Strong

Message from the
President
By Hannah Gbenro
Individually and collectively we – humankind – are capable
of so much more than sometimes we give ourselves credit
for.
We’re all looking toward the 2021 – 2022 school year and
the opportunities to support our students, and each other,
when it comes to well-being and academic acceleration
from a Whole Child and Whole Educator perspective can
seem insurmountable. Before becoming overwhelmed by
what lies ahead, I invite us to reflect on the leadership
moves we’ve made – as teachers, para professionals,
principals, assistant principals, district leaders, parents,
students. From providing learning opportunities in fully
Remote or Hybrid environments to leading for learning or
inventing safety protocols that allow for learning; you
have done the unthinkable and you are capable of so
much more than sometimes you’re given credit for.

It’s been an honor to serve as president of Washington
State ASCD, with about 60% of that service occurring
during the COVID-19 global pandemic.
During that time, the WSASCD Board of Directors engaged
more than ever – with every Board Member participating
in planning workshops, updating communication systems,
contributing to WSASCD publications, and recognizing
Whole Child leadership through State Awards.
The WSASCD Board created this 4 minute video to share
what it’s been like to voluntarily lead in service of the
Whole Child and Whole Educator during a global
pandemic.

Together, We Can
The articles in this issue of Curriculum in Context represent
different lessons learned from a year of leading, teaching,
and learning. I invite you to leverage these articles for
personal or collective learning now or in the fall.

Together, we can.

Our students will be returning to us with significant wellbeing and academic needs in 2021-2022; this is true. You
are not alone in these endeavors. WSASCD is a partner and
a resource for fellow practitioners as we support a Whole
Child systems approach within our schools, districts, and
communities.

Together, we can….

Together, we can.

•

Find strength through struggle.

•

Learn through the process and learn to love the
process.

•

Exercise our different leadership, teaching, and
learning muscles in new and innovative ways.

•

See the possibilities of the future, while laying a
foundation in the present.

•

Authentically bridge research and practice
because our students and educators deserve us
to do so.

•

Prioritize the rights of our students, educators,
and families.
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Dr. Hannah Gbenro has earned
degrees and certifications
in
education and business, including her
Doctorate in Educational Leadership
with
specializations
in
The
Principalship & Business from Seattle
University (2016). She’s wrapping up
her 7th year leading in Tacoma Public Schools and, overall,
her 19th year in education having served as a special
education para educator, high school teacher, elementary
dean, middle school assistant principal, K-12 district
technology specialist, and district administrator. On July
1st, Dr. Gbenro will begin as the Chief Academic Officer
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(CAO) for Olympia School District (OSD). In OSD, Dr.
Gbenro will lead all departments under K-12 teaching and
learning, district efforts related to student and adult
learning, and supervision of furthering the communitydeveloped OSD District Improvement Plan focused on
Whole Child student outcomes.
There’s still time to register for international, annual ASCD
2021 Conference: Empowered and Connected, June 23 –
25, where you can hear Dr. Gbenro present “The
Indivisible Whole: Leading with Integrity.”

Join over 500 educators and become a
member today!
Washington State ASCD is the only educational
organization in Washington State that reaches
practitioners at all levels of education and your
involvement is one of the keys to our success. As a
member of WSASCD, you can take advantage of our
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Context, twice a year
Quarterly e-Reports and e-Briefs via email to
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ASCD resources and updates on educational
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Membership in a community committed to
promoting promising practices to ensure ALL
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supported, and challenged

Connect:
•
•
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attend WSASCD conference/workshops
Opportunities for leadership, networking, and
to attend events that will promote
professional growth and development of
members

Attend:
•
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covering topics relevant to the needs of local
educators.

Sign-up Today!
•
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Social Presence and
the Limits of Online
Education
By Chad May

promise of breaking free from this paradigm. Whether
through Massive Open Online Courses, adaptive learning
systems, or virtual classrooms the goal is an efficient
model that makes education more accessible, more
reasonably priced, and more effective.
The hurried and often underfunded shift into online
education by school districts across the nation as a result
of Covid-19 is, for obvious reasons, not necessarily a fair
indication of the possible value of online education. Even
so, the issues facing these districts are common to anyone
who has worked in online education over the past twenty
years. Although recent technological innovations do have
the potential to improve educational performance, the
continuing problems of the virtual classroom can be
divided into two broad categories: the absence of social
presence and the lack of higher order thinking.

The emergence of Covid-19 in the United States has led to
a rapid transition from traditional educational models to
online formats in both K-12 and higher education. Not
surprisingly, this radical and sudden change has led to a
great deal of criticism from students, teachers,
Even a cursory survey of the literature
and parents; the realities of this transition
surrounding online pedagogy will
have brought many face to face with
identify social presence as a primary
the stark limitations of the virtual
“The
collaboration
that
concern for the virtual classroom.
classroom. Mirroring this personal
One of the more influential
response, data seems to suggest
is possible in a
theoretical models for analyzing
the shift has had a negative
the effectiveness of online
traditional classroom
impact on learning outcomes for
education is the Community of
all students. Perhaps even more
helps to generate
Inquiry framework.
This
importantly, it has greatly
framework, first articulated by
student motivation,
exacerbated racial and economic
Garrison,
suggests three different
inequalities already present in
engagement,
and
dimensions
to consider when
our education system (Meckler &
analyzing
the
virtual
classroom: (1)
Natanson, 2020). Despite a few
higher-level thinking.”
social presence, (2) teaching
dissenting voices, the media driven
presence,
(3) and cognitive presence
narrative surrounding online education
(Akyol
&
Garrison,
2008). Social presence is
has become overwhelmingly negative. Yet
defined as the sense of community and
prior to the Covid-19 outbreak, the public discussion
interpersonal
contact that occurs in an educational
surrounding online education was positive, focusing on
environment.
Arogan
(2003) notes the central importance
the potential of the virtual classroom to overcome the
of
social
presence
in
the
learning process:
central problems facing education at both the university
and K-12 level.
According to this narrative, while technological advances
have allowed other industries to increase worker
productivity and reduce expenses, education has
remained tied to the relatively costly model of one
teacher closely engaging with a small group of students.
Online education and other technologies have offered the
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The overall goal for creating social presence in any
learning environment, whether it be online or faceto-face, is to create a level of comfort in which people
feel at ease around the instructor and the other
participants. Without this goal being achieved, the
learning environment can turn to one that is not
fulfilling or successful for the instructors and the
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learners . . . . An additional benefit of social presence
. . . is its ability to instigate, sustain, and support
cognitive and affective learning objectives by making
group interactions appealing, engaging, and
intrinsically rewarding. (p. 60-61)
Borrowing heavily from constructivist theory and the work
of John Dewey, the concept of social presence is an
acknowledgement of how much a sense of community in
the classroom provides the environment in which learning
can happen. The collaboration that is possible in a
traditional classroom helps to generate student
motivation, engagement, and higher-level thinking.
The problem is that many approaches to online education
completely abandon any notion of an educational
community, or social presence, in favor of efficiency and
the perceived value of a self-directed or student-centered
classroom. The central examples of prioritizing efficiency
above all other considerations are Massive Open Online
Courses, or MOOCs. Although not as popular as they were
shortly after their initial emergence in 2008, MOOCs
remain a focus for some educational reformers. In the
previous decade, Massive Open Online Courses were
often heralded as a revolutionary and disruptive force that
would radically transform higher education (Friedman,
2012). These courses were perceived as answering two
persistence problems: the inability to scale education so
as to reduce costs and the limited availability of the best
instructors.
With Massive Open Online Courses,
professors at the most prestigious universities were able
to create courses that could be completed by thousands
of individuals, reducing both cost and manpower.
Currently there are over 16,000 MOOCs offered. Although
initially most were provided free of charge, increasingly
fees have been added to them. Even so, the cost of any
MOOC remains well below a traditional three or four
credit college course.
Educational professionals have consistently and
increasingly questioned the value of MOOCs pointing to
the fact that they lack any pretense of social engagement
or presence. Lectures are pre-recorded and evaluations
are automated. Course persistence and success rates tend
to bear out these concerns. Depending on the method
used for calculating it, completion rates in MOOCs range
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between 5% and 20% (OCR, 2016). This is well below even
the lowest community college completion rates of 39.2%
(Nadworny, 2019).
Alongside and often incorporated within MOOCs, we have
had the emergence of adaptive learning technologies. In
their most basic form, adaptive learning technologies are
online-based educational systems that present students
with content, measure their knowledge through
evaluative questions, and identify gaps so as to provide
additional exercises or media to address them. The entire
process is automated and often without input from an
instructor. The most well-known is Khan Academy, a free
online learning system developed by Salman Khan and
released in 2008. Like MOOCs, Khan Academy and
adaptive learning technologies have been highly praised
in the media:
Khan Academy, and other providers of personalized
learning software, are leading a wave of what
economists call “disruptive innovation” within the
education world. The critical element is when
technology allows some service or good to be
produced in a completely different way… There gets
to be a tipping point where the quality, the price, and
the business model almost suddenly reach a point
where it not only enters the market, it invades the
market. (Stegmeirm, 2015)
It should be noted that unlike the dialogue surrounding
MOOCs, adaptive learning technologies are not always
positioned in opposition to traditional modes of
education. Instead, they are often described as additional
resources for students, providing the kind of
differentiated and individualized learning that is not
always possible in larger classrooms.
Perhaps the most important quality of adaptive learning
technologies is that students value them. A McGraw Hill
survey indicates that:
Seventy-five percent of students using adaptive
learning technology report that it is very or extremely
helpful in allowing them to retain new concepts; and
68 percent report that it makes them more aware of
previously unfamiliar concepts. Eighty-four percent of
students using adaptive learning technology indicate
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a moderate or major improvement in their grades.
Studying with technology also increases their
engagement with course materials (according to 77
percent of respondents). (BizEd, 2016)
Despite student confidence, studies on the educational
outcomes of adaptive learning technologies have been
mixed, with some arguing for a measurable improvement
in learning outcomes and others seeing no improvement
at all. (Renkl, Skuballa, Schwonke, Harr & Leber, 2015;
Griff & Matter, 2013; Tzu-Chi, 2013). As a result, this
technologically based revolution finds itself in an odd
place. Despite the heavy emphasis in the media on the
ability to transform education, quantitative data
(specifically persistence rates and learning outcomes)
does not conclusively indicate the value of these
approaches.
In addition to the idea of efficiency or cost effectiveness,
online education is often praised because it involves a
transition from instructor led to student-centered
learning.
In fact within the academic literature
highlighting the benefits of the virtual classroom, the
displacement of the instructor or teacher is the most often
cited benefit:
Hierarchy in the online environment is flattened with
more distributed power and control; teachers are
expected to adopt more facilitative approaches in
creating learner- centered online classrooms. While
there is still a strong focus on the responsibilities of
teachers in online courses, the teacher moves from
being at the center of the interaction or the source of
information to the “guide on the side,” which implies
that teachers design, organize, and schedule the
activities and learners assume greater responsibility
for their learning by coordinating and regulating their
learning activities. (Baran, 2011, p. 429)
The educational literature surrounding problem-based
and project-based approaches in the traditional classroom
makes a similar case for the benefits of student autonomy
(Juliani, 2015). Within the online learning environment,
however, this independence comes with a price. Bawa
(2016) nicely sums up the problem with a self-directed
online classroom:
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The online learning environment is very largely selfdriven and dependent on the learners’ ability to
manage academic responsibilities, with fewer props
than those available in face-to-face classes. If learners
have not experienced this kind of self-imposed
academic discipline before, they are very likely to
experience demotivation, forcing them to quit. (p.4)
Anyone who has taught in a virtual classroom is well aware
of this issue. Instead of increasing engagement and
participation, the autonomy and self-directed nature of
the online classroom, often leads to low persistence and
success rates. In fact, online courses consistently
demonstrate lower retention rates than face-to-face
classrooms (Bawa, 2016, p. 1). Even a brief examination of
the literature surrounding online education, will find a
continuous focus on strategies and approaches that can
keep students engaged and present in the virtual
classroom. These various attempts to mitigate the loss of
social presence so common to the traditional classroom
are evidence of the scope of this problem.
What all of this suggests is that for the learner who is
ready to be self-directed and self-motivated, online
courses and adaptive technologies may be a useful and
effective form of education. However, the absence of
social interaction cripples our ability to motivate, support,
and educate those students who stand at the margins of
success. Social presence, the relationship between
instructor and student, that is missing in MOOC’s,
adaptive learning technologies, and many online courses,
is a key component of student success.
The development of the Purdue School District Global
Community is evidence of this reality. Initially opened in
2009, it was designed as a full time virtual online school
that could serve the needs of high school students. Over
a seven-year period, the school expanded and saw
improved student outcomes as they transitioned from a
fully online system to a hybrid format in which online
courses were paired with increasing face-to-face
opportunities. The timeline of the school’s development
from 2009 to 2016 illustrates that student success is linked
to “the importance PGA places on relationships between
and among teachers, students, parents, and staff”
(Evergreen Education Group, 2017, p. 1). The experience
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of this particular school is mirrored in education research
as well. The reality is that “some combination of face-toface and web-based instruction [is needed] to make online
courses more effective in support of learning: (Dow, 2008,
p. 231). Essentially, hybrid courses can provide the type
of social presence that is noticeably absent from the
virtual environment.
Setting aside the question of student engagement and
social presence, the other aspect of Garrison’s framework
that is often lacking in the various approaches to online
education is cognitive presence. Cognitive presence
refers to the process of students reproducing or
constructing knowledge. It can be understood and
analyzed in terms of four stages, progressing from basic
understanding to mastery: “1) a triggering event (an issue
is identified for inquiry); 2) exploration (exploring the
issue through discussion and critical reflection); 3)
integration (constructing meaning from the ideas
developed through exploration); and, 4) resolution
(applying new knowledge into a real-world context)”
(Tirado Morueta, Maraver López, Hernando Gómez &
Harris, 2016, p. 123). These categories roughly track with
Bloom’s taxonomy and are meant to document a
student’s movement from lower level skills such as
remembering and understanding to higher levels of
knowledge, such as applying, analyzing, evaluating, and
creating. However, various studies of online courses have
indicated that students often do not progress to the
integration or resolution phase (Garrison, Anderson &
Archer, 2010, p. 6). In fact, “exploration is the most active
phase, with resolution being the least active phase
(almost nonexistent)” (Tirado Morueta et al., 2016, p.
127). The failure to move beyond the lower levels of
Bloom’s taxonomy is obviously most pronounced with
MOOCs and adaptive learning technologies. In MOOCs,
learning appears to be strictly confined to memorization
of content as opposed to higher level skills such as
application or synthesis. The reliance on pre-recorded
lectures, automated multiple-choice tests, and the
absence of any individualized feedback make this
conclusion obvious.
Although adaptive learning
technologies do allow for individualization and
differentiation, they are incapable of moving beyond
remembering and understanding to any form of analysis.
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In addition, anyone who has used these adaptive systems
is well aware that their ability to change in response to
student needs is not nearly as complex or deep as their
creators claim. Yet, as we have seen, the research also
suggests that even within a more traditional online
classroom, the lack of social presence and teacher
presence can create an environment in which students
lack the necessary scaffolding and support to reach higher
order skills.
Once again, the solution to this problem lies in the
possibilities opened up by a hybrid classroom. This is
where the concept of a “flipped classroom” as described
by Carbaugh and Doubet (2016) is potentially useful. If
direct instruction, rote practice, and memorization can be
completed by students outside of the classroom, using
adaptive technologies and other components of the
online classroom, then face to face interaction can be
dedicated to the higher order skills.
I would not argue that online education and adaptive
learning technologies are without promise. Online courses
are often a necessity for many individuals who are denied
access to education, whether due to cost or geographical
constraints. Additionally, adaptive learning technologies
certainly provide a useful resource when combined with
traditional classroom practices. However, the reality is
that virtual education is most effective with highly
motivated and self-directed learners who have sufficient
resources, time, and stability to pursue their education.
For the vast majority of students, online approaches only
work in conjunction with the more traditional methods of
interacting and engaging with students. Without direct
interaction between instructor and student, the necessary
social relationships and higher order thinking skills cannot
be achieved. This is especially true for individuals who
stand at the margins of educational success. Successful
online programs, especially at the K-12 level, need to offer
a hybrid model that can provide the scaffolding,
communal support, and differentiation that so many of
our learners need.
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Institutional
Education

mental health needs, decreased teacher autonomy, poor
reputation, high numbers of special education students,
lack of security, and scarce resources. What impacts this
long list of hurdles? Funding.

Of course, funding affects every aspect of the educational
experience, including technology resources, curriculum,
staffing, and compliance. Funding is a complicated topic in
institutional education. School districts receive categorical
By Emily Cummings
funding, and institutions are provided with lump-sum
Surviving a year with a global pandemic has placed strain
funding. Categorical funding provides school districts with
on all areas of our lives from changing the way we work
various funds for specific areas within the districts. For
and parent to adjusting to a life online. With the fear and
example, a district is given a certain allotment of funds to
change that 2020 brought to our lives also came an
hire a certain number of kindergarten teachers. With
opportunity to take an in-depth look at how we are
lump-sum funding, an institution is given a lump sum of
educating our youth and what changes need to be made
money, and the principal is responsible for making those
as we move forward. With over a million K –12 students
funds last for the year. Funding is based on the prior
(Public Education in Washington) in
year's average enrollment taken from three
Washington, the conversation about how
days’ worth of data and also from the next
we are educating incarcerated youth is
year’s projections. The concerns here
nearly nonexistent.
Still, some
are the frequently changing student
wonder how we are serving our
numbers in institutions and
“How can we commit to
most vulnerable population and
staffing inconsistencies caused by
how this age-old process can be
frequent sick leave, medical
offer appropriate,
reimagined in 2021.
leave, and resignations.

quality education to our
In Washington, we have three
In addition, funding dramatically
rehabilitation facilities: Echo
impacts the special education
most vulnerable
Glen Children's Center, Green Hill
population. According to the
population of students
Academic School, and Naselle
Washington State Department of
Youth Camp. Across these facilities,
Children, Youth, and Families,
in 2021?”
approximately 408 students are
"Studies of incarcerated youth
currently being served. The population
indicate that up to 70% suffer from a
in these facilities is incredibly transient;
disability." These disabilities may be
the average time served is 90 days. We serve
diagnosed or undiscoverable, which is critical since
1,600 youth in a given year, and this includes duplicate
school districts receive additional compensation for
and single entries.
students qualifying for special education, recognizing the
increase in resources necessary to support these students.
The education varies by facility. While some facilities
However, institutional funding remains similar regardless
employ worksheets and outdated curricula, others use
of the number of students qualifying for special education
online programs or in-person teaching with overwhelming
services.
caseload numbers and class sizes. Unfortunately,
education in a rehabilitation facility includes a long list of
adversities: gang affiliations, safety risks, class sizes,
transition times, incarceration levels, incarceration
lengths, recidivism rates, school district relationships,
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Funding for incarcerated youth is determined by the
governor’s budget. Unfortunately, the biennial governor's
budget hasn’t made any changes from 1995. The 1995
budget does not meet the needs of a 2021 school year.

Page 12

v

Where do we go from here?
The current funding provides less than enough money to
fund one teacher, which forces part-time teachers to run
a full-time caseload, the hire of new/inexperienced
teachers, or the purchase of cheap/outdated curriculum.
It’s clear; here is undeniable disparity in institutional
education. There are two major discrepancies in funding:
the amount of school days in a year and the amount of
curriculum required for appropriate instruction. A school
district uses funds for 180 school days, while institutions
use funds for 220 school days. School districts are
provided money for each grade level and additional funds
for special education; institutions must consider
curriculum for K–12 content levels for every area of
instruction. Currently there is no curriculum that meets
this need; therefore, institutions are forced to enroll
students in online learning.
One consistent complaint within institutional education is
the lack of compliance and oversight across sites. As
mentioned above, when students are brought into the
system, they are moved from detention centers to
residential facilities and finally to group homes. The
constant movement from site to site causes extreme
difficulty with requesting and receiving student records,
which causes lapses in services and loss of records. "While
[the] district's institutional education programs are not
held to the same student achievement standards as
traditional schools, they are required to do similar levels
of reporting. Each time a student enters and exits a
program, staff must enter that information into the
CEDARS system. This creates a significant amount of work
for staff, most notably at detention centers, where
students stay [for] less than two weeks at a facility on
average and have a recidivism rate of about 47.7%. In the
2009–10 school year, districts processed 21,166 entries
into their programs, 19,584 of which were at county
detention centers. At a rate of 15 minutes per entry to
interview a student and contact their home district to
request transcripts, this workload amounts to nearly
5,300 hours of non-instructional staff time per year. These
reporting requirements are significant, but the data has
not been translated into information that can be used to
inform instructional practice or state policy" (Institutional
Education in Washington State).
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At this point, there is still no system ensuring that
protocols and procedures are being implemented
appropriately across facilities. Office of Superintendent of
Public Instruction (OSPI) gets involved when legal
concerns arise or when complaints are filed, yet funding
has not increased, and actionable solutions are
unimplemented.
So, what is the solution? How can we commit to offer
appropriate, quality education to our most vulnerable
population of students in 2021? First, we must begin to
have dialogue about these issues, consider the whole child
and begin to reimagine institutional education. Most
people are unaware of the dire situation, while
institutional education continues to suffer. If we consider
this population, we must also consider the trauma, mental
health, learning disabilities, lack of family involvement,
and addiction that come with the group. These students
deserve proper education and rehabilitation. For each
passing year where we continue to use funding from 26
years ago, we fail our children and society as a whole. Let's
start the conversation.
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Critical Question Series
Each year, WSASCD provides a forum for educators in our state to read and write about
topics of interest to our members. Check out these articles, which are available on the
WSASCD website:
»

What do we need to understand about our students and colleagues of color to confront systemic racism and our own
biases?

»

How can we understand our various roles in the face of ever-changing circumstances?

»

Building bridges in polarized communities: How do we model civic dialogue in divided spaces?

»

How can we align social emotional learning, in and out of school, to best support the Whole Child?

»

Why would “healthy” teenagers need an advanced heart screening?

»
»
A full collection of Critical Question articles can be found here
To contribute a topic, contact Carrie Lam at Carrie.LamASCD@gmail.com
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Community Collaborations
Given the shift to more open and collective institutions, it
is fundamental for educational administrators to embrace
alternative, collaborative forms of leadership. As such,
positive school leadership (PSL) and community
frameworks are contemporary approaches that move
beyond a focus on managerial functions and offer a
sustainable approach to how leaders work with their
educational teams (Louis & Murphy, 2017). By shifting the
focus of leadership from high accountability, including
hierarchal structures and an emphasis on rules and
regulations, to relationships of influence and
collaboration, educational professionals are beginning to
favor the individual and community over the institution
(Murphy & Louis, 2018). Positive school leaders are
invested in aiding, elevating, and providing agency to
others in order to generate individual and group
By S. Gavin Weiser and Linsay
growth (Louis & Murphy, 2017). As a
DeMartino
result, PSL works from within the
metaphor of viewing schools as
communities (DeMartino, 2021;
The COVID-19
Doyle, 2004; Furman, 2004;
“By using [PSL] cultivating
Watson & Bogotch, 2016) instead
Pandemic: Equitable
practices, administrators
of authoritative organizations. In
Leadership in Crisis
these institutions, administrators
are seeking, listening,
Beginning in March of 2020, the
cultivate an inclusive, comforting
embracing, and legitimizing
world
of
education
was
space for school community
disrupted and potentially altered
the diverse voices within
members and partnerships to
forever. This project considers the
authentically collaborate in the
their school community…”
ways that leaders in both K-12 and
institutional processes. By using
higher education within the United
these
cultivating
practices,
States of America engaged in leadership
administrators are seeking, listening,
to engage with their community. Using a
embracing, and legitimizing the diverse
two-part project, we worked with 15 educational
voices within their school community as they
leaders to better understand the impact that the COVIDdevelop an institutional sense of we, built on authentic,
19 pandemic had on their work. In this paper, we outline
sustainable and collaborative educational communities.
the ways that these populations used their roles as
educational leaders to provide aid, comfort, and voice for
Methodology
their communities. Using these experiences, we close with
This project used a two-part methodology to collect data
some recommendations to consider the ways that
from educational administrators in both the K-12 and
leadership can help their communities during times of
post-secondary context. First, we engaged participants in
crisis.
phenomenological interviews to better understand their

Who Leads the
Leaders? K-12 and
Higher Education
Leadership Under
Duress

experiences leading under the strain and stress of the
pandemic. These semi-structured interviews lasted
roughly an hour. At the end of this, we invited all
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participants to continue and engage with the project
further, by taking photographs and sharing them with us.
These images were to highlight and explain their
experiences as educators during the pandemic. Of the
initial 15 interviews, 13 participated in the second round.
For ease of understanding, Table 1 includes the names of
the participants and photographers, as well as their
educational context.
The second round uses a modified version of a photovoice
study to better understand the lived experiences of these
administrators (Castleden et al., 2008; Wang & Burris,
1994). By using photographs as data, these photos serve
as proof to back up the experiences of the photographers
and thus make these experiences more real as they can be
seen when they are shared. These images are seen not
only by the researchers, but by those who read about the
experiences as well. However, it is important to provide
narrative context, particularly rooted in the words of the
photographers, so as to not reify misunderstandings and
stereotypes that may be (mis)interpreted by the photos
(Call-Cummings & Martinez, 2016). As such, we will
present some of the findings of this project related to the
ways that higher education administrators and K-12
administrators are advocating for or taking the lead with
engaging in the community. This data will be presented
both as images (where applicable) along with the
narratives of the photographer to serve as another
touchpoint of data.

Table 1. Participants.
Pseudonym

K-12 or Post-secondary
Administration

Photos

Alima

Higher Education
Administration

yes

Annamae

Higher Education
Administration

yes

Bowie

K-12

yes

Cassia

K-12

yes

David

Higher Education
Administration

yes

Frank

K-12

yes

Curriculum in Context ▪ Spring/Summer 2021

Pseudonym

K-12 or Post-secondary
Administration

Photos

Idele

Higher Education
Administration

yes

Kelly

K-12

no

Laura

K-12

yes

Lisa

Higher Education
Administration

yes

Phyllis

K-12

yes

Richard

K-12

yes

Sam

Higher Education
Administration

yes

Suzie

Higher Education
Administration

yes

Zach

K-12

yes

Findings
K-12 Schools and Districts
In our participating K-12 schools, our findings are
arranged in the following topical themes: an awakening
of the importance of family engagement, reliance on
existing community resources, and a strong connection
with external partnerships. In addition, we offer tensions
experienced by school leaders school leaders and the
lack of community engagement at their district levels.
First, according to Laura, with their district's pandemic
emergency restructuring, her district found that equity
issues were much more systematic that the district had
previously realized. As such, they realized the imperative
and are preparing to authentically engage their diverse
families in district initiatives. Similarly, Bowie talked
about her district’s reliance on their established equity
and community-engaged departments as resources.
More specifically, she discussed the importance of equity
departments, including Mexican American, Asian and
Pacific Islander, Native American and Indigenous, and
African American services, and their integral
contributions to community collaboration. For example,
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these equity departments were able to engage broader
and more diverse community collaborators in their
district forums and reporting that "people feel that we
are connected, and we want to hear and see how we can
be partners in this work”.
Next, Zach, Cassia, and Richard spoke about the reliance
on external partnerships to create more equitable
opportunities for their students and families. As such,
Zach highlighted the work of neighborhood associations
as leaders in community partnerships. In terms of family
agency, Zach cited the work of these organizations in the
responsive efforts to remedy a plethora of different
hardships, including immigrant rights, housing, job
security, economic uncertainty, and food security.
Likewise, Cassia referred to non-profits as educational
partners, such as Literacy Connect and Habitat for
Humanity. She also elaborated on (re)imagined
community collaboration, using food trucks outfitted
with WIFI to reach lower socio-economic neighborhoods
in need of both nutritional and technological sustenance.
Similarly, Richard, discussed the common challenges and
resolutions associated with the pandemic, “the digital
divide is real, especially in the communities that our
students living. However, we have received some private
donations that goes directly to our families, getting
internet and other sort of technological things.” In this
way, through various community collaboration, external
support was provided to students and families in our
administrator’s districts.
Additionally, an existing tension was the inconsistent
pacing of new information disseminated to the schools
from district offices. As such, Frank shared that he
needed to be very clear with his school stakeholders that
information was constantly changing, and they should be
aware that directives might change on a moment’s
notice. Further, Zach elaborated on the tension between
site administrators and the lack of timely, communitybased emergency district initiatives. He expressed
frustration with the lack of district policies and
procedures to cure “the things that we could have been
doing over the summer to be ready for the fall. Now, we
are in a situation where we are rushing in the last week
to attempt to do it”. He went on to say how unfortunate
it is when districts do not value or listen to teachers,
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families and community members who are advocating
another way as they are viewed by districts as having less
than important feedback and are largely ignored. In
Figure 1, the screenshot of this tweet that went viral
serves as a humorous representation of Zach's
frustration with his district and the lack of community
input.

Figure 1. Zach’s Tweet Selection.

Finally, as a beacon of hope, Zach offered the following
promise to his school community, “we are going to make
learning as best as we can in this situation that we have
no control over. It’s a tough one to move forward, but I
think educators do this well. This is what we've done for
forever.”

Institutions of Higher Education
The experiences of higher education administrators
leading within the larger community is quite stark when
compared to their K-12 peers. Perhaps due in part to the
notion that institutions of higher education are
sometimes thought of as their own community – thus
providing a retrenchment of the famed town and gown
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divide that has plagued higher education for centuries,
the majority of outreach to the community was more
insular – reaching out and supporting the internal
community, more so than the community where the
institution was located. Despite this, these leaders
shared the lengths to which they went to support the
communities in which they are located.
David, like so many of us across the world, had to
celebrate the achievements of the students with whom
we work without being able to see the students. As such,
he and many of his colleagues set up a display of placards
in the quad outside of the building in which his academic
program is situated to honor these graduates. He shared
with us that he and his colleagues spent three hours one
morning, starting at 4 am, right after a thunderstorm,
staking all of these [mascots]. It was the last big project
he was a part of at his previous university. According to
David, the project connected to the experience of being
in student affairs amidst a pandemic. He noted that “we
spent a lot of our time thinking about the impact on our
students...but it was also really impactful on the staff and
some of the faculty. You build a relationship with the
students and it ends artificially”.
For David, there was pain in his voice as he explained the
context of his leaving the university over the summer.
While he did not have the best of experience at this
institution, he had a deep care for his students, and
having to leave without being able to experience closure
in a typical manner was frustrating. Despite this, he and
his colleagues attempted, like so many educational
leaders, to celebrate the achievements of their students
in a new and inventive manner. In this case, it took the
manifestation of yard signs with student names on them
on the quad. This is something that was echoed through
many other leaders’ experience both in K-12 and higher
education.
Sam worked as an entry level student affairs practitioner
at the time of our conversation. She had experience as a
graduate student leading her community through natural
disasters which tempered and informed her response to
this new disaster. Due to the threat of furloughs hanging
over many of them, their engagement was perhaps less
due to job insecurity. Despite this, one of the actions that
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Sam participated in was to call 100 students at her
institution. Many of the 100 students she called
“probably 30 actually answered. A lot of them just like
basically hung up on me or denied the call” but those she
was able to actually speak with she “had really great
conversations” who shared their experiences with her.
She was also armed with information and resources to
help the students should they have questions. While
many of the students were frustrated by being set on this
new course of online learning, the majority of them were
accepting and understanding that this was necessary.
While this project produced additional work for the staff,
and it was stressful at first, Sam admitted that it was “a
good commitment to student affairs being a studentcentered division. This was a testament to us backing
that up”.
Annamae engaged the community not in a function of
her professional role, but as a member of a young
professionals group within her community. As a member
of this group, she hand-made masks for front line
workers at the beginning of the pandemic, when masks
were still very hard to get access to. Despite her doing
this as part of a local community organization, a “few of
my colleagues went ahead and donated $20, which I
mean it all adds up”. Due to these financial donations,
she was able to keep doing this throughout the pandemic
and was even able to ship some masks to some of the
students that she worked with that had moved back
home and were working front-line jobs, helping to keep
them safe and protected during an anxiety-inducing
time. For Annamae, delivering these masks out of the
back of her care on-campus to some of her students was
the first time she had seen people in some time. She
shared that many of those who came to pick up masks
“just kept profusely thanking me, they wanted to stay
and talk for just a minute, just because you know, one
guy said, “you’re only human I’ve really seen for like two
or three weeks”. This occurred in April, three months
before this state enforced a statewide mask mandate.

Future Collaborative Leadership for
Equity in Crisis
Due to the differences between the actions taken for
collaborative leadership in both higher education and K-
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12 administration, we have two sets of
recommendations for educational administrators and
leaders to cultivate an included space for school
community members and partnerships to authentically
collaborate in the institutional processes. First, for the
field of educational administration, as was the case with
Zach in K-12 and Annamae in higher education, it may be
prudent to step beyond the scope of what the institution
is doing and engage in mutual aid efforts to help support
the community in ways that are needed most. However,
it is important to note that often these efforts may end
up being co-opted and altered by the institution (Spade,
2020). This, in some ways, ended up happening with
Annamae, as the institution she worked for ended up
putting her efforts into their newsletter signifying that
the actions were done on behalf of the institution, rather
than by a well-meaning individual engaging in and
helping the community.
Further, many of the ways that the higher education
administrators engaged the community, exemplified by
the stories of David planting the mascot stakes and Sam
making phone calls to students were not the ideas of the
staff participating in the labor. In fact, both shared
sentiments of the way this labor was expected and not
something that they wanted to do, either at all (David) or
initially (Sam). David shared with us that this was done
right after a thunderstorm in which the ground was
saturated, making it wet and miserable, but somehow
the ground was still hard, making the work laborious and
dirty. As such, evidenced by our K-12 administrators,
notably Bowie and Cassia, collaborative leadership might
look more like mutual aid – engaging in and doing the
work with the community rather than for or upon it. This
is a harder process but learning what a community needs
and then delivering it with them makes for a more
meaningful and long-lasting impact. As both K-12 and
higher education administrators, it is important to do the
work the community needs to develop a sense of we –
whether the institution supports it or not.

References
Call-Cummings, M., & Martinez, S. (2016). Consciousnessraising or unintentionally oppressive? Potential

Curriculum in Context ▪ Spring/Summer 2021

negative consequences of photovoice. The Qualitative
Report, 21(5), 798.
Castleden, H., Garvin, T., & First Nation, H. (2008).
Modifying photovoice for community-based
participatory indigenous research. Social Science &
Medicine, 66(6), 1393–1405.
Furman, G. C. (2004). The ethic of community. Journal of
Educational Administration, 42(2), 215-235.
DeMartino, L. (2021). Accents of positive school
leadership: Applying a community framework in
educational spaces. In Cherkowski, S., Kutsyuruba, B.,
& Walker, K. (Eds.), Positive leadership for flourishing
schools. Information Age Publishing.
Doyle, L. H. (2004). Leadership for community building:
Changing how we think and act. The Clearing House: A
Journal of Educational Strategies, Issues and Ideas,
77(5), 196-201.
Louis, K. S., & Murphy, J. (2017). Trust, caring and
organizational learning: The leader’s role. Journal of
Educational Administration, 55(1), 103-126.
Murphy, J. F., & Louis, K. S. (2018). Positive school
leadership: Building capacity and strengthening
relationships. New York, NY: Teachers College Press.
Spade, D. (2020). Mutual Aid: Building Solidarity During
This Crisis (and the Next). Verso.
Wang, C., & Burris, M. A. (1994). Empowerment through
photo novella: Portraits of participation. Health
Education Quarterly, 21(2), 171–186.
Watson, T. N., & Bogotch, I. (2016). (Re)imagining school
as community: Lessons learned from teachers. School
Community Journal, 26(1), 93-114.

S. Gavin Weiser, Ph.D., is an assistant
professor in the Department of Educational
Administration and Foundations and cocoordinator of the College Student
Personnel
Administration
master's
program. Ze also holds affiliations with
Women, Gender, and Sexuality Studies as well as with
Latin American/Latino Studies at Illinois State University.

Page 19

v

Where do we go from here?
Prior to serving on the faculty at Illinois State University,
Gavin earned hir Ph.D. in Foundations of Education &
Inquiry from the University of South Carolina’s College of
Education. Beyond this, ze also completed a graduate
certificate in Women’s and Gender Studies at the
University of South Carolina. Hir research interests involve
embodied affect and emotions within queered
subjectivities and the leveraging of affect as activism for
political capital. Gavin is also interested in the
intersections of queer theory and education, and how we
can continue to challenge the notions of education to
create a more radically inclusive space for learning. In
addition to hir academic work, Gavin worked for several
years as a university administrator in the Office of
Multicultural Student Affairs at Carolina focusing on social
justice and diversity work. Prior to this Gavin was an
outdoor educator for Princeton University, leading urban
youth on backpacking and other outdoor adventure
activities.

Linsay DeMartino, Ph.D., (she/her) is an
Assistant Professor in the Educational
Administration
and
Foundations
Department at Illinois State University. As a
former P-12 educational practitioner in
Tucson, Arizona, she served as a special
education teacher, inclusion specialist, special education
department chair, and as an instructional data and
intervention administrative coordinator. Her current
research examines transformative practices, collaborative
community engagement, and justice in schools. She is
particularly interested in administrative practices
grounded in just schooling and contextual alternatives
rather than “best practices” and educational trends.
Relatedly, she teaches coursework on leadership for
diverse learners, community relations seminar, and
equitable human resources administration.

Become a Washington ASCD Member!
Washington State ASCD is the only educational
organization in Washington State that reaches
practitioners at all levels of education and your
involvement is one of the keys to our success. As a
member of WSASCD, you can take advantage of our
member benefits.

How will you benefit from joining WSASCD?
•

Professional development offerings at
member rates

•

Receive an award-winning eJournal,
Curriculum in Context, twice a year

•

Receive quarterly e-Reports and e-Briefs via
email to inform you about the latest WSASCD
events, ASCD resources and updates on
educational issues in Washington.

•

Attend regional workshops covering topics
relevant to the needs of local educators

•

Opportunities to earn clock hours when you
attend WSASCD conference/workshops

•

Opportunities for leadership, networking, and
to attend events that will promote
professional growth and development of
members

•

Membership in a community committed to
promoting promising practices to ensure ALL
students are safe, healthy, engaged,
supported, and challenged

Join online or call (360) 357-9535

Curriculum in Context ▪ Spring/Summer 2021

Page 20

v

Where do we go from here?

Rethinking the Way
We Teach Patriotism
in an Age of Division

the real world truly works? Clearly, no amount of
education can prepare students for a threat to their
society, but now after the fact, that’s not what is at stake
for educators. In a time where clarity of the future is in
constant parity, educators now have a duty to reevaluate
what society even means for students.

The truth is no matter how much we have used the real
world as a method of instilling intrinsic motivation, we
never had an idea of what the real world looks like. When
we consider education as a method of preparation for the
real world, we ought to be more considerate of the types
By Anthony Joseph Francisco Pascual
of social realities students should be prepared for. This
educational mindset is what propels the supposed
necessity of civic responsibility in social studies. To teach
Introduction
civic responsibility is to ultimately prepare students for
Division is more than mere fragments within a country or
their duties as citizens. While there is nothing
community. We do not want to confuse preinherently wrong with this goal, there’s also a
existing cracks within a society’s
lack of universal design that exists in the
foundation as division —where
American context of civic responsibility
questioning
the
historically
—where patriotism is the essential
damaging tenets of a country is
feature of citizenship. The current
“We want every student to
necessary to, in fact, sew a
state of how civic duty is taught
society’s inherent flaws. Division
be able to actualize being a
lacks the proper depth for citizens
is more usefully thought of as a
to take responsibility in ensuring
part of the community, and
barrier in proceeding any further
long term success for the country.
as a functioning unit. One may
their ability to bring their
The focus here will mainly be on
argue that this cohesion has
cultural lens to connect to
the
idea of patriotism and how it
never been the case in the United
is
achieved
as a result of
their
community
gets
them
States but for many, heightened
pedagogy.
In
discussing how
political tensions from varying
there.”
educators feel patriotism can be
political factions has prevented
molded
in a way that makes for effective
people from moving forward. Whether
learning
results,
I will go through the
this division is merely a case of the country’s
strengths and weaknesses of this approach, before
bandaging of historical conflict catching up to itself
moving
into broader research on how citizenship can be
or there is a legitimate reason to worry about the state of
comprehensively
understood
beyond
American
the country’s union, the pragmatic question for educators
patriotism.
Through
describing
how
civic
responsibility
—whose intent is to invest in how future minds participate
can be more broadly applied in the classroom, I conclude
in the world— is figuring out how to move forward.
with what I believe to be the most effective and culturally
American public education even through its muddied
malleable result that can come from social studies
history on who it has most effectively served is meant to
pedagogy as a method of preparation. The goal of
be preparatory. For educators, this has often meant
explicitly teaching civic responsibility in social studies is
leveraging to students the real world. But when the
unnecessary and counterintuitive to a more
country stopped to watch its capitol building be stormed
comprehensive responsibility of students practicing social
on January 6, 2021, what exactly does this indicate to how
studies in a way that enables and progresses their
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membership as part of a community, as opposed to
national identity.

Discussion
There is at least some discourse certainly that considers a
level of patriotism where unequivocal devotion in the
form of love for country is what students should get from
social studies. Through the American lens, where a shift
towards culturally responsive teaching has become much
of the pedagogical norm, I do not find this level of learned
patriotism to be much for serious thought. We really
should not be engaging in learning targets that would
damage disenfranchised students through cultural
erasure and rapid assimilation.
There is a more liberal thought process to patriotism that
is more often considered. Joel Westheimer (2009) wrote
about its essential features and best outcomes:
These approaches to teaching about patriotism share
several characteristics. First, teachers encourage
students to ask questions rather than absorb pat
answers—to think about their attachments and
commitments to their local, national, and global
communities. Second, teachers provide students with
the information (including competing narratives) they
need to think about patriotism in substantive ways.
Third, they root instruction in local contexts, working
within their own specific surroundings and
circumstances. Why? Because we cannot teach
democratic patriotism without paying attention to
the environment in which we are teaching it (320).
The implication to this kind of patriotism is one that
eventually breeds constructive criticism of one’s country
through any level of participation, as well as a questioning
of whether or not the country’s decisions are ultimately
for overall improvement. How pedagogy gets to this point
is through broad critical examination skills that can be
applied to any given situation. Through this line of
thinking, teachers instill a sense of democratic inquiry,
where such engagement with civic issues —given a social
context that details multi-faceted levels of discussion—
will lead to some tangible change in societal dynamics. In
some sense, this level of patriotism requires students to
rise up in their individualities as citizens, where the
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meeting of these individualities becomes essential to the
functions of a working democracy that leads to an
effective society.
Learned outcomes in individual thinking are generally part
of the broader scope of pedagogical results. In a
democratic society, the American culture encourages not
only thinking for oneself, but also thoughtfully engaging
without external authorization. Stobaugh, Tassell, Day,
and Blankenship (2011) further discuss the need for this:
With a continuously changing world, with an everevolving knowledge-base, successful students must
have the cognitive tools to succeed in changing
circumstances. It requires that we perpetually
confront students with unclear tasks, murky
problems, situations that are inherently incomplete,
and controversies that demand sorting through.
The end goal of teaching, as stated here, is that overall
student success can be indicated by a student’s ability to
have the optimal skills to engage on a purely individual
level. Their ability to be resourceful with both external and
intrinsic skills offers them an advanced level of
preparation that would allow them to produce knowledge
even under the most difficult of circumstances. Such
values are routinely present in classrooms where students
are commended for their ability to work through
problems on their own, make use of exemplars and
models to manufacture unique educational strata, and
become leaders of the classroom.

Strengths & Weaknesses
This type of standardization is broadly expressed within
general Western academia—but more specifically,
American public schooling. How an individual is prepared
for studies in advance is significantly weighted more than
their collaboration within the classroom; hence, schools
place heavy assessment of student success through
standardized testing. Serpell and Hatano (1997) coined
this as institutionalized public basic schooling (IPBS) where
this teaching model adheres to “advance preparation as
against on-the-spot assistance” and “authorized
competence as against practical competence” (365).
Students within this model are thought to be better
prepared to face real-world tasks more optimally than
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who would be deemed as dependent learners. The
common line of thinking is that there will not always be an
instructor to model problem solving, or more bluntly
put— to not always hold the student’s hand.
Within the same discussion is how such standardization
holds up to cross-cultural contexts. Through an American
lens, this is significant where various cultures with
different conceptions of the “real world” differ from what
schools attempt to prepare students for. The main
criticism of the IPBS model is such that:
The pedagogical practices of institutionalized public
basic schooling (IPBS), a model that has become
increasingly standardized across the world in the late
twentieth century, stand in marked contrast to the
traditional family socialization practices and beliefs of
many African societies. (Serpell & Hatano, 1997, pp.
367–368).
This criticism is indicative of the main weakness of IPBS
when it comes to initial discussions on teaching
patriotism; that is, the individualized framework we
project onto students is not always desirable for students.
In reality, it does not always prepare them for the types of
communities that they will be entering into posteducation.
When educators project this real world concept onto
students, there is a conception of this future as wrought
with isolation, where issues are best resolved through
independent exploration. Yet the existence of inter-global
communities, even just seen in the United States, is not
always reflective of this real world assumption. In fact,
researchers have pointed out communities that provide
intercommunal support in problem solving, whether on an
individual or greater societal level (Ang 1979, 92). We can
further assess the effectiveness of this type of civic
responsibility through what civic education truly does for
students as a part of society.

Research
Where teaching civic responsibility can be deemed as
useful to classroom goals is as a value that results from
effective education. The desired outcomes associated
with learned civic responsibility through similar IPBS
models suggest how democratic patriotism can be
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actualized as a pragmatic standard. Democratic patriotism
can in effect be learned and proved useful to motivate
students through extended use of this particular
knowledge production in school external contexts.
Straughn’s (2011) analysis of the data on civic
participation through education with civic duty in mind
suggests that “. . . education greatly enhances
commitment to active citizenship as a civic virtue, which
in turn exerts a powerful influence on both grass-roots
activism and electoral participation” (576). However,
Straughn goes further to contest the need for emphasizing
the point of patriotism as an explicit value:
Yet if our analysis is correct, the sense of civic
responsibility may not require explicit emphasis in the
classroom in order to develop over the course of
one’s education. As we saw, commitment to active
citizenship is itself a byproduct of other components
of civic patriotism (political trust, rights
consciousness), as well as political efficacy. With the
exception of rights consciousness, all these sources of
civic norms increase significantly with level of
education (576).
It seems possible, therefore, that the participation desired
by proponents of civic responsibility in the classroom is
merely a corollary of general education standards that
students are able to meet through effective teaching.
Overall, the need to instill patriotism as a value is not
essential to the idea of students becoming responsible
citizens.
If effective education is the foundation of responsible
citizenship, then further research into what responsible
citizenship looks like must also be addressed. If devotion
to the country is not necessarily what is at stake when it
comes to intrinsic motivation to navigate societal
problems and reform socio-political environments —as
opposed to the betterment of the country, then there is
more to consider than just individualized schemas of
success. If education is the tool for engagement beyond
the classroom context —rather than emphasizing
patriotism, which implies a duty to one’s country— then
we must consider the varying socio-political environments
that students may find themselves participating in.
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Expanding on the previous point on how different cultural
contexts, especially West African contexts, can reassess
how we think of what the real world entails. Serpell,
Mumba, and Chana-Kahali discuss the African experience
with civic responsibility:
In rural African societies, children were traditionally
raised to believe that they were brought up by the
community, that they were part of the community,
and that in due course they would play an important
role in the development of the community.
Implementation of the IPBS model in rural African
neighborhoods has often seemed to be quite alien to
the community whose children it recruits (80).
Effective education can set up students to circumvent
social issues and personal problems on an individual basis,
but it can certainly go further than that. The values
instilled in students through effective engagement are not
necessarily civic, but one that fosters engagement with its
people.
Whether or not people are taught about the importance
of individuality —or in this case, the need for
community— is not what is at stake. Our naming of the
value is largely inconvenient to the greater task of
integrating students into a community. How this occurs
may be up to them; some cultures emphasize individuals
participating within a greater democracy, whereas others
emphasize collaboration and supporting one another
within a community. Regardless of the mode of
integration, social studies teachers have the obligation to
enable the discipline as a method of engaging students to
respond to their needs as community members.

Application
Within the classroom, a social studies teacher
emphasizing student membership in their community
need not be an explicit value statement. Ambeth Ocampo,
a history professor at Ateneo de Manila University,
advocates for the process of history-making through
populist means; that is, he makes history palatable to
Filipinos of different socioeconomic and/or educational
backgrounds in the most universal design possible.
Katigbak describes it saying:
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If we have our own personal memories that define
our identities, that define who we are, history is
national memory, that which gives us that elusive
thing we call national identity. It is unfortunate that
we expect people to learn history in school, when it is
parents – our first teachers – that should teach us
who we are, where we came from, the nation that we
should be (143).
The term national identity is nothing more than a
collection of common memories and histories, not
necessarily pertaining to a specific country. Within the
classroom, this duty towards “national identity” need not
be explicitly stated anyway. Such a duty is better suited for
home.
In the classroom, students can be history makers. Where
social studies employs a broad range of the past, present,
and future circumstances detailed through history,
geography, and civic duty, students can seek their place
within history by relating it to both their previous and
current experiences. Ocampo suggests that “The past has
no resonance, no meaning if it is not relevant to the
present and vice-versa. This is one of the techniques I
employ to make history current” (140). Through observing
the greater historical world and extending it to their own
existence—through the common standards of analysis,
synthesis, and causal relationships of historical events—
students then contribute to this collection of memories.
As part of a cohesive classroom that inevitably discusses
these features, they, in turn, make these collections of
memories common —thereby solidifying their
membership in a community. While such membership in
a community can certainly lead to the common
conceptions of civic responsibility, teachers are less
explicitly stating any specific duty towards a country.
Rather they are shifting towards emphasizing the
student’s role and capacity to be an active contributor in
their respective community.
To emphasize community over patriotism does not mean
anyone must let go of the potential motivation to
contribute as an American. In fact, my entire point argues
for diverse ways of membership, but a community’s ability
to work together cannot truly go forward without a sense
of how each member can connect the present to the past.
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To do so is more than just learning from history, it is
making history by uprooting a common collective through
an implementation of cultural pasts into the present
community at stake.
Community heals and allows for the coping necessary to
move forward from divisions in society. We want every
student to be able to actualize being a part of the
community, and their ability to bring their cultural lens to
connect to their community gets them there. The oftAmerican narrative is that this country was built on the
backs of hard-working immigrants, and such
representatives of the global disparate certainly know
more about confronting and sewing division more than
anyone. In his part to help new immigrants cope in the
United States, the then-director of the Asian American
Alliance, Joe Pascual said, “We’re asking Americans to
change a bit to permit blending [of cultures]. We’re not
saying we should rapidly assimilate. That would destroy
our cultural soul” (Nelson, 1985). We must understand
how communities can begin to move forward after
division and our pasts connecting to the present can
actualize this.
This quote is from my late father, whose words were
published decades ago for his work to integrate incoming
immigrants from Asia into American culture. His words
reflect the diversity of methods that communities
function in the real world beyond American patriotism.
The process of using his words is additionally this practice
of connecting one’s past to present day issues. I have
made my own family’s history —and to an extent a vital
but lesser known part of my local region’s history—
resonate with how we can move forward with this current
historical topic of mending the country’s current division.
Coping is how moving forward happens, and to do so
effectively as a community means going beyond this
isolated, dog eat dog perception of the world. To suggest
to students that they must survive in a world where they
must exist on their own is not only an inaccurate
projection for their future but also simply not what they
need right now. If we’re trying to achieve the farthest
possible reach for integrating students into a community,
they must practice civic responsibility now rather than
viewing it as something to be readied for in the future.
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This also means that on the educator’s part there must be
a major reevaluation on civic responsibility itself for
students cannot just be taught they are to survive or fail
otherwise. Every aspect of their schooling ought to be an
active contribution to a current community.
A classroom that cares about each other is one that is
proactive in preventing the type of hyper-partisanship and
belligerent nationalism present on January 6. If we insist
on individualized notions of civic duty to better one’s
country, we cultivate a classroom where individuals
impose their will and beliefs against each other, especially
over the marginalized who have the most to lose. We can
never promise a common greater good but disagreement
and discourse need not be divisive: no one person needs
to see this country as their own to fight for. We can share
history as a community —comprehensive to the point of
all-encompassing inclusivity— and in doing so, care about
each other’s part in this country without the need to
damage or even consider members as expendable. It is
said that change can begin in the classroom, so if this is
truly the case, then it is the educator’s imperative to bring
exactly this kind of change to how we build community.
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Application of
Learning Projects
By Emily Huff, co-editor
We have included a few Application of Learning projects
from Seattle Pacific University’s fall 2020 course on
professional issues. This was an opportunity for students
to explore scholarly research on a topic of special interest
and create a product to share with an adult audience. The
intent was for them to go deeper with an issue covered in
class, or to pick another issue related to course objectives.
We have chosen to highlight a few of these projects as the
topics are so relevant for this edition of Curriculum in
Context highlighting important aspects of teaching and
learning for students as we look back at 2020 and look
forward to 2021-22.
The following student project topics have been included:
1.
2.
3.
4.

Helping English Language Learners Succeed
Inside and Outside of Class.
Supporting LGBTQ Students in School
Public Education and Native American Students
How to COME Together During Remote Learning
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THANK YOU to SHAPE
Washington, for their
continued support of
Washington State
ASCD’s Whole Child
School Award. The
Whole Child School
Award seeks to identify
a Washington State School that has created a school
culture with programs that exemplify two or more of the
5 tenets of the Whole Child. The 2022 recipient of the
Whole Child Award will receive $500 sponsored by
SHAPE Washington.

About SHAPE Washington
Mission SHAPE Washington supports coordinated efforts
to foster healthy, active, educated, youth in Washington
State through professional development, advocacy,
community outreach, and partnerships.
The Society of Health and Physical Educators Washington (SHAPE Washington), formerly known as the
Washington Alliance for Health, Physical Education,
Recreation and Dance (WAHPERD).
SHAPE Washington is one of the oldest professional
associations in Washington which is dedicated to the
advancement and promotion of its allied fields of Health,
Physical Education, Recreation, Dance, and Adapted
Physical Education. https://www.shapewa.org/
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ELL Specialists and Students

Helping English
Language Learners
Succeed Inside and
Outside of Class

While ELL specialists facilitate learning for English
Language Learners both inside and outside of the
classroom, when they "are removed from the general
education classroom for extended periods of time, [it
can] result in a disconnected instructional experience,
lack of increased achievement, and no sense of
belonging" (Dove & Honingsfeld, 2010, p. 9). However,
classroom teachers don't always have the expertise
necessary to ensure that the curriculum is accessible to
these students. As a result, it is instrumental that these
teachers collaborate to keep students in the classroom.

By Belinda Littlefield

Teacher Collaboration Benefits All Students

Introduction

While teacher collaboration benefits all students, it is
essential to meet the needs of English Language
Learners. In fact, "the most powerful strategy
for helping students learn at higher levels
was ensuring that teachers work
collaboratively in teams" (DuFour,
2011, p. 59).
teacher

This past year during the pandemic has
required teachers to completely
reimagine their practice and
“While
provided an opportunity to
Within the context of ELL, this
collaboration benefits
engage their practice with fresh
collaboration enables specialists
eyes, reminiscent of their first
all
students,
it
is
to leverage their expertise more
year. More than ever, teachers
widely and keep ELL students in
are turning to one another to
essential to meet the
the general education
collaborate, exchanging
classrooms. Through
needs of English
resources, ideas, and lessons in
"cooperative planning and
the pursuit of navigating this
Language Learners.”
organizational techniques...[the
thing we call "remote learning."
ELL specialist can help general ed
From tech troubleshooting to
teachers] improve their lesson delivery
adapting lessons for our highest needs
and differentiate instruction for ELLs
students, teachers are reaching out for
(Dove & Honingsfield, 2010, p. 3).
technology help, ideas for more engaging lessons,
and ways of adapting their in-person practice to an
These strategies also benefit all students by empowering
online environment.
classroom teachers "to 'think out of the box’...[and]
target students’ different perceptual strengths"(Dove &
This is the backbone of ELL teaching - this collaboration
Honingsfield, 2010, p. 3).
between teachers, family, and community - and this past
year has made it clearer than ever how essential it is to
What Collaboration Looks Like
activate all three of these resources in the pursuit of
A. Co-Planning
addressing the needs of the whole student.
ELL specialists can help identify language
objectives in content, as well as share culturally
responsive teaching and differentiation
strategies.
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B. Co-Teaching
ELL specialists can push-in and provide
additional in-class support, observations, and
feedback, or engage in a station model that
enables both to teach.
C. Parallel Teaching
ELL specialists can push-in and provide
additional in-class support, observation, and
feedback, or engage in a station model that
enables both to teach (Hoffman & Dahlman,
2007).

Inviting Families In
It's important to invite families into the school and
classroom communities because they act as a support
system for the students at home, "reinforc[ing] the
importance of school, homework, and activities that
build student skills and feelings of success" (Epstein,
2010, p. 83).

Dufour, Rick. (2011). Work Together: But Only If You
Want. Kappan 92, no. 5: p. 57-61.
Epstein, J. (Nov. 2010). School/Family/Community
Partnerships: Caring for the children we share. Kappan
92, no. 3: p. 81-96. Hoffman, P. & Dahlman, A. (Sept.
2007). Together We Are Better. Compleat Links 4, no.
3.

Belinda Littlefield is a graduate student in
the Accelerated Master of Arts in
Teaching at Seattle Pacific University, and
she is currently completing her student
teaching in the Edmonds School District.

The wider community acts as a resource for families,
helping to support students by "creat[ing] school-like
opportunities, events, and programs that reinforce,
recognize, and reward students for good progress,
creativity, contributions, and excellence" (Epstein, 2010,
p. 83).
The community is also integral to supporting families by
reaching out to the ELL in the wider community,
providing parents with "family- like settings, services, and
events to enable families to better support their
children" (Epstein, 2010, p. 83).
Learning about these resources, either through your own
research or specialist, and encouraging families to take
advantage of these opportunities will help to better
support ELL students and their families - and you may
even discover resources that can benefit your whole
classroom community.
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Supporting LGBTQ
students in school: Tips
and strategies for
teachers to create a more
inclusive classroom
By Jenn Arras

harassment and 24.9% experienced physical harassment
(Pampati et al., 2018).
In a study of high school students in Florida, students who
identified as LGBTQ were three times more likely to report
depression. This is particularly troubling as suicide is the
second leading cause of death for adolescents ages 10-24
in the United States (Zeglin, Terrell, Barr, & Moore, 2020).
Perhaps you are thinking that these studies do not reflect
the environment of schools in more progressive cities.
However, 90% of youth surveyed in Seattle Public Schools
had heard the term “gay” used in a negative way.
Harassment and school exclusion based on sexual
orientation has been linked to lower grades and
detachment at school. This study also cites data from
another study that links LGBTQ students in unsupportive
school environments and the likelihood of engaging in
risky sexual behaviors such as increased
numbers of partners and unprotected sex
(Hillard, Love, Franks, Laris, & Coyle,
2013).

“One looks back with appreciation to the
brilliant teachers, but with gratitude to
those who touched our human feelings.
The curriculum is so much necessary
raw material, but warmth is a vital
“While there are a number
element for the growing plant
and for the soul of the child.”
of serious risks for our
- Carl Jung

That being said, we know that
“school connectedness is a wellestablished protective factor for
LGBTQ students as they
adolescent health.” And in the
study
that
followed
navigate adolescence,
connectedness
among
Considerations
teachers can provide vital
transgender students, it was
Before we talk about how we can
shown that having supportive
support for their health
support our LGBTQ students, we
educators and staff worked as a
and safety.”
should talk about the challenges
protective agent for these students.
these students face at school and the
Student connectedness is linked to
positive effects teachers can have on
lower exposure to gun violence and lower
helping these students overcome these
risk for depression (Pampati et al., 2018). And
challenges.
finally, a study looking at student retention in a
community college in Washington state showed that
In a study of school climate among transgender teens,
factors such as formation of personal connections,
approximately 75% of transgender students felt unsafe at
assumption of leadership roles, and increased community
school because of their gender expression, and bullying of
involvement all had positive influences on student
these students was linked to chronic absenteeism. Data
retention (Trimble, 2019). As teachers, we can have
from this study showed that transgender students who
influence over all of these factors in our classrooms.
were bullied in the past three months were far more likely
to miss three or more days of school in the past month
than cisgendered students. In that same study, data is
cited from a National School Climate Survey showing that
64.5% of transgender students experienced verbal
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While there are a number of serious risks for our LGBTQ
students as they navigate adolescence, teachers can
provide vital support for their health and safety.
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Educate Yourself
Every good educator knows that the key to meaningful
instruction is to know your students. To gain a deeper
understanding of your LGBTQ student, it is important to
know the full range of identities within their community.
Familiarize yourself with a list of commonly used terms
used to describe orientation. Know that these terms are
constantly evolving and make a point to keep current on
preferred terms and what they mean.

AGAB
Assigned [Gender] at Birth, refers to what gender a person
was assigned at birth. This is used in conversations when
talking about a range of people who experience a set of
common issues based on their birth assignment and
allows the conversation to be inclusive of non-binary or
trans individuals. This is generally not considered an
identity in and of itself, as calling someone AFAB or AMAB
(Assigned Female/Male at Birth) would erase the person’s
requested pronouns.

Ally
Allies are individuals who don’t identify as LGBTQ but
support both individuals and communities who do, and
advocate on their behalf.

Asexual
People who identify as asexual are not sexually attracted
to either sex, though the spectrum of experiences vary
from person to person.

Bisexual
Individuals who identify as bisexual are attracted to more
than one gender, either physically or emotionally

Gay/Lesbian
This term is used to refer to individuals who are
emotionally, romantically, or sexually attracted to
someone of the same gender; women who are attracted
to other women often prefer the term “lesbian,” while
men use the term “gay.”

Gender-Expansive
Individuals who are gender-expansive believe there is a
wider spectrum of gender identities than simply male and
female.

Gender Expression
How one expresses gender identity using outward
appearances, behaviors or other means.

Gender Identity
While the sex assigned at birth is binary, one’s gender
identity is informed by how one sees oneself.

Gender-Neutral
This phrase refers to a number of different concepts, all of
which revolve around neutrality. It could be used to
discuss gender-neutral pronouns, bathrooms or identities.

Non-Binary
An umbrella term to describe any gender identity that
does not fit into the gender binary of male and/or female.
Nonbinary people may identify as having no gender, fall
on a gender spectrum somewhere between male or
female, or identify as totally outside binary gender
identities.

Queer

Cisgender

Once carrying a negative connotation, numerous LGBT
youth have re-appropriated this word to refer to the LGBT
community as a whole.

A person is considered to be cisgender if they identify with
the sex they were assigned at birth.

Questioning

Closeted
An LGBTQ individual who has not yet revealed their sexual
orientation or gender identity publicly.

Coming Out/Disclosure
LGBTQ individuals often disclose their sexual orientation
and gender identity to their family, friends and/or
community – also known as coming out.
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Individuals who are currently exploring their own sexual
orientation and gender identities are said to be
“questioning.”

Transgender
Transgender individuals are people who don’t identify
with the sex they were assigned at birth and instead
choose to express a different gender identity.
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Transition

Have resources available for students in crisis

Transition happens when an LGBT individual takes steps
– legally, medically, or socially – to affirm their gender
identity. This may include changing one’s name or
seeking gender reassignment surgeries. (Teaching LGBTQ
Youth: Creating Inclusive Classrooms 2020)

Know what services your school has for kids in crisis as
well as LGBTQ support. If your school does not have a GSA
(Gay Straight Alliance), consider starting one. Follow this
link
to
the
ACLU
of
more
information.
https://www.aclu.org/other/how-start-gay-straightalliance-gsa You can also have students contact The Trevor
Project (1-866-488-7386) which has a 24/7 hotline and
virtual chat for LGBTQ youths who are struggling
emotionally and may be considering suicide.

Create an Inclusive Classroom
As the teacher, you set the tone for welcoming to your
LGBTQ students. Students are cued not only by what you
do, but also by what you don’t do. Consider these things
when deciding what you want your room to look like and
what you want to include in your curriculum for the year.

Appearance
Think about including a rainbow flag or safe space posters
and stickers. Maybe decorate your room with influential
events or figures from the LGBTQ community. Tell your
students from the moment they walk in the door that they
are welcome and have a valuable contribution to the class.

Curriculum and Instruction
Include important events and notable figures from the
LGBTQ community. Talk openly about gender sexual
orientation and gender identity. Teach your students to
expand their ideas about gender roles and make sure to
include diverse family representations in your instruction.
Try to avoid using pronouns when addressing your
students instead try things like “Good morning, innovative
thinkers” or “Welcome, young scientists”, instead of
“ladies and gentlemen” or “boys and girls.” Avoid
grouping by gender. Instead have students count off or
find another random way to form groups that is not based
around gender.

Identify yourself as an ally
Let your class know that you have a zero-tolerance policy
to harassment and bullying in your class. Speak out against
homophobia. Find out what pronouns your students use
and use them correctly. Let your students know they can
always come to you with questions on gender identity and
sexual orientation, and let them know they can tell you if
they are being harassed or intimidated by their
classmates. Let your students know that everyone has the
right to feel safe.
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What to do if a Student Comes Out to
You
Remember that if a student decides to come out to you, it
means that they trust you and feel safe enough with you
to disclose this very personal information about
themselves. Sometimes a teacher is the first person a
LGBTQ student feels safe enough to confide in, and so we
must do all that we can to make sure they are cared for
and supported. The following do’s and don’ts have been
adapted from Learning for Justice, Section IV: Family and
Community Engagement.

Do’s
Listen: This is the most important thing you can do for
your student. Coming out is not a time when they need
advice or someone to ask a million detailed questions. We
feel loved and cared for when we know we are being
listened to, and so let your student guide the
conversation. Ask open ended questions like “Do you feel
safe at school?” Let them know you are available if they
need to talk.
Respect confidentiality: Allow your student to come out
to others in their own time in their own way. Of course, if
your student is contemplating suicide or is being abused,
then you have an obligation to report it and you should let
your student know your obligations. But, how and when
to tell others about their sexual preference or gender
identity is an intensely personal matter for some and they
should have the right to disclose that information
themselves.
Follow your students' lead on language: Do not correct
your students on how they choose to describe
themselves. Avoid using slurs or slang.
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Don’ts
Question their certainty: Even if your student is unsure
and is still trying to figure out their own identity, it is not a
time to question them or ask them to question
themselves. Remember your primary concern as a
compassionate adult is to be a good listener.
Ask about sexual experiences or if they have been
sexually assaulted: This should go without saying, but you
should not be prying into details that your student does
not voluntarily give. Furthermore, as a teacher it is
inappropriate to be having a sexually explicit conversation
with your student. At that point it might be better to refer
your student to some of the resources available to them if
they have questions you don’t feel comfortable
answering.
Tell them to keep it to themselves: Sometimes there is
the temptation to tell a student keep it to themselves
especially if they are in the questioning phase. But asking
them not to say anything implies that they should be
ashamed of who they are. It is better to tell your student
that you support them whether they decide to come out
or not.
As teachers, we have the power to welcome all students
and we have the power to change lives as we set the tone
and model inclusive practices in our classrooms, especially
for our LGBTQ students.

Trimble, D. V. (2019). The Right to Be Counted: Student
Retention and the Washington State LGBTQ Student
Success Initiative. New Directions for Community
Colleges, 2019(188), 79-94. doi:10.1002/cc.20380
Writers, S. (2020, November 02). Teaching LGBTQ Youth:
Creating Inclusive Classrooms. Retrieved November 17,
2020.
Zeglin, R. J., Terrell, K. R., Barr, E. M., & Moore, M. J.
(2020). Depression in High School: Lesbian, Gay, and
Bisexual Identity as a Moderator of Sexual Assault.
Journal of School Health, 90(9), 703-710.
doi:10.1111/josh.12934

Jenn Arras is a first-year secondary visual arts
teacher who focuses on art as a means to
connect students to themselves and the
world through a curriculum that celebrates
diverse backgrounds and cultures. She is
passionate about her belief in the arts for the
development of critical thinking and problem-solving skills
through analysis and creation. Guided by her love of
working with children, and a desire to create equity in
education, she uses visual language to promote literacy by
allowing students of all abilities an opportunity to gain
competence in analyzing and discussing complex ideas
without the obstacle of decoding written text.
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Public Education
and Native
American Students
By Lindsey Beach
Introduction

Before we begin, I want to acknowledge that I spent time
reflecting on my own culture and any biases I may have
prior to creating this presentation. I must make a
disclaimer that my intention is to present this information
from an unbiased place of caring. However, I was raised
and educated from the dominant Euro-American
perspective, so implicit bias may be present. I welcome
feedback, as we can only grow through learning.
I also want to make it clear before we begin, that there are
567 Federally recognized tribes in the United States, 29 in
Washington. I will share some methods and pedagogies
but remember that our Native students will come from
different experiences, and it is important that we avoid
generalizing.

The following article has been adapted for this journal,
Historical Paths
and it is the transcript of a presentation to an
“Our future is tied to our past” (CHiXapkaid
elementary school staff, discussing public
(Pavel, M.) et.al.2008). For us to facilitate
education and Native American
proper learning environments for our
students. The following article has
students we need to understand
been adapted for this journal, and
their past. To accomplish this, I will
it is the transcript of a
“Family, community,
discuss Native education prior to
presentation to an elementary
colonization, the history of
tribe, and school
school staff, discussing public
education imposed on tribes, and
education and Native American
partnerships have a
federal legislation that affected
students.
Native education.

great impact on student
success.”

According to Banks and McGee
(2020),
educators
should
evaluate their teaching practices to
determine
if
they
reflect
multicultural issues, and then modify
their teaching in a way that improves the
academic achievement of students from diverse
racial and cultural groups.

Tribal Land Acknowledgment
I would like to begin by acknowledging that we gather
today on the ancestral homelands of the Coast Salish
Peoples, who have lived in the Salish Sea basin,
throughout the San Juan Islands and the North Cascades
watershed, from time immemorial. Please join me in
expressing our deepest respect and gratitude for our
indigenous neighbors, the Lummi Nation. (adapted from
Western Washington University (n.d.).
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Education Prior to
Colonization

According
to
CHiXapkaid
(Pavel, M.) et.al.(2008), prior to
colonization, education of indigenous
peoples in North America was characterized
as experiential and authentic.
Their entire
environment was the "classroom" and children would
observe their elders as they went about their traditional
ways. Individuals’ gifts were truly celebrated and shared.
According to Brayboy et.al. (2018) In 1902 it was assumed
that there was no systematic education of Native children.
An author at the time, Charles Eastman, said “nothing
could be farther from the truth.” Eastman noted that all
customs of training children were scrupulously adhered to
and transferred from generation to generation. Brayboy
et.al. (2018) also noted that “the indigenous education
systems have always been consciously designed,
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intentional, sustained, and thus formal, even as they
eschew the schooling practices we categorize as formal,
such as lecturing, classroom discipline, and standardized
testing.”

History of Education
From the 1880’s through the 1920’s, education was used
as a method to assimilate Native American tribes. Federal
policies led to children being removed from their families
and placed in government run schools. “The main purpose
of these schools was to strip the indigenous people of
their culture and language and impose the Euro-American
culture on them” (n.d.). The children’s traditional ways
were replaced with those sanctioned by the government
and the student’s cultural practices were discouraged.

Federal Legislation
In addition to history, we need to understand the path of
federal legislation. According to CHiapkaid (Pavel, M.)
et.al. (2008), if we are to understand the environment our
children and their families are navigating to pursue
equitable education, we must examine the laws and
policies as well as how they are being interpreted. I
encourage you to research each item below, from
Vendiola & Banker (n.d.), to help you understand the
history of miseducation of Native people through
legislation.
•

Meriam Report (1928)

•

Indian Nations at Risk (1991)

•

People with Disabilities on Tribal Lands 3 (National
Council on Disability, 2003)

•

A Quiet Crisis: Federal Funding and Unmet Needs in
Indian Country (U.S. Commission on Civil Rights,
2003)

•

National Indian Education Association’s Preliminary
Report on Leave No Indian Child Behind (Beaulieu,
Sparks, & Alonzo, 2005)

•

Native Youth Report (Executive Office of the
President, 2014)

•

Native Nations and American Schools (National
Indian Education Association, 2016)
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Culturally Based Education
According to the National Congress of American Indians
(n.d.), there are approximately 644,000 American Indian
and Alaska Native students in the US K-12 system. 90% of
Native students attend public schools, so we must
understand how to meet the educational needs of Native
students more effectively. I will discuss three ways to work
towards culturally based education in the classroom and
strategies to help foster an inclusive classroom
environment.

Native American Pedagogy
Native American Pedagogy, (from Native American
Pedagogies (n.d.), includes three types of learning: placebased learning, all senses-experiential learning, and
storytelling. As we discuss pedagogies and ideas, it is
important to remember that our students all come from
different backgrounds. Please note that the ideas below
are from Native American Pedagogies (n.d.) unless
otherwise specified.
Place-Based Learning
It is important to understand the ways that culture and
place are intrinsic to the experiences of Native students.
Place-based learning promotes learning experiences that
are rooted in the cultural, historical, environmental,
economic, and literary contexts of your students.
According to CHiXapkaid (Pavel, M.) (2008), elders, Native
community members, and family members, can work
together with the teachers and administrators to develop,
implement, and evaluate authentic learning experiences
that will engage all students.
All-Senses Experiential Learning
Experiential learning uses all the senses: sight, hearing,
taste, touch, and smell, plus intuition and gut feeling. This
type of learning recognizes that children learn through
engagement in activities that are cooperative,
collaborative, and intentional.
Storytelling
Storytelling is a fundamental part of Native American
culture. “Stories serve as education passed from the
elders to the youngsters and convey moral meaningschildren learn from them about their tribes, about famous
warriors but also about moral rules and customs”
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(Saddam & Yahya, 2015). Lessons will be remembered
better because they are conveyed in an animated style.

Bias Free Classroom
We should continually assess our materials. Klug &
Whitfield (2003) share a few ways to examine classroom
materials and books for stereotypes of American Indians.
Focus on how they are portrayed, assess materials for
“invisibility,
stereotyping,
selectivity,
imbalance,
unreality, fragmentation, and isolation, as well as for
language biases” (Klug & Whitfield, 2003). Assess the
language used to describe American Indian people, to
check for stereotypical statements that will undermine
their sense of self and culture. Finally, when assessing
materials, Klug & Whitfield (2003) recommend asking the
following questions:
•

Are American Indians portrayed with respect or as
humorous objects of derision?

•

Is their use of Native languages to be ridiculed, or is
it rendered respectfully?

•

Are American Indians portrayed as part of the
present and future, or only as a footnote of the
past?

•

Are American Indian cultures shown to be vibrant
and living, with Native people making contributions
to their communities and societies, or as humorous
spectacles?

•

Are American Indian heroes and "sheroes"
respectfully portrayed in the materials, or are they
giving insignificant roles and presented like
caricatures?

Strategies to foster an inclusive environment:
University of Denver’s Office of Inclusion shares a few
strategies for fostering an inclusive environment that
recognizes and supports the history, identity, and ways of
knowing of Native American students. First, reflect on any
preconceived stereotypes you may have. Native students
are misjudged according to their ability and often feel as
though they are viewed through a deficit lens (Taylor,
2001). Then, incorporate conversations into the classroom
to allow the lived experiences of students to be woven in,
be sure to address inappropriate racial slurs, stereotyping,
and racism during discussions and interaction. Finally,
avoid generalizing and recognize that each Native student
has a different experience.

Since Time Immemorial
In 2015, the Legislature passed Senate Bill 5433, which
requires the Since Time Immemorial: Tribal Sovereignty in
Washington State (or other tribally developed curriculum)
be taught in all schools. The use of the Since Time
Immemorial (STI) curriculum has been endorsed by all 29
federally recognized tribes in Washington state (n.d.).
There are seven guiding principles of STI curriculum, as
shared by Vendiola & Banker (n.d.):
1.

Teach with a multiple perspectives approach.

2.

Focus on the tribal group(s) closest to the school
first.

3.

Deal with real life, sometimes controversial issues.

4.

Connect the head with the heart with the hands for
learning.

5.

Recognize that culture is dynamic and always
evolving.

6.

Stress the resiliency of Native cultures, despite
intentional oppression and neglect and,

7.

Emphasize that co-responsibility for change
involves developing allies who know how to act.

Relationship between tribe and school
Where the Sun Rises (CHiapkaid (Pavel, M.) et.al. 2008)
was a study conducted to analyze the factors contributing
to the “achievement gap” for Native American students in
Washington. Through listening sessions with tribes across
the state, they found that relationships between tribes
and schools go beyond formal curriculum. Family,
community, tribe, and school partnerships have a great
impact on student success.
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According to the Washington State Educators Standards
Board (2021), STI curriculum in schools can improve
understanding of past contributions of Indian nations and
ongoing tribal state government relations, and help
improve Washington’s history curriculum. CHiapkaid
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(Pavel, M.) et.al. (2008), adds that when Native history
and culture is taught in the classroom there are benefits
to both Native and non-Native students. For Native
students it assists in keeping Native culture alive,
promotes positive Native identity, and increases
awareness about their culture. Additionally, their
comfortability in schools increases. For the other students
in the classroom, there is increased respect,
understanding and awareness of Native culture and
history. Additionally, teaching Native culture and history
can also help reduce or eliminate stereotypes.
Where do we go from here? Spend time analyzing your
teaching practices and understanding your students’
backgrounds and experiences, remembering that
“students learn best and are more highly motivated when
the school curriculum reflects their cultures, experiences,
and perspectives” (Banks & McGee, 2020). Then reflect on
the discussions in today’s presentation and how you can
begin to integrate Since Time Immemorial curriculum, and
Native American pedagogies into your classroom.
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WHAT WE DO
Every day we’re in classrooms researching our products at work and connecting with educators. Our relentless push to improve
and advance our products is driven by our belief that all learners can achieve and grow. Each of our programs has been designed
to support this belief and help deliver on the promise of equitable learning for all students in every classroom.
Together with educators, we’re helping schools perform better by providing teachers with high-quality curricula and tools to
meaningfully differentiate instruction. Our shared goal is to actively engage students in their learning and motivate them to
persevere and achieve.
Using what our experience, research, and best practices tell us to be true, our programs address head on some of the chief
challenges that educators face. Read on to learn more about some of the many ways we strive to make classrooms better places
for teachers and students.

PARTNERSHIP
In the past three years Curriculum Associates has sponsored professional learning opportunities [Ensuring Equity & Access to
Complex Tasks & Rigorous Learning with Dr. Norman Webb and Teaching 2019/October, Learning, and Leading Mathematics
with Grace Kelemanik & Amy Lucenta 2020/January & October, Curriculum Associates: Inclusive Math Instruction with Dr. Gladis
Kersaint 2021/May] for Washington State ASCD members and educators across the state. Thank you, Curriculum Associates, for
continuing to partner with Washington State ASCD.
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How to COME
together during
remote learning
By Dora Chen

an authentic, meaningful, and relevant learning
experience by interaction and collaboration. Ella learned
to use nonverbal language to communicate many
messages for motivation and care. In this physical
classroom, teachers and students managed to speak in
90% of the target language to communicate with pictures,
body language, and other cues.

In a remote learning classroom
Ella felt frustrated after she taught in the online
classroom. The distance learning seems to undermine
many of the instructional strategies that she took for
granted in a physical classroom.

During her first quarter, only one student out of her 70
students turned on the camera. Only about one-third of
students passively interacted with the teacher, and
Ella is a new teacher working in a high school world
engagement was very low. Most of the students
language classroom. She felt frustrated when
preferred typing in a chat box rather than
talking about her first of year teaching
speaking. Some students used private
that started in September 2020. Many
computers or phones, which made
effective in- person classroom
collaboration difficult for group
pedagogy and strategies are
“It is the teachers’
work. Some students were
ineffective in a distance learning
responsibility
to
help
struggling in using the new
environment. She also heard
system. Lack of practice in class
students’ complaints after the
students want to come
led them to frustration with the
first quarter although she has put
back to the community
material which caused them not
much effort into supporting the
to do their homework, thus
underperforming
students.
through
creative
creating
a vicious cycle. Ella was
These days, she is easily getting
sad
when
she saw the
tired and has some symptoms of
strategies.”
underperforming
students
compassion fatigue. The following is
discouraged
with
their
grades
which
Ella’s first year teaching story.
reinforced their belief that they could
In a physical classroom
not do the work. Ella knew that these
Ella had eight months of student teaching
students were not participating in class and were
experience in the physical classroom before the
unwilling to join the asynchronous period. Ella believes in
pandemic. Before each class in her student teaching, she
the potential of each student, but she felt helpless about
stood at the door and welcomed each high school student
changing this situation. She knows most of these students
as they walked in the class. Ella’s mentor often changed
are from lower income families and that many of the
the layout of the classroom according to the different
families were struggling during this time of Covid-19. Ella
interactive activities. Students actively learned in an
wants to put her efforts to make a difference.
environment that was decorated with cultural artifacts
What support is possible for Ella? I hope this article can
and target language surrounding the students. Like an
give all of us fresh eyes to see successful strategies for
actress, the mentor was enthusiastic, giving students
online classroom instruction and
serve as motivation
much comprehensive input using her body language,
to
make
a
difference
with
passion
and
dedication.
prompts, and other tools. She managed to accommodate

Scenario
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Challenges in a remote world language
classroom
Isolation
It is not uncommon when students feel a strong sense of
isolation during online learning. For some students, they
feel very frustrated when learning without the buzz of the
classroom and the company of their peers. On the other
hand, teachers may feel disappointed because many
instructional strategies that we take for granted in our
classroom are challenging without face-to-face
interaction. It is a big challenge how to give
comprehensive input and provide interpersonal
communication in virtual learning environments,
especially when all of the students turn their cameras off.

Adaptability
Almost every day, various unexpected situations may
occur because of home network or technical difficulties,
which is a great challenge for teachers and students, and
this may disrupt the original classroom plan. At the same
time, students might encounter various situations when
studying at home. How do teachers support student
learning given these circumstances maintaining a positive
teacher-student relationship while still encouraging
enthusiasm for learning? Teachers' and students'
attitudes toward technical difficulties and disruptions
which they have not encountered in a physical classroom
will directly affect their teaching and learning. Therefore,
how to prepare a response to the new situation is
significant to both teachers and students. Can they
implement key concepts of growth mindset or socialemotional learning? Are they familiar with the online
systems? Are teachers aware of teaching students more
skills about self-regulation in an online learning context?
These factors affect student engagement in class.

Lack of motivation
Keeping students engaged and motivated is a common
issue, no matter what learning environment is in place.
But in an online learning context, what we efficiently have
in place in the physical classroom gets harder since
students are not with us.
Teachers cannot know the exact learning situation if
students turn off the camera. When they encounter a
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problem, they may not gain prompt support if they do not
request it. Teachers are also challenged in using nonverbal language to motivate students who have lower
engagement or give them specific and timely feedback in
an online learning context. Lower motivation results in
disengagement as these students might feel it is harder to
finish the homework. It's no surprise that some students
would be tempted to opt-out.

Disengagement
According to De La Rosa (2020), “A survey of participating
San Antonio schools showed that 54% of high school
students said they were less engaged during distance
learning.” In Seattle Public Schools, most of the students
turn off the camera when they are in class. If teachers fail
to design new engagement strategies for dynamic online
learning, it would be no surprise that more students drop
out of the class. Isolation, technical difficulties, and lack of
self-regulation skills bring a significant challenge to
engagement.

How to teach effectively in a remote
world language classroom
I created the idea of the acronym “COME” to name the
key strategies needed to teach world language effectively
in a remote setting. It is the teachers’ responsibility to
help students want to come back to the community
through creative strategies. I will use these strategies to
view Ella’s classroom discussed at the beginning of this
paper in order to offer suggestions for more effective
teaching.

What is COME?
When I use COME to describe effective teaching and
learning in a remote world language classroom, it means
there is a high-quality relationship and connection
between the teacher and student (C); there is openness
with the new learning and teaching situation (O); teachers
can give more motivation to promote learning (M);
teachers can use effective strategies to ensure each
student is engaging in learning (E). Among these factors,
connection(C) is the most important factor. When
students are valued, respected, and have built trust &
rapport with teachers, they may receive the teacher’s
suggestion to become more open-minded, be more
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motivated, and have a sense of ownership to improve
their engagement.

C--connection
Geneva Gay (2000) believes that interpersonal relations
“have a tremendous impact” (p. 197) on teaching and
learning because students perform much better when
feeling comfortable and valued. The Skillful Teacher
claims that positive teacher-student relationships “impact
the climate and management of a classroom” and
“influence student effort and academic engagement” (p.
318).
What
goes
into
high-quality
teacher-student
relationships? Zaretta Hammond (2015) writes, “Building
trust and rapport” (p. 77) is essential “to create a
partnership that has the teacher and student coming
together as a team to tackle a specific learning challenge”
(p. 75).

•

Hold individual conversations with students to help
them identify their strengths, goals, and growth
areas.

O-openness (for both teachers and students)
On the one hand, teachers should be aware of the
complicated situation in a distance learning environment,
such as technical difficulties, students’ emotional issues,
and unexpected things during student learning at home.
Teachers need to be open-minded and create a learning
climate where we are all learning from mistakes. Teachers
should also examine their biases about students and their
home situations. Each student has a different story behind
them as they are learning from home.
Furthermore, it would be beneficial if students learn
social-emotional management together with teachers. It
is vital to discuss how to self-regulate and seek support
when having problems.

Therefore, effective online teaching should start with a
connection as teachers build trust and rapport with
students which opens the door for “students to be open
and vulnerable enough to show you their learning moves”
(Hammond, 2015, p. 75).

When students and teachers learn a growth-mindset and
become more open, they may respond positively to the
challenges which occur in a distance learning
environment.

And for teachers, the only way “to get students to open
up” is to “show our authentic care about who they are,
what they have to say, and how they feel.” (Hammond,
2015, p. 75).

Motivation is critical in the remote world language
classroom especially for underperforming students. The
Skillful Teacher claims motivation is “the linchpin of
student learning” (p. 257).

The Distance Learning Playbook gives some strategies for
establishing high-quality relationships with students in a
distance learning environment (p. 50-51).

Furthermore, Zaretta Hammond (2015) explains that the
underperforming students' negative mindset, which she
calls learned helplessness, prevents them from becoming
independent thinkers (pp. 91-92). Online learning puts
forward higher requirements for students' self-discipline
and self-management, but these skills are precisely the
underperforming students' weaknesses. It is not
surprising that their academic achievement gap enlarges
under the remote learning contexts without timely
encouragement and guidance.

•

Begin synchronous and asynchronous lessons with
a positive affirmation (e.g., favorite quotes, a silly
joke, short video messages.)

•

Establish virtual office hours for students to drop in
for academic support.

•

Host a short check-in conference with families and
students to see how they are doing and what they
need.

•

Use voice feedback tools on student work so they
can hear the sparkle in your voice, rather than your
words without context.
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M--motivation

According to The Foreign Language Teaching Methods
provided by the University of Texas at Austin, three
learner characteristics have consistently been
consequential for language learning: motivation, anxiety,
and beliefs about language learning. Many studies on
second language acquisition found that motivation is “a
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consistently strong predictor of successful language
learning" [Masgoret and Gardner (2003) and Gardner,
Tremblay, and Masgoret (1997)]. Meanwhile, anxiety
includes uncomfortable feelings when learning or using
the new language. Several studies have found that
approximately 1/3 of American foreign language learners
experience anxiety in response to language learning
(Horwitz, Tallon, and Luo, 2009). Some students are
getting more anxious in a remote learning environment
since they lack peer support and teachers' motivation.
How can we motivate students in a remote world
language classroom?
First, a positive teacher-student relationship creates a
climate that makes students feel safer, valued, and cared
for. This is key to alleviate students’ anxiety in world
language learning.
Second, when teachers encourage students to speak
without putting pressure on themselves to achieve 100%
accuracy in speaking the new language, and when
students understand that making mistakes is a part of the
learning process, they would be willing to engage more
deeply and not care about losing face.
Third, Katie Novak and Mike Anderson provide some
useful strategies. To move from compliance to
engagement, try these phrases: Instead of “I expect you
all to...,” try “Your next challenge is...” Instead of "I want
you to...," try "What's a goal you have..." To move from
teacher ownership to student ownership, these sentence
starters can help. Instead of "Here are three things you
need to do...," try "Here are three things to try as you..."
Rather than, "I've created some choices for you...," try
"You have several choices to consider..."
It is also important to help students work on shifting from
extrinsic to intrinsic motivation.

dimensions of engagement: behavioral engagement,
cognitive engagement, and emotional engagement.
Teachers can help students move from participating to
investing and support them in driving their own learning.
“Engagement is a two-way relationship," relying on
mutual respect (Pinto, 2013, p. 52). Teachers should
constantly demonstrate care through providing
scaffolding in teaching or providing effective academic
support. The Distance Learning Playbook provides a list of
factors relating to engagement. These factors include
gauging dimensions of engagement, thinking about
learning functions instead of just tools, setting the
conditions for engagement and learning, selecting the
tools to meet these functions and conditions, designing
tasks with engagement in mind, greeting students,
learning students' names and how to pronounce them,
and learning about their interests. Since it is easier to
access many engagement tools, the book suggests
teachers think about “what learning function does this
tool fulfill" (p. 106) in advance. On the other hand,
teachers need productivity tools to perform major
teaching functions. Moreover, the book suggests to
“design tasks with engagement in mind," (p. 110) which
means the tasks that students need to finish in an online
learning class "should foster learning" (p. 111). The book
also provides some principles when designing tasks to
increase Engagement. The principles include encouraging
students to think in more than one way by transforming
from closed to open tasks, moving from information to
understanding by requiring students to connect and
relate, and asking students what they think first instead of
telling them what they will need.

Tips for Ella’s remote learning classroom
Before teaching, make these a priority in the classroom:
•

Personal connection between teacher-student.

Teachers should focus on providing timely, specific
feedback explaining what they should keep in mind as
they aim for high-quality work rather than telling students
what they need to do to get a good grade.

•

Opportunity for students to express their ideas.

•

Meaningful, Relevant, and Interest Language Tasks

•

Self-pace learning environment.

E--engagement

•

Instant feedback to make students feel valued and
acknowledged.

•

Learner autonomy

The Distance Learning Playbook explains that engagement
is "at the core of learning" (p. 101). The book lists three
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•

Cultivate learner curiosity.
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Join over 500 educators and become a
member today!
Washington State ASCD is the only educational
organization in Washington State that reaches
practitioners at all levels of education and your
involvement is one of the keys to our success. As a
member of WSASCD, you can take advantage of our
member benefits.

Receive:
•

Dora Chen is currently a graduate
student at Seattle Pacific University.
After leaving her career in finance of
over 15 years, she started to pursue
her dream to become a teacher in
2015. As a substitute paraeducator,
she has worked for over fifteen elementary schools, three
middle schools, and two high schools for the past six years
teaching Chinese. She enjoys being a Chinese teacher as
she sees herself as a lifelong learner and as this allows her
to improve her cross-cultural understanding and enriches
her cultural identity. Each class for her is a beautiful
journey in which she can discover strengths and
challenges both of herself and her students.

•
•

•

Professional development offerings at
member rates
Award-winning eJournal, Curriculum in
Context, twice a year
Quarterly e-Reports and e-Briefs via email to
inform you about the latest WSASCD events,
ASCD resources and updates on educational
issues in Washington State
Membership in a community committed to
promoting promising practices to ensure ALL
students are safe, healthy, engaged,
supported, and challenged

Connect:
•
•

Opportunities to earn clock hours when you
attend WSASCD conference/workshops
Opportunities for leadership, networking, and
to attend events that will promote
professional growth and development of
members

Attend:
•

Regional conferences and workshops
covering topics relevant to the needs of local
educators.

Sign-up Today!
•
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Visit our website for more information and
complete our membership form.
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board member since 2017. We are thrilled to have a
leader who has embraces and leads with the whole child
and whole educator at heart.

Executive Directions
By Carrie Lam
As this the 2020-2021 school year winds down, we have
much to celebrate! We have pushed through moments of
uncertainty and have navigated new systems, all
important decisions to best support our students, schools,
and communities during a pandemic. Though times have
been different and challenging to say the least, we must
not lose sight of the tremendous growth and resilience
that we have each gained during this year. Through the
challenges there has been innovation, we have discovered
different ways to lead learners and we have grown as
practitioners from the experiences of life during a
pandemic. I believe in looking for silver linings when things
seem dark so I ask, what silver linings can you see from this
past year and how can they guide your work going
forward?

WSASCD Board of Directors Transitions
into 2021-2022
Washington State ASCD board members serve for threeyear terms. This June, board member and ASCD
representative, Kindra Clayton, principal at Sacajawea
Elementary School in Richland School District, will depart
after serving our board since 2017. Kindra has a long-time
connection to ASCD as she is part of the Emerging Leader
class of 2012. In June, we welcome Amy Salinas, assistant
principal at Carmichael Middle School in Richland School
District, representing ESD region 123. We are also
welcoming incoming board member Mannu Kaur Sikka,
Strategic Advisor, Consortium for Educational Change, to
serve as the ASCD representative on our board.
This June, president elect, Dr. Shannon Thompson,
Executive Director Categorical Programs, Innovation and
Assessment, South Kitsap School District, will begin her
term as WSASCD president. Dr. Thompson has served as a
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President, Dr. Hannah Gbenro will transition to past
president this June. Dr. Gbenro, Director of K-12 Academic
Alignment & Innovation, Tacoma School District, served
the WSASCD board 2014-2017, in 2018 Dr. Gbenro
returned to serve as president elect and has been
championing WSASCD as president since 2019. WSASCD is
fortunate to have an engaged leader who has made
valuable connections to sponsors and partners to
strengthen the organization.

Awards and Recognition
Washington State ASCD is
proud to offer an awards
program that recognizes a
school that has created a
building
culture
with
programs exemplifying two or more of the five tenets of
The Whole Child and an Outstanding Young Educator that
highlights a practitioner for their exceptional leadership in
teaching and learning.
Washington State ASCD is pleased to
recognize educator, Molly Strand as
the recipient of the 2021 WSASCD
Outstanding Young Educator award OYEA!
Ms.
Strand
teachers
Kindergarten at Mullenix Ridge
Elementary School, in the South Kitsap School District. She
was nominated by her principal, Barbra Pixton and
colleague, Leann Georgeson, read the press release about
the OUTSTANDING work that she is doing to serve
students, colleagues, and her community. Congratulations
Ms. Strand!
WSASCD did not receive
nominations for the 2021
Whole Child award, we know
that this year has been challenging and we look forward
to recognizing a school for their exceptional efforts to
serve the Whole Child in 2022.
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Thank you SHAPE Washington
for your continued support of
the WSASCD Whole Child
Award. We looking forward to
partnering with SHAPE Washington for the 2022
WSASCD Whole Child Award!
Check out our past state award recipients and start
thinking about who you may nominate next year!

Professional Development Opportunities
The WSASCD board continues to serve Washington State
educators to bring educators high quality, relevant
professional learning opportunities, publications, and
online resources in support of the Whole Child and
Educator. I invite you to share your professional learning
needs or interest to partner with us, please reach out the
WSASCD
board
by
emailing
me
at
carrielamascd@gmail.com
In closing, I want to thank YOU for your continued
commitment to learn, teach, and lead. As we head into
summer break, make your personal wellness a priority.
Take time to reflect and reset before the upcoming school
year. You are making a positive impact for students in
Washington State!

Carrie Lam is the executive coordinator for
Washington State ASCD. Before becoming a
parent, she taught in the Renton School
District. If you have an interest in partnering
or have a professional learning idea, please
contact me at: CarrieLamASCD@gmail.com
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Call for Articles: 2021 Fall/Winter Issue
The theme for the 2021 fall/winter issue of Curriculum in Context is a continuation of this
spring/summer issue: Where do we go from here? Teaching, leading, and learning after 2020.
Both issues of Curriculum in Context in 2021 will center on the ways that schools and schooling are
moving forward after a year like no other. Teachers and leaders have been innovative, committed and
persistent, and caring for the whole child has taken on a whole new meaning. We invite authors to
consider writing articles or book reviews that address the following suggested questions and topics:
» How can the WSASCD commitments to the whole child be reimagined for this moment?
» How can we commit to care for kids and also for adults in 2021?
» What are some silver linings that might come out of 2020?
» What are some exemplar revisions to curriculum and professional practice regarding topics like
race, political climate, and sustainability?

Submission Guidelines
Potential articles submitted for the Learn section should be a current book review between 500 and
750 words and should include the APA reference for the book.
Manuscripts for the Teach and Lead section should be between 850 and 2500 words, focus on either
the classroom (i.e. teacher) perspective or the leadership perspective, and include citations written in
APA format.
Please submit questions or articles for consideration by October 1, 2021 to:
» Dr. Jill Heiney-Smith, Managing Editor
heineysmithj@spu.edu
» Dr. Pete Renn, Co-editor
rennp@spu.edu
» Emily Huff, Co-editor
huffe@spu.edu
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